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INTRODUCTION 
This study attempts to provide the classroom teacher with a means 
of enri~hing the curriculum through student specialty activities which 
provide a new and challenging approach to subject matter and lend them-
selves readily to the use of motivational techniques. 
As opposed to the traditional booklet-type report, the speci~lty 
is presented orally by means of informal talks or plays) while the child's 
materials are displayed on bulletin boards and project tables. This en-
ables him to utilize his creative and imaginative talents. An interest 
inventory presented to the children prior to the assign@ent of topics 
helps to assess a child's preferences. The specialties are of short dura-
tion and can be carried out with minimum teacher assistance. 
This research was conducted with five classrooms of fifth and 
sixth grade students. In one of these classes the majority of children 
were below average in intelligence, in another the majority were above 
average, and the remaining three classes were of average intelligence. 
No test of achievement was given and no control group was employed, as 
the specialties were of too short duration to register any appreciable 
growth. 
Statement of the problem.-- It is the purpose of this study to 
evaluate a variety of curriculum-related activities assigned in advance 
to individuals or groups of individuals and to establish how the prepara-
tion and presentation of these assignments promote growth in: 
~~· ====~============================================~i~x===== 
1. Indepenhent study 
2. Broadening interests 
3. Furthering positive social relationships 
4. Using study skills. 
Importance of the study.-- Although several studies have been 
made of long-term pupil specialties (six to eight months)~ a review of 
these studies showed no specific attempt to carry out short-term spe-
cialties of two to six weeks' duration. It seemed worth while to at-
tempt a study of short-term specialties which could be assigned in ad-
vance and planned to coincide with the material covered by the class on 
the day of presentation. It is hoped that these specialties will pro-
vide both reinforcement and enrichment of previously learned subject 
matter. 
Organi;ation.-- Chapter I records research on related studies. 
_Advantages, safeguards, and problems involved in the administration of 
specialty activities, and evaluative techniques to be used are presented 
in Chapter II. 
Chapter III is divided into five sections presenting the char-
acteristics of each author's assignments and his detailed anecdotal 
records. 
Chapter IV includes a joint evaluation, summary of findings, 
educational implications, and suggested further study, as well as con-
clusions. 
~~==~============================~=== 
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CHAPTER I 
RES;EAaCH 
The writers found a minimum of research in the field of pupil 
specialties, as this is a relatively new educational endeavor. Most 
available research related to pupil specialties is concerned with unit 
activities and the interests, needs, and individual differences of chil-
dren. It is the intent of the writers, therefore, to include only the 
research pertinent to establishing a program of pupil specialties. 
In discussing the term pupil specialty, Savignano states that a 
pupil specialty is "an activity or undertaking engaged in by an indi-
vidual or small group apart from the regularly planned classroom instruc-
1 
tion." Such a program has many educational advantages. Morrill points 
out that the value of variety is far-reaching, provides for differences 
in learning rates, encourages self-expression, and teaches the children 
2 
to budget their time wisely. 
Stewart conducted a study which showed that children like to 
work in groups or independently, rather than under the close direction 
1 Leonard J. Savignano, "An Evaluation of the Effect of Children 1 s 
Speci.alties on Classroom Enrichment in Grades Four, Five and ·six," p. 20. 
Doctoral dissertation, School of Education, Boston University, 1956. 
2 
Katherine A. Morrill, ~ al., "Classroom Enrichment Through 
Children 1 s Specialties," pp. 4-6. Service paper, School of E.ducation, 
Boston University, 1952. 
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of the teacher, They prefer to work with several textbooks rather than 
with one. This preference applies to both boys and girls. 1 Further in-
vestigation by Jameson to determine children's preferences in carrying 
out assignments concluded that multiple texts are preferred to single 
texts, and that self-direction is preferred to teacher direction. 2 
Referring to the versatility of pupil specialties, Durrell 
writes: 
If every child has a specialty that deals with some person, 
place, event, product, or period, the classro0mmay be very much 
enriched, Specialties also give the child a feeling of importance 
in the classroom. Too often he is merely one of a number of com-
petitors having the same information nobody especially cares about. 
Specialties are highly useful for rapid learners, but hhey are 
needed equally by slow learners who often are submerged in class-
room competition. 
Specialties also help the child to learn the importance of 
individual initiative in learning, and they aid in establishing 
habits of the voluntary use of reading.3 
Savignano made a study on the planning, conducting, and evalua-
tion of a Pupil Specialties Program in grades four, five, and six. The 
data were evaluated for their practicality for classroom use and effect 
on average academic achievement, breadth of interest, classroom adjust-
d . 1 1 . h. 4 ment, an soc~a re at~ons ~ps. Savigrrano established the criteria for 
classroom enrichment as follows: 
1Dorothy Stewart, "Children 1 s Preferences in Types 0f Assign-
ments," p. 76. Unpublished Master 1 s thesis, School of Education, 
Boston University, 1945. 
2
vivian Jameson, ~ &,. , "Children's Preferences in Types of 
Assignments," p. 61. Unpublished Master's thesis, School of Education, 
Boston University, 1951. 
3Donald D. Durrell; Improving Reading Instruction, p. 323. 
New Y0rk: World Book Company, 1956. 
4
savignano, Qp. cit., p. 176. 
2 
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1. Frequency of us.e 
2. It can show rapid growth. 
3. It has lasting interest. 
4. It is self-directional. 
5. It is not too expensive~ 
6. Material can be easily procured. 
7. It is not too cumbersome. 
8. It is easily adaptable to classroom use. 
9 .. It gives the individual a chance to display his knowledge. 1 
Children representing a wide socio-economic background were se-
lected. Texts and other instructional materials were provided, and 
classroom te~chers were assisted by special area teachers. Tw~lve con-
trol and twe~ve experi~ental groups were used. The study was of twelye 
weeks' durati0n. Both groups had eqyal access to similar courses of 
study and materials an4 were equated on the ba~is of intelligence and 
achievement scores,, J,>arent-inquiry forms, p-qpil-specip.lty forip.s, and 
pupil-teacher conferences provided background material for the selection 
of specialties. Va~ious techniques were e~ployed ~or the release of 
pupils for specialty work during the regular classroom time. Meaeures 
used in the experimentp.l evaluation were required to assist in detexroin-
ing specialties, to ascertain parent awareness and feeling toward chi!-
dren's specialties, to gain information ~n the types and sources 0f 
references used,, to enumerate the pupil activities related to pupil 
specialties, and to list the people with whom the specialty was shared. 2 
The summarized findings of the study are as follows: 
1. Parents felt that the specialties were a beneficial influence . 
. 2.. Chilc;lren listed a surprisingly larg.e number of spec,ial 
1
savignanQ, op .. cit., pp. 25-27., 
2Ibid., p. 63. 
~~==r=================================~~4=== 
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interests, many of which were of long duration. 
3• The children 1s stated interests confirmed, to a high degree, 
the interests listed by the parents. 
4. The specialty program resulted in the use of many and varied 
· references and sources. 
5. The grade level did not materially affect the degree of 
commitment to the specialties. 
6. Comparison of the experimental and control groups as a whole 
revealed no statistically significant difference in average 
achievement. 
7. In comparing the group scores of classroom adjustment, the 
gains for the experimental groups were of statistical signi-
ficance for the fourth and sixth grades. The control gains 
were not significant for any grade. 
8. There were no statistically significant differences in 
breadth of interest. 
9. The experimental groups made statistically significant gains 
in social acceptance of the individual at all grade levels. 
10. There were no statistically·significant gains for either the 
experimental or control groups in the social acceptance of 
the group by the individual. 
11. The·mean scores showed that the boys were more deeply inter-
ested in their specialties than thewgirls. 
12. Comparison of mental ages showed that children of greater 
0 
1 
mental age were m0re deeply committed to their specialties. 
The advisability of using the specialties wi~h the gifted pupil 
is of special value to the classroom teacher! 
Pupil specialties have a particular service to perform in 
making the work challenging to the bright pupil, in raising in-
struction to his level of ability, in enriching the curriculum 
beyond the basic offering, inr opening new interests, and in 
establishing the value of the bright child to the group. If the 
results of specialties are used well, all pupils will be enriched 
by the presence of superior learners.2 
Character :values and the development o·f character in young chil-
dren are stressed by Durrell and Savignqno in the areas of initiativ~ 
in the development of interests, and in the development of standards and 
discipline of workmanship: 
The classroom enriched by many pupil specialties would appear 
to provide greater possibilities for acquiring a variety of 
interests. 
The development of standards and disciplines of workmanship 
is favored by a sp_ecialties program. When he is merely one. of 
several pupils who is studying the same task, disciplines are 
more likely to be coerced than self~directed. Pride in workman-
ship is an excellent stimulus to effort; it is more likely to 
arise when one is pursuing an independent task. . . .3 
There will be many critics of a program of this nature because 
it is a new idea in the field of education> and many people are opposed 
to change. Dur:rell and Savignano maintain that: 
Even a proposal of a moderate addition of specialties will be 
denounced by some alarmists! Unless one assumes that our educa-
tional program is perfect for all people and for all time, however, 
changes in program are essential to progress.4 
1
savignano, op. cit., pp. 193-195. 
2Donald D. Durrell and 'Leonard J. Savignano, "Glassroom Enrich-
ment Through Pupil Specialties," Journal of Education, 138:2 (February, 
1956), 2-3. 
3 
Ibid., pp. 4-5. 4Ibid. , p. 5. 
5 
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In aqdition, they aver that: 
Fear of public criticism oft~n prevents ,educational ch~nge. 
There need. be no worry about a sensible program of pupil special-
ties.. Any program which give.s unique re~ponsibilities to the 
individual, if the tasks are well chosen, will have parental 
approval,! 
Durrell and Savignano indicate a need for further investigation 
of short-term.pup~l specialties when they state that: 
~pecialties of ~hart or long gur~tion, of intensive develop-
ment or of casual and temporary interest, related to classroom 
studies or only to individuiil tast.e, h?-ve excellent possi?ilities 
which deserve investigation.2 
Such possibilities promote growth in learning by providing a means of 
adjusting instruction to the superior pupil who often is unchallenged 
by classroom assignments, by encouraging desirable diversity in educa-
tion,. by emphas~zing the importance of ~he individual, and by directing 
3 
attention to individual initiative and persenal disciplines • 
. 
Durrell and Savignano have suggested the exploration of various 
approaches to the program of pupil specialties.. In st,mnnarizi~g their 
. 
article, "Classroom Enrichment Through Pupil Specialties," the authors 
make note of the following possibilities in such a program: 
(1) 
(2) 
.(3) 
(4) 
Specialties might well be closely related to a course of 
study in any subject, 
A previous study of the specialties possibilities within 
a subject would provide a long.list of topics or activities. 
More sp~cialties ~n~ shorter perie~s of stpdy on them 
would provide an interesting program. 
A program of short subject related specialties is easier 
to manage and seems likely to have greater acceptance 
1 Durrell and Savignano, op. cit., p. 6. 
2Ibid., p. 2 . 
3L . oc. c~t. 
6 
0 
D 
than unit teaching. 
(5) It would be interesting to discover the relative merits 
of group projects and individual study.l 
These suggestiens of Durrell and Savignano ,for thE; e,stabl,ishnl.ent 
of a program of pupil specialties related to the curriculum formed the 
primary source on which this study is based. 
1Durrell and Savignano; op. cit., pp. 29-30. 
7 
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CHAPTER II. 
ADVANTAGES, OPPORTUNITIES, PROBLEMS, .AND SAFEGUARDS 
OF CURRICULUM-RELATED ACTIVITIES 
The changes that have taken place in education wQthin the past 
ten years have been evaluated, criticized, debated, and the same hypoth-
esis is always proposed: that there are many ways to teac~; there are 
many different kinds of teachers, schools, students, and communities. 
We do not, or justifiably cannot, expect all classes to do the same 
0 
thing or produce the same type of achievement, learnings, or products. 
In terms of the purposes of curriculum-related activities, the 
writers have attempted to seek evidence that their students, as a resul,t 
I 
of their work with new m~thods, ideas, techniques for reporting, mate-
rials, and participation in activities designed to create socially posi-
tive relationships, are better able to perform the tasks of everyday 
living as well as gain security and independence in study skills and to 
develop associations with others that are in accordance with the rights 
and opinions as expressed in our democratic ideals. 
The degree to which children gain in their knowledge and under-
standings is satisfied only in terms of the amount of interest we as 
classroom teachers provide. Success in ability to gather and evaluate 
pertinent material, to use logical processes in evaluation of materials, 
D to use sources of information with increasing discrimination, in develop-
-9-
0 
ing interest in subject areas, and skills in using democxatic methods 
have all been in evidence throughout this study. 
The effective use of pupil time after the completion of the 
daily tasks, in a personalized and highly motivated manner, will evolve 
through an undertaking such as these curriculum-related activities. 
Characteristies of good assignments.-~ At the outset of this 
study it was necessary for the writers to develop criteria to guide them 
in the selection and organization of topics related to the curriculum. 
The following were selected as being characteristic of good assignments: 
1. A variety of activities and a rich range of learning materials 
which attempt to develop skills for the individual student, 
whether his intended vocation be college student or industrial 
laborer 
2. The opportunity for adequate experiences for the bright stu-
dent to go far beyond his expectations and for the slow stu-
dent to gain insight through practi~l experiences in the 
connnunity " 
3. The provisions for interests and tastes to develop through 
research, through local contacts, through literary apprecia-
tions, and through personal a~sociations by which the varied 
interests of the individual can be directed toward new learning 
4. By using many kinds of materials and resources, magazines, 
newspapers, reference material, and other realia; providing 
each student, or group of students, with the opportunity to 
use his interests and abilities to the best possible advantage. 
10 
0 
Other characteristics of good assignments worthy of mention 
which are an integral part of this program are: 
1 .. The assignment should be specific. 
2. The alternatives presented to e~ch pupil should help to meet 
individual differences. 
3. Standards of workmanship at different ability levels should 
be recognized and established. 
4. These activities should permit both individual and cooperative 
accomplishment. 
5. They should move in the direction of the development of im-
portant work and study skills. 
6. They should arise and be selected in·a logical manner from 
the curriculum. 
7. These activities should differ from previous assignments. 
8. They should have positive and intrinsic interest for the 
individual. 
Criteria for ~valuation.-- The evaluative approaches used in 
Chapter III suggest to the reader that it is not only what students know, 
but how they behave that demonstrates what learning has occurred. The 
areas for observation and investigation include: 
1. Utilization of materials 
2. Reactions to constructive criticism 
3. Development of habits of listening 
4. Imprdvement in study techniques 
5. Presentation of unique contributions 
6. Use of individual initiative 
11 
12 
7. Development of so~ial amenities 
8. ~ositive changes ~n school and clas~ patterns of behavior. 
Advantages and Opportunities 
~ 
of Curriculum-Related Activities 
A. Advantages to All Children 
These activities lead children to a wide variety of resources and 
fiel~s of endeavor. The opportunity for learning through exposing them 
to materials, books, resources, and people helps to develop a broad and 
rich background of experiences. Each child is able to share his findings 
with his classmates by using the techniques of reporting suggested by the 
writers. The number of associations and contacts needed to successfully 
·o 
complete his assignment requires a certain degree of cooperative and par-
ticipation by the individual as well as by his classmates. 
B. Provision for Unique Approach to the Curriculum 
The close relationship of these activities to the curriculum pro-
vides a new approach to teaching in all areas of the school program. The 
are something apart from the obvious and the mass assignment. Each child 
or group of children is held responsible for the presentation of a fin-
ished product, dramatization, or project that enriches the curriculum, 
reinforC'es learning, and establishes a closer degree of personal relation-
ship with each child playing the role "Of an "expert. 11 
When little emphasis is placed upon the necessity of a formal 
written report~ a unique approach to learning is offered to children who 
are more accustomed to writing tasks associated with research and areas 
0 of investigation. These activities and assignments .emphasize pupil par-
o· 
0 
ticipation~ discussion, planning, critical evaluation, personal contact, 
ann the development of creative talents. 
C. Advantages to the Teacher 
\ 
Specialty projects are an asset to the teacher in the regular 
classroom. After the initial plans have been formulated by the teacher, 
these activities require minimum teacher ~irection and assistance. They 
provide each classroom with specific and concrete visual material for 
refe~ral during the lesson. They also serve as a type of permanent recor 
throughout the teaching of the unit or subject matter area. This provides 
children with specific direction for using their free time after the com-
pletion of the daily tasks. 
D. Advantages to the Class 
When such activities or assignments are undertaken by one child 
or group of children, there is a certainty, barring any unforeseen cir-
cumstances~ that all children will share in the presentation o·f the fin-
ished product. This provides for a conservation of time, a broadening of 
interests, and enrichment of background experiences for all. 
E. Allowance for Individual Initiative 
A child needs a certain amount of personal discipline in order to 
finish his project in a manner that is both satisfying and successful. 
The background information required, the planning, the visiting, the com-
munications, letter writing, selection Df pertinent materials, the organi-
zational abilities, the creative, and the final presentation give ample 
opportunity for each child to exercise individual initiative. 
F. Provision for Individual Differences 
The teacher can assist each child in the selection of a topic and 
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plan o.f attack commensurate with his ability, int.eres.ts, and talents. 
Preplanning atid preparation by the teacher can insure, to some degree, 
the prev.ention of too many ~ifficulties arising with children who have 
academic weaknesses, reading difficulty, or other types of abnormalities. 
These children can be motivated or directed to work in areas that will 
build confidence and s.ecurity. Children possessing avex:a.ge or abpve 
average mental abilities .or capabilities find a number of limitless re-
sour.ces to assist them in a presentation that is indicative .of their. 
native and cr.ea.tive ability. 
F. Advantages for the Slow Learner 
Youngsters who have a particular deficiency can participate in 
an effective manner by work in pupil teams, pictorial or manipulative 
projects, dramatizations and graphic presentations., as well as through 
listening and observation. Assignments of this nature would tend to 
have a positive effect upon the status and acceptance of the individual 
hy his classmates. 
H. Opportunities in Skills Areas 
One of the most significant aspects of this undertaking is the 
manner in which children of all ability levels must use skills in loc~t­
ing information, selecting and evaluating pertinent materi~l, org~nizjng, 
participating in research activities, note taking, compilation of bib-
liographies, letter writing, expressive skills, techniques of reporting, 
varieties ·of display and artistic arrangement, lab~ling, use of higher 
mental processes, and application of critical analysis. 
I. Social Acceptability 
The teacher can widen the area of acquaintance, acceptance, and 
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competence of his students by grouping according to any one or combina-
tion of the following methods: 
1. Ability groupings 
2. Mutual.interests 
3. Diagnostic needs 
4. Sociometric choices 
5. Neighborhood location 
6. Vocational goals. 
J. High Motivation 
'High motivation can be provided through the enthusiasm of the 
teacher when this new method of reporting is first introduced. Secrecy 
surrounding each report provides an air of mystery and anticipation pre-
ceding the presentation. The student's very desire to express himself, 
to share his findings and research with his classmates is a high motiva-
tion in itself. Advance advertising through posters adds to the sus-
pense; the privilege of inviting guests augments the importance of the 
report; and the taking of candid phauos during the presentation all con-
tribute toward motivating the child to do his very best work. The amount 
of art work the child wishes to do in connection with his specialty need 
not be limited, because he can be provid~d with as much space as he needs 
on the bulletin board and project table. Letters written for information 
on his subject, as well as guest lecturers he may invite to expand upon 
his topic, are other motivational devices that can be used. In in&tances 
when a child has accomplished a particularly excellent piece of work, his 
material might be displayed in a glass show case in the main foyer of the 
school buildin , and a note of commendation mi ht be written home to his 
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parents. As a final motivation, each report might be evaluated by means 
of a check-list and commentary filled in by the student audience divide~ 
into groups. 
K. Summary of Advantages and Opportunities 
The advantages and opportunities of curriculum-related activities 
as listed above, have attempted to take into consideration the social and 
physical as well as the ~ental aspects of the child. Provisions for 
individual differences are acknowledged~ and a challenge exists for 
pu~ils of all abilities because each is allowed to proceed at his own 
rate of speed and is expected to achieve according to his own capabili-
ties. The high motivation that accompan~es these assignments may be the 
result of their divergence from the everyday activities carried on i~ the 
regular classroom. For many teachers, they may help to solv.e the p~oblem 
of providing for children who have completed their routine clasa ass:ign-
ments. 
Problems in Curriculum-Related Activities 
It would be most unrealistic to present a program of curriculum-
related activities without recognizing and recording some of the p~oblems 
which may be encountered. The problems recorded here have either already 
been experienced by the writers of this study or have been realistically 
anticipated by them. It is possible, of course~ that other teachers may 
encounter additional problems in undertaking a program of curriculum-
related activities themselves. It is believed, however, that in the 
recognition of the major problems before the program is established, pro-
visions may be made for avoiding many of them. 
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Deciding to unde~take a p~ogram using cur~iculum-related activi-
ties, the teacher may find that he has to "sell" his idea to gain paren-
tal and administrative support. In setting up the plan he may find it 
difficult to schedule, in advance, topics which will be precisely rele-
vant to the class studies at the time of their presentation. Care muat 
be taken to adjust the schedule to vacations and holidays. Topics should 
be chosen which have enough material available to e~able the child to 
find sufficient information without too much difficulty. ~opics must be 
provided for the slow lea~ner. 
Once the schedule of topics is drawn up, the teacher has to filild . 
time for assigning the topics adequately and for the interim conferences 
which may be needed. (Considering such children as those who travel to 
school by bus and cannot remain after school, this may constitute a real 
problem.) The teacher must try to meet the slow learner's need for help 
and also provide time for groups of two and three to work together. As 
the child works, the teacher may discover that he is obtaining too much 
help from parents or that he is doing a poor job on his topic. Both of 
these situations present problems to which some satisfactory solution 
must be sought. 
Even when the schedule of topics is well under way, difficulties 
in adjusting the schedule to "No School" days and days of a child 1 s ill-
ness may arise. The teacher may also find that a ·child is not prepared 
to present his subject on the day assigned to him. 
In some classrooms the provision of space for the child to use 
in the presentation of his topic may be a real problem. Then when the 
child begins to present his subject, it can be difficult to keep the 
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period for his talk within the allotted ten minutes. There are certain 
records that the teacher should keep for each child before~ dpring, and 
after his presentationJ and the time inwh~ch to do this recording. may. 
seem to be inadequate indeed. 
Aside from areas in which the teacher may conceivably encounter 
problems, there are certainly factors involved in presenting curr~culum­
related .activities which ~y bring the child face to face with some real 
difficulties. First of all, he may not like the topic assigned to him 
and be most reluctant to proceed. When the child tries to search for in-
formation on his topic, he may find his school library facilities are 
inadequater In proceeding on to the town library, he may find that there 
too, the facilities are insufficient. Some children may live so far from 
the town library that it is impractical for ~h~fu to utili~e~its serv~ees. 
Then, too, the child may write for information for.his topic.and recei~e 
no response or a valueless response to his request. The child may.obt~in 
little or no adult help and may badly need such assistance. 
As the child is preparing his presentation, there is the problem 
of selecting the best method for presenting his material to the cla$s. 
Then the material which he has sought must be condensed into ten minutes 
of oral presentationl .When the actual day of the presentation grrives~ 
the thought of actually delivering the talk and the possibility of facing 
adverse criticism may create a problem~ In fact, there are many emo-
tional pr~blems involved with the actual presentation which may arise. 
Overexcitement, shyness, a speech defect, lack of confidence, an~ the 
fear of failure are examples of this. 
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It ca~qt be too st~o~gly emphasized that the success nf the 
curriculum-related activities program requires the est~blishment and 
.. 
maintenance o·f h:i,gh standards of performance. This in itself could pos-
sibly become a problem at times, yet it is certainly not the intent of 
the writers to say that there are insurmountable problems involved in ~ 
program of this nature. the i~tent is rather. to recognize situations 
which migh~ constitute problems for some teachers and some children, and 
hope that so~e of the difficulties may be ~voided, or at least lessened, 
by such prior recognition. 
Safeguards for Curriculum-Related Activities 
Throughout the evaluation period, in which the writers conducted 
an intense program of special topics being assigned and developed, a 
number of precautions or safeguards appeared. 
The program of curriculum-related activities is a unique effort 
for any teacher to undertake in her classroom. To presuppose that every 
child or group uf children who ventures into this type of assignment will 
. 
become better adjusted socially, more proficient academically, and will 
overcome a great number of existing weaknesses, would be a fallacy. To 
the teacher who seeks to improve the environment for learning, who is 
alert to the potential this type of work offers, and who enjnys working 
in an atmosphere in which all children are busily engaged in assignments 
that are highly motivated, personalized, and that provide for all types 
of ability levels, these preventive measures, or safeguards, a~e offered. 
Consideration is given to: (1) preplanning by the teacher; (2) directing 
the work or research period; and (3) evaluation and continuation. 
A. Initial Preparation and Preplannin~ by the Teacher 
1. The teacher should explore ar~as of the curriculum to be 
undertaken within the framework o-f this type of assignment. 
2. The background of the children, their interests~ ability, and 
potential should be considered as the topics are chosen di-
rectly from. the curriculum. The teacher will .select thos.e 
ideas.and topics that will help to enrich and develop objec-
tives and understandings within the proposed area of work or 
study. 
3. Preliminary study and investigation into the areas of the com-
munity and surrounding communities for potential resources in 
the form of libraries, historical societies, agencies, and 
community services should be made. 
4. The teacher should encourage participation, discussion, coop-
erative action, and use of all possible resources when initial 
introduction is made to the children. ~he first experience 
related to this type of work could be~ pupil's presentation, 
with direct teacher assistance. 
5. The teacher will recognize the necessity for specific instruc-
tion in the communicative skills areas. 
6. As much resource material as possible should be made available 
to the pupils. 
7. The calendar of scheduled presentations should be planned far 
enough in advance to give a two- to six-week research period. 
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B. Direc_tion Given by the T.eacher During the Research Period 
1. Through periodic checking and pupil conferences the teacher 
can eliminate a number of difficulties that might arise. She 
should also have alter.native suggesti~ns when it is both feas-
ible and desirable. 
2. Sp.ecific instruction in organizing and selecting pertinent 
material is needed. 
3. Each child should be encouraged to use a wide yariety ~£ 
sources and resources, to make collections, to assemble visual 
.aids, to build models and miniatures,. to make 'diagrams and 
charts, and to employ techniques that help to make the fin-
ished product almost completely independent of oral e~plana-
tion. 
5. The considerations for a finished product should be directly 
related to the ability of the pupils involved. 
6. The number of pupils assigned to undertake these act~vities 
will be dependent upon the feeling of security and confidence 
the teacher has in coping with a wide variety of projects and 
activities in evidence in the classroom, 
7. The facilities to be used and the materials to be displayed 
should be organized and assembled well in advance of the 
scheduled date of presentation. 
C. Evaluation and.Continuation of Curriculum-Related Activities 
1. All evaluative technigues including interest inventory scales, 
social distance technique$, informal questioning, and discus~ 
sion should be e ht into the effect these 
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activities have had upon the pupils. 
2. Teacher evaluation scales should be used as a diagnostic 
evaluation and inventory to locate and ~efine areas of p~r­
ticular strengths and weaknesses. 
3. The results of the•teacher and pupil evaluations should be 
used as one ef the criteria for providing for individual 
tastes, interests, and differences. 
4. The pupils and teacher should investigate new areas of work 
for using these curriculum-related activities. 
5. The teacher should attempt to record for future use all moti-
vational techniques that have proven to be successful. 
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CHAPTER LII 
Introduction 
This chapter comprises a description of the evaluative instru-
ments used and the individual records of the~~five classroom teachers by 
whom this study was conducted. A detailed account of each specialty has 
been included in the hope that it will be of assistance to teachers plan-
ning to undertake such a program. Special attention was given to the 
actual presentation of the topic by each chil~~ since herein lies the 
summation of his efforts. 
Whenever possible~ tabulations have been made which help to 
crystallize pertinent information derived from various phases of the 
study. Each writer prefaced his anecdotal records with an introductory 
description which includes: 
1. Characteristics of the class 
a. Socio-economic backgrQund 
b. Achievement and intelligence levels 
2. Calendar of assignments~ 
3. Plan for assignments 
a. SQurces and description of topics 
b. Interest inventory tabulation 
4. Characteristics of the assignments 
a. Presentation to the class 
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b. Grouping 
c. Social distance scale 
d. Sources of information 
e. End products 
5. Length of time involved 
6. Self-directive assignments 
Each anecdotal r·ecord constitutes a compilation of no.tes taken 
by the teacher during each step of the research period~ tha actual pres-
entation., and the evaluation of the activity. It embraces the following: 
1. Title of the assignment 
2. Date assigned and date due 
3. Name of person or persons to whom the topic was assigned 
4. Curriculum correlation 
5. Specif~c aids given to the child 
a. Teacher--Bibliography 
b. ]'amily 
c. Town librarian 
d. Other source materials 
6. Standardized test results 
7. Research period 
8. Manner of presentation 
9. Reception by other students 
10. Teacher evaluation 
The complete bibliography, addresses to which letters were writ-
ten for information, and a detailed account of the activities carried out 
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by each chil~ have been recorrled, as they should prove an invaluable 
asset in planning a program of special activities. 
TABLE 1 
CHARACTERISTICS OF THE CLAsSES 
UNDERTAKING CURRICULl!JM-RELATED ACTIVITIES 
-Teacher 
g 
"0 
.gb -.-! m 1::1 l>. 0 
til ~ <II 0 ~ til ~ ct! (!) -~ 0 0 
1-1 ct! m g <U til -1-J 
-1-J <II til 
bO r-1 1-1 1::1 
~ Cl! ~ 0 ;:=: 0 
' Grade 5 5 5 5-6 
Number 'Of children 28 26 34 26 
Number of activities 28 22 16 25 
Activities given by 1 child 28 20 3 24 
Activities given by a pair 0 2 8 1 
Activities given by a group of 3 0 0 4 0 
Activities given by a group of 4 0 0 1 0 
til 
Curriculum areas covered .. .. -1-J "' <II tllli! til til <II til 
by activities Or-1 <II r-1<11 r-1<11 0 r-1 <II l::lct!..-1 Cl!..-4 ct!•.-4 l::lct!..-4 
<11•.-4 "0 <II •.-4 "0 •.-4 '1:1 <11•.-4"0 
•.-4 0 ;:11::1 o::s 0;:1 •.-4 0 ::s 
0 0 -1-J•.-4 0-1-J 0-1-J 00-1-J 
tf.ltl.ltl.lfl:l tf.ltf.l rt.)tf.l tf.ltf.ltf.l 
o· 
til 
::s 
-1-J 
-1-J 
ct! 
C!l 
,Q 
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<II 
til 
0 
1-J Totals 
6 
23 137 
14 105 
6 81 
7 18 
1 5 
o· 1 
til 
r-1<11 
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•.-4"0 
0 ::s 
0-1-J 
tf.ltf.l 
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Social Distance Scale 
The Social Distance Scale was administered' to each class both in 
November and February, and the results were recorded. The scale used 
was a modification of the Bogardus Social Distance Scale. Four choices 
were listed on the scale. They were: "Would like him as one of my best 
friends," "In my group but not as a close friend," "Like to be with him 
once in a while but not often," and ''Would rather not work with him. 11 
Each student was asked to rate his feelings toward each classmate by 
checking one of the four columns beside each child's name. 
To score the totals, a point value was given to each column as 
follows: 
Column I Qwould like him as one of my best friends) 4 points 
Column II (In my group but not as a close friend) 3 points 
Column III (Like to work with him once in a while) 2 points 
Column IV (Would rather not work with him) 1 point 
After multiplying the number of responses of each child by the point 
value and adding the results of the four columns, this figure was di-
vided by the number of children in the class recording preferences (this 
number is one less than the number in the class). The highest possible 
score is 4.00 and the lowest is 1.00. 
The Social Distance Scale proved an asset in grouping and serv~d 
as an indication of changes in social attitudes and interrelationships 
during the study. 
TABLE 2 
SOCIAL DIST,ANCE SCALE 
Place a check mark in the column which best expresses 
your feeling for each person in the class.. D0 not place 
a mark beside your own name. 
4. 3. 2. 1. 
Would like In my group Like to be Would 
Child 1 s name him as one but not as with him rather not of my best a close once in .a work with 
friends friend while, but him 
not often 
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Interest Inventory 
The Interest Inventory was used to discover on which topic each 
child would prefer to report. The topics were selected from areas which 
were to be studied within a six or eight-week period. "Often suggestions 
at the end of textbook chapters were used. Each child was given a copy 
of the list and asked to check his choices under the following headings: 
Like Very Much, ~~ Don't Know (will do if assig~ed),, Don't Like, and 
Dislike Very Much. The numbers in Columns 1 to 5 show the total number 
of children and indicate their degree of interest in each topic. Column 
6 is the result of adding the number of p.ositive r.esponses (Columns 1 and 
2), and dividing by the total number of children. This gives the per cent 
of positive responses. The responses were studied by the teacher to 
guide him in making assignments. 
Whenever possible, a child was assigned his first choice. If a 
topic was chosen as first cho·ice by too many, second choices were investi 
gated. Also, children with the same first and second choices could be 
grouped together in some cases. Occasionally, a topic which he had indi-
cated as third choice was assigned to a pupil if, in the judgment of the 
teacher, this was necessary to cover the area being studied, or if the 
assignment would tend to foster new or wider interests. In such cases 
.the child was guided to understand that this would be of value to him or 
of benefit to others. 
It was found that the use of the interest inventory served as an 
effective approach to the program of curriculum-related activities. It 
stimulated effort and helped to produce more efficient work. 
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TABLE' 3 
INTEREST INVENTORY 
Place a check mark in the column which best indicates 
your feeling for each topic below. 
1. 2. 3. 4. 5. 
%of 
Like Don't Dislike Class Topic Very Like Dislike Very Checking 
Much Know Much Colunms 
1 and 2 
-
-
. 
-. 
~ 
-
. ' . 
. 
-
. 
. 
- -
-
-
-
. 
- -
. . 
-
. 
. . . 
~ 
• 
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Sources of Information Chart 
On the following page will be found a sample of the chart on 
which each teacher recorded and tabulated the sources of information 
used by .every child in his class,. These sources of information have 
been listed under broad categories. For example, Bibliography includes 
all books, such as encyclopedias, texts, and ~ther resource books, used 
by the children. 
This type of chart should help the teacher to see at a glance 
the sources most commonly used by his class and assist him in recognizing 
areas in which further .teaching or explanatibn might increase the use o·f 
more varied sources of information .• 
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TABLE, 4 
SOURCES OF ~FO~TION USED BY THE CHILDRE~ 
. 
il 
Source Totals 
'Bibliography . 
Catalogs 
Charts 
. 
Directories 
0 Graphs 
Guides 
Indexes 
Interviews 
Letters written 
Library catalog 
Naps 
Pamphlets 
Pictures 
Table of contents 
Timetalbl'es 
Title pages 
0_ "TOTALS 
I 
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Finished Products Chart 
A sample of the chart on which each teacher recorded and tab-
ulated the finished products used by each child in presenting his topic 
is located on the following page. This list was designed to include all 
finished products which the children were likely to use. The chart is 
intended to indicate clearly both the number and the type of finished 
products used by each child. By consulting this chart, the teacher be-
comes awa~e of the popularity of certain finished products within his 
class. Little or ~o usage of a type of presentation readily indicates 
to the teacher the activities that might be further explored and pre-
sented as finished products in future activities. 
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TABLE 5 
TABULATION OF FINISHED PRODUCTS 
~ 
Product Totals 
Booklets 
' Charts 
Clay models 
Collections exhib. 
Dioramas 
Dramatizations 
0 Experiments 
Maps 
Miniatures -· 
Murals 
Original scripts 
'Picture display 
Portfolio 
Projected materials 
'Puppets 
Recordings 
Series of diagrams 
Time lines 
:J 
Working models 
TOT..t\LS 
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ACCOUNT OF A PROGRAM 
OF CURRICULUM-RELATED ACTIVITIES 
CONDUCTED IN GRADE FIVE 
By 
Megan W. Townsend 
Characteristics of the Class 
Socio-economic background.-- The children lived in the Islington 
portion of Westwood, Massachusetts. Islington is a small community lo-
cated twelve miles southeast of Boston, slightly beyond the supurbs. The 
majority of the children 1 s fathers were ''white collar" or skilled factory 
workers. Only a small per cent of their mothers were employed. Each 
family had an average of three children. The youngst.ers were well pro-
vided for, but rarely left a five-mile radius of their homes. 
Achievement and intelligence levels.-- The chronological ages of 
the twenty-eight children at the time of testing ranged from 9-5 to 10-6 
with a median chronological age o·f 10-0. The class was homogeneously 
grouped and had an intelligence quotient range of 90 to 127 with a median 
of 106. (The intelligence quotient range was estimated from the Stanford 
Achievement Test.) In S~ptember, 1956, when the children were in the 
first month of the fifth grade, the Stanford Achievement Test, the 
Durrell-Sullivan Reading Capacity Test, and the Durrell-Sullivan Reading 
Achievement Test were administered to them. Their grade placement on the 
Stanford Achievement Test ranged from 3.8 to 8.2 with a median of 5.4. 
Their grade placement on the Durrell-Sullivan Reading Capacity Test 
ranged frcm 5.3 to 8.7 with a median of 7.5, whereas their range on the 
Durrell-Sullivan Reading Achievement Test was 4.5 to 8.3 with a 6.4 
median. (Refer to the Class Analysis Chart en page 36.) 
The median intelligence quotient was deceptively low~ and it 
seems fitting, therefore, to add that this group of children were un-
usually enthusiastic and extremely receptive to any intellectual stimula-
tion. 
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TABLE 6 
CHARACTERISTies OF THE CLASS 
CLASS .ANALY:SIS 
September, 1956 
/ Durrell- Durrell-
Stanford Sullivan Sullivan 
Chronological Intelligence Achievement Reading Reading 
Ages' Quotients Test Grade Capacity Achievement 
Placement Test Test Grade 
Grade Placement 
Placement 
10-6 127 8.2 8.7 8.3 
10-5 123 7.4 8.5 7.6 
10-5 121 7.1 8.5 7.5 
10-5 118 6.8 8.4 7.4 
10-4 ll7 6.7 8..4 7.3 
I0-4 113 6.7 8.4 7.2 
~ 10-3 112 6.5 8.3 7.1 10-3 111 6.3 8.0 7.0 
10-3 ll1 6.1 7.9 7.0 
10-2 109 5.8 7.8 6.9 
10-2 108 5.8 7.7 6.7 
10-1 107 5.7 7.7 6.7 
10-1 107 5.5 7.6 6.5 
lO..:o 106 5.4 7.5 6.5 
10-0 105 5.4 7.5 6.3 
9-11 104 5.4 7.4 6.2 
9-11 104 5.3 7.3 6.1 
9-10 104 5.3 7.1 6.1 
9-10 103 5.3 7.0 6.1 
9-10 102 5.2 6.9 6.0 
9-9 101 5.1 6.8 5.9 
9-9 . 101 5.1 6.8 5.9 
9-8 99 5.1 6.8 5.9 
9-8 97 4. 9 6.6 5.8 
9-7 96 4.9 6.2 5.6 
9-7 95 4.3 5.9 5.6 
9-6 93 4.2 5.5 5.2 
. 
9-5 90 3.8 5.3 4.5 
M = 10-0 M = 106 M = 5.4 M = 7.5 M= 6.4 
-f& ~ 
Physical characteristics of the classroom.-- The school building 
was less than three years old and modern in everyway; therefore, the 
physical ~haracteristics of the classroom lent themselves exceedingly 
well to an active program of pupil specialties. A series of large pic-
ture windows ran the entire length of the classroom. Below the windows 
was situated a low-slung bookcase on which collections could be displayed 
The room was equipped with an excellent work area consisting of a sink 
with hot and cold running water, extensive counter space, and a library 
corner where the encyclopedias and other reference books might be used. 
The desks were arranged in circular groups, and the spaciousness 
of the room allowed ample area for the children to gather at the back of 
the room near a large bulletin board to listen to the reporter explain 
his pictures and to watch the performance of plays. Two large rectangu-
lar ~reject tables located nearby were used to exhibit dioramas, ~reject 
villages, and other similar materials. A hallway bulletin board located 
directly outside the classroom and a glass showcase in the main foyer of 
the building supplied added stimuli to the accomplishment of a specialty 
report worthy of display outside the classroom. 
plan for Assignments 
Sources and description of topics.-- The topics were chosen di-
rectly from the Social Studies and Science curricula to be covered during 
the two months' duration of the specialty reports. The Social Studies 
topics were expanded to include art, music, and literature, as well as 
history and geography. There was a direct correlation with the curric-
ulum, in that lesson plans were prepared two months in advance for the 
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express purpose that on the specific day a certain topic was covered by 
the class through xeadings in the textbook, the student specialist could 
then elaborate on the material, thus adding enrichment to subject matter 
previously learne4. 
A list of the twenty-eight topics to be cove:r.ed, accompanied by 
a concise summary of each, was p~epared prior to assigning the individual 
pupil specialties. (See pages 38-41.) The children read over the de-
scription o·f each topic, and a class discussion. ensued to clarify any 
ambiguities. Immediately thereafter, an interest inventory was given to 
the children on which all the topics were listed. Every child was asked 
to indicate his preference for each subject categorized as: 11 like very 
much," "like," ·rrdon't care," 1'don 1 t like," or "dislike very much." (See 
pages 42-43.) This interest inventory was again presented to the chil-
dren after the specialties had been completed, to establish whether there 
were any changes in interest as a result of the series of specialty pres-
entations. The results of the first interest inventory were tabulated 
and, in every case, each child was assigned either his first or second 
preference, thus establishing a feeling of good will and a motivation to 
pursue a previously established interest. 
DESCRIPTION .OF TOPICS 
The following de~criptions of the topics listed below should 
help you to decide which ones are of interest to you. 
1. The Dutch Settlers 
in New York 
DESCRIPTION 
An account of their reasons for coming to 
the New World; a description of their 
life here, their customs, religion, and 
government. 
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2. American Painters 
3. New Y~rk City , 
4. Benjamin Franklin 
5. Coal 
6. History of Air Travel 
7. Jet Planes 
8. Space Travel 
9 • Helicopters 
10. Airplane Instruments 
11. George Washington 
12. Thomas Jefferson 
DESCRIPTION 
A description of the histo~y,of American 
Painting and a study of America's most 
famous pai~ters. 
An account of the world's second largest 
city, its people, its famous landmarks, 
its transportation, the sources from 
which it procures food, and its manufac-
turing. 
A study of his life from boyhood to man-
hood, his part in the early life of our 
·country., and his contributions to it~ 
A study of coal from its first creation 
on earth, to the mining processes for ob-
taining it, to its many and v~ried con-
tributions to our everyday existence. 
The evolution of Air Travel from its very 
beginnings in early my.thology, through 
its elementary stages at the turn of the 
century, to current developments in 
aeronautics. 
A study of jet planes, their development, 
present use, and a prophecy of how they 
may be used i~ the future. 
A study of the various techniques man is 
using to conquer oute~ space. Rockets 
and how they are used in tests. 
The evolution of helicoP.ters from their 
very crudest beginnings to the present 
day; their varied uses in rescue work and 
fire control. 
An examination of the various instruments 
used in flying a plane and an explanation 
of how they work to aid the pilot. 
A study of his life from boyhood to man-
hood and commentaries on the many con-
tributions he made to our young nation. 
An account of his life and pf the part he 
played in making America an independent 
nation. 
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TOPIC 
13. Ihe RevolutionaryWar 
14. The U. S. Government 
15. The Louisiana Purchase 
16. Washington, D. C. 
17. Background to Astronomy 
18. The Moon 
19. The Sun 
20. The Stars 
21. The Planets 
22. Daniel Boone 
23. The Rubber Industry 
DESCRIPTION 
A study of the causes of the war, the 
battles that occurred, and the results 
of the war. 
A description of the president's role in 
the workings of the government and~f the 
roles of his cabinet, the House of Rep-
resentatives, and the Senate. 
An account of the purchase of land fr~m 
Napoleon and of the expedition made by 
Lewis and Clark to survey this newly ac-
·quire.d lan.d. 
A panoramic view of the nation's Capitol, 
including its early history and ending 
·with a description u.f its famous build-
ings and ;the uses they. s.erve. 
A study of the beginnings of the solar 
system, how stella~ distances are meas-
ured, telescopes and their use, comets, 
meteorites, and galaxies~ 
A study of the earth's moon, what facts 
are known about it, and what theories 
have been established. 
An account of the earth's relationship to 
the sun, of its value to us, and of its 
relationships to the other planets. 
A study of the largest stars, their for-
mations, and their distance from the 
earth. 
A description of facts known about the 
nine planets, the length of their years, 
their distance from the earth and the sun 
and their relative sizes. 
A history of his life and uf his explora-
tions in the wilderness of this country. 
An account of the processes used in grow-
ing and manufacturing rubber and its many 
uses to us. 
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TO :PIC 
24. The Cheese Industry 
25. American Composers 
26. The Story of Corn 
27. The Story of Wh~at 
28 •. American Folk Lore 
DESCRIPTION 
The process of making cheese and the 
varied types of cheese. The leading 
cheese-producing states in the United 
States should be mentioned. 
An account of the most famous composers 
in America and of the music they wrote. 
A description ~f the planting and har-
vesting of corn, the byproducts of c~rn, 
and the leading c·orn-producing areas ;i.n 
the United Stat·es. 
A description of the planting and har-
vesting of wheat, the process of making 
flour, the 'byproducts of wheat, and the 
leading wheat-producing areas in the 
Wnited States. 
An account of the leading characters of 
American Folk Lore, such as .Paul..Bunyon, 
Pecos Bill, J~hnny Appleseed, Old Stor~­
along, and the history of American Folk 
Lore. 
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TABLE 7 
m'IERES'T INVENTORY (N:overriber, 1956) 
Name 
Place une ch~ck mark for each topic. Use the following de-
scriptions as your guide tu help you select topics you wish to work 
on as "special topics." 
LV - Like very much - This topic interests me very much. 
L - Like - This topic seems to be of interest to me. 
DC - Don't care 
-
I woul~ accept this topic if it were assigned. 
DL - Dislike - I would not wish to work on this topic. 
DVM- Dislike very much - I woulu wish to avoid this topic altugether. 
-
Totals %of 
' LVM class 
Topic LVM L DC DL DVM and Checking 
L Columns 
1 aud 2 
0 1. Dutch Settlers 3 5 15 1 4 8 2.8.6 2. American Painters 6 2 6 9 5 8 28.6 
3. New York City 7 4 3 2 1 11 39.3 
4. Benjamin Franklin 3 9 4 7 5 12 42.8 
5. Story of Coal 2 7 7 7 5 9 32.1 
6. History of Air Travel 10 6 4 5 3 16 57.1 
7. Jet Planes 10 5 5 1 7 15 53.4 
8. Space Travel 13 1 5 3 6 14 50.0 
9. Helicopters 7 6 4 5 6 13 46.4 
I 10. Airplane Instruments 6 5 8 3 6 11 39.3 
11. G~orge Washington 7 10 2 3 6 17 60.7 
12. Thomas Jefferson 6 10 2 5 5 16 57.1 
13. Revolutionary War 12 4 5 2 5 13 46.4 
14. U. S • Government 5 10 5 6 2 15 53.4 
15. Louisiana Purchase 3 8 6 4 7 11 39.3 
16. Washington, D. c. 15 5 3 3 2 20 71.4 
17. Background to 
Astronomy 11 2 4 1 10 13 46.4 
18. 'The Moon 9 6 5 1 7 15 53.4 
19. The sun 8 5 7 4 4 13 46.4 
20. The Stars 5 8 8 5 6 13 46.4 
0 
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TABLE 7--Continued 
. 
Totals %of 
LVM Class 
Topic LVM L DC DL DVM and Checking 
L Columns 
1 and 2 
21. The Planets 10 5 8 1 4 15 53.4 
22. Daniel :Boone 5 5 3 8 7 10 35.7 
23. Rubbei: Industry 6 6 3 4 9 12 42.8 
24. Cheese Industry 1 5 5 7 10 6 21.4 
25. American Composers 5 3 3 6 1 8 . 28.6 
26. Story of Corn 0 8 10 6 4 8 28·.6 
27. Story of Wheat 1 8 8 7 4 9 32.1 
28. American Folk Lore 16 2 1 3 6 18 64 .• 3 
Characteristics of the Assignments 
0 Presentation to the elass.-- Rather than present this new tech-
nique of I:eporting to the class as a whole, two conscientious children 
of average intelligence were chosen, and the assignment was explained to 
them after school in several private conferences. Children of average 
intelligence were selected so that those of lesser intellect would ngt be 
discouraged by their classmates' accomplishments, and so that chil~ren of 
greater intelligence could accept the challenge and endeavor to surpass 
it. 
The remaining twenty-six children in the class were soon aroused 
by the air of mystery and secrecy surrounding these ''special projects" 
being worked on by two of their classmates. When the time came for the 
reports to be presented, the rest of the children were highly motivated 
.and duly anxious to embark upon their own "special assignments. 11 The 
() two initial renorts were beautifullv executed and well-nrenared for the 
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two children were proud to be the first to present their reports and were 
anxious to give a good performance. 
Motivati~n proved a pertinent factor. The two initial reports 
established high standards frf workmanship. A discussion concerning stand 
ards of procedure was held by the children, and the following regulations 
were drawn up:' 
1. n.esearch might be carried on during s.chool time providing all 
daily assignments were completed and the teacher's permission 
'Was obtained. 
2. Help would be given to other students in the form of sugges-
tions for displays, sharing information, and assistance in 
building projects. 
3. Teacher sh0uld be notified immediately when a problem arose. 
4. Final presentation would be ready at least two days prior to 
the scheduled report date along with the completed prereport 
check list. 
Each child came to realize that the success of his presentation was de-
pendent ~pon the amount of effort he exerted. 
The motivational techniques listed belowwere planned to arouse 
enthusiasm on the part of the children: 
1. All activities connected with the reports were hidden beneath 
a veil of mystery until the day of the presentation. 
2. Advance posters gave hints about the presentation. 
3. Each child had access to a large bul+etin board and two 
project tables to display his materials, with the understand-
ing that he could have more space if necess~ry. 
4. A guest lecturer could be invited to preface the presentation 
or comment on it afterward. 
5. Each child had the privilege of inviting guests to hear his 
presentation. These guests might include family, friends, or 
administrators. 
6. Many letters were written to obtain information. 
7. Candid photographs were taken during each report. 
8. Most reports were displayed on the hallway bulletin board 
outside the classroom for a day or two after being exhibited 
in the classroom. In addition, the very finest reports were 
displayed in the glass showcase in the main foyer of the 
building. 
9. The most outstanding reports were presented again the follow-
ing day for the benefit of the remedialt reading teacher's 
"special class." 
10. A check list was drawn up by the children. Each report was 
evaluated by the class which was subdivided into groups of 
four. They filled out the check list and made constructive 
comments. (See page 47 for a sample check list.O 
ll.'The teacher filled out an evaluat&on check list after each 
presentation and discussed it with the reporter. (See pages 
48-49 for a sample Teacher Evaluation Sheet.) 
12. ~otes of commendation were written to his parents after a 
child had presented a good report. 
13. It was planned that a Specialty Bazaar and Tea would be held 
in the assembly hall after all the reports had been given, to 
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share the projects and activities with friends, parents_, and 
relatives. Each child would have a table on which tcr exhibit 
his materials and would be there to answer any questions. It 
was decided that several of the best plays would be presented 
again. 
After the standards of work were formulated and the motivational 
techni~ues fully interpreted to the children, assignments were made pe-
riodically, and each ~hild was given the following: 
1. A description of his topic (aefer to pages 38-41.) 
2. Two lists of suggested finished products 
a. One ~rawn up by the children (Refer to page 47.) 
b. One drawn up by the teacher (Refer to pages 48-49.) 
3. A guide to community r.esources and SQUrces of information 
(Refer to page 50.) 
4. A~rereport Check List (See page 51 for sample.) 
5. A Bibliography (Refer to each individual anecdotal record.) 
6. A list of addresses to which to write for free material 
(Refer to each individual anecdotal record.) 
7. A calendar showing the scheduled dates of presentation .of all 
the finished products (Refer to page 52.) 
8. A handbook giving explicit directions concerning preparation 
and carrying out of the presentation (See Appendix.) 
The children were encouraged by their teacher to use every type 
of visual aid possible and to enlist all available personnel, resources, 
collections, and materials that would make their presentations more mean-
ingful. Each project was geared in such a manner that the final display 
would be almost self-explanatory without the oral report and would be 
limited to a minimum of fifteen minutes for the entire presentation. 
CHILDREN'S EVALUATION OF CURRICU1.1JM-RELATED ACTIVITIES 
TOPIC: 
PRESENTED BY: 
EVALUATED BY: 
Directions: Check the 1'yes11 column if you feel sure or simply 
agree. 
Check the 11no." column if you .do not agree. 
1. The topic was presented in an interesting manner. 
2. The informat&on was important to our studies. 
3. The information seemed to be accu~ate. 
4. The information was easily understood. 
5. The charts, maps, and other materials were important 
to the presentation. 
6. The space used was wisely employed. 
7. The display was attractive. 
8. The reporter was easily understood. 
9. The words were clearly enunciated. 
10. There was noticeable use of good expression. 
11. There.was evidence of .good use of language. 
12. The reporter was confident of his material. 
General Comments: 
Suggestions for Improvement: 
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CUMULATIVE TEACHER EVALUAT~ON OF CURRIGULUM-RELATED ACTIVITIES 
CHILD'S NAME .-....-......------------
TOPIC 
1. ORAL. PRE:SENTATION 
A. METHOD 
1. General organization 
2. Use of out1in~, guide, notes, portfolio 
3,. Uniqueness 
4. Reaaily comprehensible 
B. MANNER 
1. Confidence while reporting; pqise 
2. Use of correct language 
3. Expression 
4. Enunciation 
5. Tone of voice 
C. CONTENT 
1. Accuracy of information 
2. Pertinent material 
3. Use of many sources 
4. Knowledge of subject 
5. Evidence of new and rich vocabulary 
6. Curriculum correlation 
7 Enrichment of uresent understandine:s 
II. EVALUATION OF FINISHED PRODUCT 
A. Care in planning 
B. Neatness of arrangement 
C. Attractiveness 
D. Evidence of creativity and originality 
E. Easily understood and interpreted 
F. Use of facilities and space 
G. Use of appropriate materials 
H. Class understanding of purpose of activity 
RATING SCALE 
1. Excellent 
2. Needs improyemen 
3. Poor 
1st 2nd 3rd 
Report Report Report 
II. GENERAL ATTITUDES OBSERVED 
A. INDIVIDUAL 
Rate via a check for a positive 
attitude, a minus for a negative att. 
1st 2nd 3rd 
Report Report Report 
1. Genuine enthusiasm for topic 
2. Evidences of sincere effort 
3. Noticeable degree of personal satis-
faction 
4. Improved adjustment toward school 
5. Acceptance by the group 
6. Respect for others 
7. Improvement in accepting responsibility 
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1st land 3rd 
B. GROUP Report :Report Report 
1. Towards the individual reporting ~ 
. 2. Inc,reased interest in subject or topic 
3. Feeling of increased knowledge gained 
\ 4. St~mulation for further research 
5. Asked a number of questions 
IV. SUMMARY 
St~tement of the value of the activity in 
contributing toward the general improvement 
of the individual, class, or curriculum. 
I 
0 
() 
' 
A GUIDE ~0 RESOURCES 
The following list has been compiled in order that you may find 
as much information about your topic as is possible. Use it as a guide, 
a check list, or as a worksheet. 
Have this guide with you when you are ready to show your fin-
ished product two days before the date of presentation. Place a check 
beside each resource you have used. 
COMMUNITY AIDS 
Airport 
Companies 
Department stores 
Friends 
Historical buildings 
Home 
Industry 
.Libraries 
Magazines 
Museums 
Neighbors 
Newspapers 
Relatives 
Travel agencies 
LOCATING INFORMATION 
Atlas 
.Anthologies 
Bibliographies 
Charts 
Collections 
Dictionaries 
Diagrams 
Elementary Teachers' 
Guide to Free Materials 
Encyclopedias 
Graphs 
Guides 
Library catalog 
Magazines 
Maps 
Newspaper files 
Pictures 
Records 
Reference books 
Telephone 
Directories 
Textbooks 
Timetables 
World Almanac 
A TEXTBOOK 
HAS THE 
FOLLOWING 
AIDS 
Bibliography 
Charts 
Diagrams 
Graphs 
Illustrations 
Indexes 
Maps 
Table of Con-
tents 
Title page 
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CHILDREN'S PRE~PORT CHECK LIST 
Ask yourself the following questions. They will help you to 
plan an effective report. 
1. Is the size of my display large eneugh? 
2. Could I improve its attractiveness? How? 
3. What colors would be most effective? 
4. Will I need ''advance notices"? 
5. How will I organize my presentation? 
6. Am I prepared for class discussion? 
7. Should I use an outline? 
8. Should the class have some material at their desks? 
9. Have I an idea of the time my report will take1 
10. Is my rlisplay neat, orderly, and well-arranged? 
11. Have I selected only the important materials for my 
exhibit? 
12. Are my labels neat and specific? 
YES Nb 
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CALENDAR OF PUPIL SPECIALTY ASSIGNMENTS 
Each specialty was assigned approximately six weeks in advance. 
,.. 
Dec. 10 Dec. 11 Dec. 12 Dec. 13 Dec. 14 
Dutch Set- .American 
tlers in 'Painting 
New York Skippy H. 
Jane H. 
-
Dec. 17 Dec. 18 Dec. 19 Dec. 20 Dec~ 21 
New York City Benjamin 
Franklin 
Nancy R. Chucky T. 
Dec. 31 Jan. 1 Jan. 2 : Jan. 3 Jan. 4 
Coal History 
'Patty B. of 
Air Travel 
Brian H. 
Jan. 7 Jan. 8 Jan. 9 Jan. 10 Jan. 11 
Jet Planes Space Travel Helicopters 
~ RichardT. Ronnie H. Paul B. 
Jan. 14 Jan. 15 Jan. 16 Jan. 17 Jan. 18 
Airplane In- George Wash- Thomas Jef-
struments ington fers.on 
Jackie H. Linda H. Tim K. 
Jan. 21 Jan. 22 Jan. 23 Jan. 24 ·Jan. 25 
Revolutionary u. s. Louisiana .American 
War Government Eurchase Composers 
John B. Dianne W. Allan D. Margaret c 
Jan. 28 Jan. 29 Jan. 30 Jan. 31 Feb. 1 
Washington, Corn Background The Moon 
D. C. Mary Alice W. to Astronomy Judy V. 
Paula K. Mary Ellen C . 
Feb. 4 Feb. 5 Feb. 6 Feb. 7 Feb. 8 
The Sun The Stars The l>lanets Cheese 
Freddy F. Nicky L. Cheryl Z. Mary Jane 
w. 
Feb. 11 Feb. 12 Feb. 13 Feb. 14 Feb. 15 
Daniel Boone Wheat Rubber American 
Joan D. Cathy L. Joan R. Folk Lore 
Laura 0. 
fi} 
Grouping.-- As the class was homogeneously grouped and had chil-
dren of average and above average intelligence, theywere all capable of 
working alone on<the specialty projects. Each child, however, vras al-
lowed to choose an assistant whose aid he might enlist to· point to his 
pictures or show his displays on the day his report was to be presented, 
This assistant might also help him to build his table displays. 
A Social Distance Scale was administered to the children both 
in Novembe~ and in February to serve as an informal mea~ure of changes 
in social attitudes w~thin the class and as a guide for future grouping. 
(Refer to page 54 for a tabulation of the Nove~ber Social Distance 
Scale.) 
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TABLE 8 
SOCIAL DISTANCE SCALE -- November~ 1956 
Excluding yQurself, indicate how you feel about each member of 
the class by putting a check mark in the appropriate column beside his 
name. 
Would like In my group Like ro be Would 
him as one but not as with him rather not 
Child 1 s Name of my best a close once in a work with Total 
friends friend while, but him Points 
not Qften 
4 3 2 1 
Patty B. 7 9 6 5 72 
Johnny B. 3 5 11 8 57 
Paul B. 3 5 16 3 62 
Margaret C. 7 11 4 5 74 
Mary E 11en C . 4 8 5 10 60 
C) Allan D. 6 13 3 5 74 Joan D. 7 7 4 9 66 
Freddy F. 4 11 7 5 68 
Linda H. 7 9 6, 5 72 
Ronald H. 4 10 4 9 63 
Jackie H. 8 3 5 11 62 
Jan,ie H. 9 6 7 5 73 
Brian H. 8 6 3 10 66 
Paula K. 8 3 5 11 62 
Tinnny k. 8 5 7 7 68 
Nicky L. 2 8 6 11 55 
Cathy L. 6 7 6 8 65 
Skippy M. 5 5 8 11 62 
Laura 0. 8 7 3 9 68 
Joan R. 6 6 3 12 60 
Nancy R. 1 5 4 17 44 
Chucky T. 2 2 4 19 41 
Richie T. 4 7 5 11 58 
Judy V. 3 4 8 12 52 
Dianne W. 8 6 5 7 67 
Mary Alice W. 5 2 4 16 50 
Mary Jane w. 11 4 6 6 74 
0 Cheryl Z. 11 6 7 3 79 
0 
Sources of information.-- The t~wn library was small and very 
inadequate, so it was necessary to procure books through the town librar-
ian from both the state library facilities and from nearby towns. Hence, 
the children were given by their teacher a number of books which would 
have been otherwise unobtainable and were asked to supplement these works 
with further readings in encyclopedias, magazines, newspapers, and books 
from home, town, or other libraries. 
Each child gathered appropriate addresses from The Educators 
Progress Service Elementary Teachers' Guide to Free Curriculum Materials 
and wrote to these sources for additional information. Many sources of 
information were used. (See page 56 for a sample of the Sources of In-
formation Chart.) 
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',fABLE 9 
SOURCES OF INFORMATION USED BY THE CHILDREN 
(SAMPLE CHART) 
tl.l 
,..!1:1 
0 tl.l 
0 tl.l +J 
l:t:l l::l 00 ~ Q) 0 
" 
+J .-i ~ C/l E +J cd JJ;:I tl.l •rl +J 0 tl.l 
~ p.. Q) tl.l !-1 cd 0 tl.l Q) cd •rl ~ ::=: C) tl.l Q) 00 ;:::::. !-1 tl.l !-1 +J tl.l 4-1 r-1 cd 
0 00 00 0 tl.l •rl ·~ >. Q) Q) 0 ,.c Po( C/l 0 0 tl.l +J tl.l tl.l Q) > e :d !-1 cd TOPICS •.-! r-1 +J 0 ,..c:; Q) @ !-1 Q) ::I Q) +J Q) Totals r-1 cd H Q) p.. 'd Q) +J tl.l ~ +J r-1 ~ rd a +J cd H e •rl 'd +J +J ,.0 ~ 0 .g +J cd ,..c:; •rl ::I 
. .a .a Q) •rl •rl •.-! •.-! l:t:l 0 0 A C!l C!l t-l t-l ;:El P-1 P-1 ~ ~ E-t 
Dutch Settlers 
American Painting 
New York City . 
Benjamin Franklin 
Coal 
0 History of Air 
Jet Planes 
Travel 
Space Travel' 
Helicopters 
Airplane~Instruments 
George Washington 
Thomas Jefferson 
American Revolution 
U. S. Government 
Louisiana Purchase 
Washington, D. C. 
Background to Astron. 
The Moon 
The Sun 
The Stars 
The Planets 
Daniel Boone 
Rubber Industry 
Cheese Industry 
American Composers 
Story of Corn 
Story of Wheat 
·0 American Folk Lore Totals 
End-products.-- The children drew up a list of the various method 
they might use in presenting their reports and the numerous med~a they 
might utilize in building their projects. (See page 58.) In addition, 
the teacher drew up a more detailed list of the various techniques they 
might employ to present their material. (See pages 59-60.) Every child 
was given a copy of each list. A tabulation was made of the frequency 
of use of each activity. (See page 61 for a sample of the Finished Prod-
ucts Chart.) E.ach child was also presented with a handbook of sugges-
tions for and safeguards of reporting to use as a basic guide. (Refer 
to the Appendix.) 
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LIST OF FINISHED PRODUCTS SUGGESTED BY THE CHILDREN 
1. Draw pictures 
2. Clip pictures from magazines and newspapers 
3. Charts 
4. Flour, salt, and water maps 
5. Panoramas or dioramas 
6. Puppet theatre 
7. Models 
8. Movies 
9. Write your own play 
10. Televiews 
11. Project villages 
12. Maps 
13. Cut-paper pictures made from construction paper 
14. Mural.s 
15. Window scenes 
16. Experiments 
17. Diagrams 
18. Graphs 
19. Family trees 
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LlST OF TEACHERrSUGGESTED FINISHED PRODUCTS 
1. Draw a series of pictures, drawing, or diagrams with clearly 
marked labels. 
2. Give a -demonstration of "how it is made." Include in your 
presentation a step-by-step dascription until your final dis-
play is complete in itself. 
3 Mak 1 . f . A,h/ h . . e a re 1e map us1ng paper mac e or ot er appropr1ate 
media. 
4. Rave a series of clay models. Arrange your final exhibit in 
such a way that little, if any, explanation is needed. 
5. Collect and mount a series of pictures to help explain your 
topic. 
6. Construct miniatures made from soap, wood, paper, pipe 
cleaners, or wax. 
7. Make charts or graphs to clarify information concerning your 
topic. 
8. Construct working models connected with a phase of your topic. 
9. Draw a time line designating important events, episodes, 
battles, etc. 
10. Make a collection of songs, poetry, or stories related to your 
topic. These could be mimeographed to share with your class-
mates. 
11. Construct a model showing the family tree of a person. 
12. Use a diorama in a large corrugated box to show a typical 
scene connected with your topic. 
13. Make posters and murals· ~rranged in proper sequence. Choose 
your own media. 
14. Develop a tapestry that will help to explain your topic. Use 
·r 
wax crayon on cloth if y9u wish. 
15. Write, produce, and di~e~t a skit or play with scenery and 
costumes to funther exp~~in your topic • 
. ' 
16. Search for appropriate ~~~~paper and magazine clippings. 
17. Build a puppet theatre, make the puppets, and produce a 
puppet show. 
18. Construct a teleview or a labeled film strip about your topic. 
19. Build a project village. 
20. Draw pictures using water.co~ors, chalk, charcoal, colored 
pencils, crayons, or out.of cut-paper using construction 
paper. 
21. Make a window scene. 
22. Carry out an experiment. 
61 
TABLE 10 
-
TABULATION OF F!WISHED PRODUCTS 
(S.AMPLE CHART) 
. 
r:' ~ u.l 0) . .• u.l r-1 
,.c l-1 r-1 I'll ,g 
•r-1 A Cll ~ ~ I'll I •r-1 1! u.l ~ '"d l-1 ~ til .j.J u.l l:t.l u.l u.l r-1 0) CJ ~ E-1 I'll ~ .. § l::t •r-1 •r-1 .j.J Cll til t.:) •r-1 u.l ~ 0 1-!..C: ~ or-f j ~ ...:t Cll or-f u.l CJ rB A . l-1 'r-1 § .j.J .j.J AJ u.l til ~ u.l @ ;; t.!l •0) Cll Cll l:l 0) 0 't:l 4-1 0) 't:l ·.-{ l-1 u.l N ! l-1 r-1 u.l •r-1 0) l::t 0 r-1 P-I tl . ~ .j.J .j.J ·Cll •r-1 ·;:l Cll 0) r-1 .j.J u.l •r-1 .g .~ u.l CJ u.l ~ I .j.J u.l .~ 3 tS CJ .j.J 't:l u.l r-1 .j.J ~ 0) l::t l-1 Cll r-1 0) ~ l-1 <U AJ ,.!xl l-1 r-1 m l-1 ~ e •r-1 Cll ~ .j.J .... 0 :~ 0) ] TOPICS 0 ·Cll r-1 0 .~ l-1 u l-1 0 CJ !I TOTALS 0 ..c: r-1 0 •r-1 ~ ~ ~ l-1 •r-1 0 J:l ;:l 0) 0) l=t:l u t.:) t.:) A A A (:il ::El 0 P-1 P-1 P-i .~ til E-1 :3 
Dutch Settlers . 
American Painters I 
New York City 
Benjamin Franklin 
Coal 
0 History of Air Travel Jets 
Space Travel 
Helicopters 
Airplane Instruments 
George Washington 
Thomas Jefferson 
Revolutionary War 
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Length of time involved.-- In every instance the topic was as-
signed approximately six weeks before the date of presentation. This 
time allotment gave each child about three weeks in which to do his basic 
research, plus three weeks in which to work out and construct his pro-
jects. 
Self-directive assignments.-- The assignments were self-directive 
in that after the teacher had made the initial assignment and given the 
child some books to use as a springboard for further study~ he could then 
proceed at his own rate of speed. His parents were allowed to advise 
and suggest, and he had periodic conferences with his teacher, who 
checked his progress rate and direction. 
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1. Assignment -- The Dutch Settlers in New York 
2. Date Assigned -- October 30, 1956 
Date Due -- December 11, 1956 
3. To Whom Assigned Jane H. 
4. Curriculum Correlation -- Chapter in Social Studies book concerning 
the Dutch Settlers read orally by class directly preceding presen-
tation of specialty report 
5. Specific Aids Given t~ Child: 
a. Teacher -- ~ibliography: 
1) Crawford, Mary C., In the Days of the Pilgrim Fathers. 
Little Brown and Company, 1920. 
2) Emerson, C. D., New York City, Old and New. Dutton, 1953. 
3) Hartman, Gertrude, These United States and How They Came To 
Be. The Macmillan Company, 1948. 
4) Langdon, W. C., Everyday Things in American Life. Scribner, 
1937. 
5) Maloy~ L., Wooden Shoes in America. Scribner, 1940. 
6) Shippen, K. B., Passage to America. Harper, 1950. 
b. Family: 
1) Procured the following books from Boston Public Library: 
a) Bassett, JohnS., A Short History of the United States. 
The Macmillan Company, 1941. 
b) Ridpath, John C., History of the United States. Van 
Antwerp, Bragg and Company, 1876. 
c) Shippen, Katherine B., I Know a City. The V~king Press, 
1954. 
2) Child's father helped her to cut a horn book out of wood. 
c. Town Librarian: 
1) Cordier, R. w. and E. B. Robert, History of Young America. 
Rand, McNally and Company, 1948. 
2) Crouse, Anna and Russell, Peter Stuyyesant of Old New York. 
Random House, 1954. 
3)Earle, Alice M., Child Life in Colonial Days. The Macmillan 
Company, 1953. 
4) Earle, Alice M., Home Life in Colonial Days. The Macmillan 
Company, 1951. 
d. Other Source Materials: 
1) Letters: 
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a) Old South Association 
Old South Meeting House 
Boston, Massachusetts 
(Pamphlet no. 168, "New Netherlands in 1640," $.10) 
b) Empire State Building Observatories 
Mr. William Altuchoff 
Business Promotion Manager 
350 Fifth Avenue 
New York 1, New York 
(Pamphlet: "Brief History of New York") 
c) Columbia University Teachers College Library 
Office of the Library Consultant 
525 West 120th Street 
New York 27, New York 
(Pamphlet: "Discovering Old New York," $.05) 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.5 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 103 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.6 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.5 
7. Research Period: 
a. Two brief after-school conferences to determine progress 
b. Instructions concerning how to make houses using cardboard 
milk containers 
8. Manner of Presentation: 
a. Had a helper who pointed to hand-drawn pictures on bulletin boar 
which Jane used as a basis for the sequential order of arrange-
ment of her report 
b. No notes were used 
c. Drew sixteen labeled pictures, including portraits of"the Dutch 
governors, scenes of New Amsterdam in 1624 and in 1664, battle 
scenes and pictures of people in native costume 
d. Included a map of Long Island and a map of Manhattan Island 
e. For a Dutch village scene she used coffee grounds for soil, con-
structed a fence out of cardboard, "and built? church) ? school-
house, a meeting house, two windmills, and four houses using 
milk cartons as bases. The milk cartons were covered with con-
struction paper. 
f. Made figures out of wax. These were 
g. Carved a horn book out of wood. 
h. Made a Dutch fireplace of cardboard. 
utensils and made two rocking chairs 
dressed in native costume. 
Hung from it cooking 
of cardboard. 
9. Reception by Other Students: 
a. Seemed genuinely interested in the information presented 
b. Asked numerous intelligent questiorrs 
c. Extremely interested in the clever table displays 
10. Evaluation by the Teacher: 
a. A thoroughly excellent report presented in a poised manner 
b~ Child had an excellent command of ·and understanding for the 
material and was able to answer expe~tly the barrage of 
questions which ensued 
c. Pictures and table-displays wer~ beautifully executed · 
d. She seemed very ppoud of her accomplishments 
e. The project was displayed in the classroom for two days and dis-
played for a week in the glass case located in the ·main foyer 
of the building 
f. A letter of commendation was written home to the child's 
parents 
/ 
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1. Assignment -- American Painters 
2. Date Assigned -- November 1, 1956 
Date Due -- December 13, 1956 
3. To Whom Assigned -- Skippy M. 
4. Curriculum Correlation: The class is studying the History of Art 
with particular emphasis on American Art which ties in with the 
Social Studies curriculum, which, in turn, entails studying the 
geography and history of the United States. On the day this re-
port was scheduled to be presented, a chapter on American Painting 
was read aloud to the class from Hillyer's A Child's History of Art 
5. Specific Aids Given the Child: 
a. Teacher -- Bibliography: 
1) Bailey, C. S., Pioneer Art in America. VQking~ 1944. 
2) Chandler, A. C.~ Story Lives of Famous.Masters. Lippincott, 
1953. . 
3) Chase, A. E., Famous Paintings. Platt, 1951. 
4) Flexner, James T., A Short History of American Painting. 
Houghton Mifflin Company, 1950. 
5) Simon, C. M. H., Art in the New Land. Dutton, 1945. 
b. Family: 
1) Took Skippy to the Boston Museum of Fine Arts after he had 
accomplished some research. There he sought out some of the 
works of painters he had studied and gathered appropriate 
material for his report at the museum store. 
c. Town librarian: 
1) Barry, Ana M., Art for Children. The Junior Literary Guild, 
Inc.~ 1932. 
2) Gibson, Katharine, More Pictures to Grow Up Witq: Holme, 1946 
d. Other Source Materials: 
1) Letters: 
a) World Book Encyclopedia Reference Library 
Merchandise Mart Plaza 
Chicago 54, Illinois 
(Pamphlet: "Pioneer Life") 
b) Boston Museum of Fine Arts 
Boston, Massachusetts 
c) Metropolitan Museum of Fine Arts 
New York City, New York 
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d) Smithsonian Institute 
Washington, D. C. 
e) National Gallery of Art 
Washington, D. C. 
f) Educational Research Bureau 
1129 Vermont Avenue, N. W. 
Washington, D. C. 
g) Whitney Museum of American Art 
10 West 8th Street 
New York 11, New York 
6. Test R~sults: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.1 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 105 
c. Durrell-Sullivan Reading Capacity Test Grade Placement·: 7.2 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 5.8 
7. Research Period: 
a. Several short after-school conferences 
b. Use of dioramas suggested 
8. Manner of Presentation: 
a. Had an assistant who pointed to various prints, charts, and 
hand-drawn illustrations chronologically arranged on the 
bulletin board. Skippy presented a running description for each 
~ne, including some amusing anecdotes on the lives of the 
various painters. 
b. He had carefully constructed several dioramas for the project 
table which he used to illustrate various artists' techniques 
of painting. One was of a painter painting a seascape, one of 
an artist at his eas.el, and one of a painter painting a land-
scape. 
c. Used no notes. 
d. Drew three copies of famous paintings 
e. Constructed a time line indicating the centuries in which the 
various painters lived and their school of painting 
f. Had ten pr~nts of famous paintings displayed on the bulletin 
board 
9. Reception by Students: 
a. Very attenti~e during presentation 
b. Particularly enjoyed the "human element" brought in by the 
anecdotes 
c. Asked abundant questions 
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10. Evaluation by the Teacher: 
a. Very familiar with the material 
b. Poised in answering the questions asked by his classmates 
c. Seemed to have real feeling for the subject 
d. The project was displayed on.the classroom bulletin board for 
three days 
e. The dioramas were displayed on the bookcase for a week and a 
half 
f. A letter of commendation was written home to the child's 
parents 
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1. Assignment: New York City 
2. Date Assigned: Nov~mber 5, 1956 
Date Due:· December 17, 1956 
3. To Whom Assigned: Nancy R. 
4. Curriculum Correlation: For three days previous to the presenta-
tion of Nancy's report, the class had been studying the many-
faceted aspects of New York City, culminating in a vicarious tour 
planned by a group of children in the class. 
5. Specific Aids Given Child: 
a. Teacher -- Bibliography: 
1) Emerson, C. D., New York City, Old and New. Dutton, 1953. 
2) Hader, B. H., Big City. Macmillan, 1947. 
3) Shippen, K. B., I Know a City. Viking, 1954. 
b. Family: 
1) Reviewed material with Nancy and helped her to organize it. 
c. Town Librarian: 
1) Bailey, Bernadine, Picture Book of New York. Albert Whitman 
and Company, 1950. 
d. Other Source Materials: 
1) Letters: 
a) American Geographical Society 
Broadway"at 156th Street 
New York 24, New York 
(Issue of "Focus Magazine" on NewYork City, $.10) 
b) Empire State Building 
Tourist Information 
New York City, New York 
c) Rockefeller Center Tourist Information 
New York City, New York 
d) Modern Museum of Art 
New York City, New York 
e) Statue of Liberty Tourist Information 
New York City, New York 
f) New York City Chamber of Commerce 
Tourist Information 
New York City, New York 
g) Metropolitan Museum of Fine Arts 
New York City, New York 
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h) New York City Department of Parks 
J:.lew York City, New York 
i) New York City Board of Transportation 
New York City, New York 
j)Corning Glass Works 
New York City, New York 
k) United Nations Building 
New York City, New York 
6. Test Results: September, 1956 
a. Stanford Achievement Test Gra,de Placement: 5.3 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 102 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 6 .• 8 
d. Durrell-Sullivan Reading Achievement Test Grade Placement~ 5.9 
7. Research Period: 
a. Several short conferences during school time. (Child is a bus 
student.) 
b •. Suggestions made as to displays and pictures but not well-
received. 
8. Manner of Presentation: 
a. Began very well, using no notea. Had very few pictures she had 
drawn herself. Rather used illustrations from pamphlets. 
b. Began losing attention of her classmates when she ch0se to read 
a page from a New York City Board of Transportation brochure! 
c. Also showed about forty pictures from a Rockefeller Center 
pamphlet. 
d. Had three picture-graphs showing the population increase in New 
York City and drew one pieture of Rockefeller Center 
e. Constructed a diorama of the Empire State Building 
9. Reception by Students: 
a. The attention of the class was lost once Nancy began reading 
from brochures and sh0wing too many pictures 
b. There was one display on the table, and the children showed 
very little interest in it 
c. A nominal amount of questions were asked unenthusiastically 
10. Evaluation by Teacher: 
a. The report was very unsatisfactory. It was evident that the 
child had put a great deal of effort into her research, but her 
energies were misdirected when she overran the allotted ten 
minutes and began reading material 
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b. Nancy seemed unaware that she had lost the attention of her 
peers and rambled on for fifteen minutes overtime 
c. Her bulletin board display was poor in that she had drawn almQst 
no pictures herself, and the ones she had drawn were carelessly 
executed. The one model on the display table showed lack of 
originality. 
d. Nancy's failure was the result of too much time spent doing re-
s~arch and not enough time devoted to elaborative and creative 
thinking. She failed to get her message across pictorially to 
the class and was unable to concentrate her oral explanation 
into the ten minutes allowed for the presentat4on. 
e~ The project was displayed on the class bulletin board fo~ two 
days. 
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1. Assignment: Benjamin F~anklin 
2., Date Assigned: November 8, 1956 
Date Due: December 20, 1956 
3. To Whom As.signed: Charles T. 
4. Curriculum Correlation: Directly preceding the presentation of 
the report, a chapter from the Social Studies book was read on the 
life of Benjamin Franklin. 
5. Specific Aids Given the Child: 
a. Teacher -- Bibliography 
1) Aulaire,I. M. d'., Benj,amin Franklin. Doubleday, 1950. 
2) Cousins, M., J3en Franklin of Old Philadelphia. Random House, 
1942. 
3) Eaton, J., That Lively Man, Ben Franklin. MOrrow, 1948. 
4) Weir, Ruth G., Benjamin Franklin, Printer and Patriot. 
Abingdon Press, 1955. 
b. Other Source Materials: 
1) Letters: 
a) Historic Pennsylvania Leaflet Series 
Pennsylvania Historical and Museum Commission 
Harrisburg, Pennsylvania 
(Pamphlet, "Benjamin Franklin") 
b) John Hancock Life Insurance Building 
Boston, Massachusetts 
c) Independence Hall Touri~t Information 
Philadelphia, Pennsylvania 
d) Philadelphia Chamber of Commerce 
Philadelphia, Pennsylvania 
e) University of Pennsylvania 
West Philadelphia, Pen~sylvania 
6. Test Results: September, 1956 
a. Stanford Achieve~ent Test Grade Placement: 5.4 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 108 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 5.6 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 5.6 
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7. Research ?eriod: 
a. Several brief after-school conferences 
8. Manner of Presentation: 
a. Had a helper who pointed to chronologically arranged pictures 
which the child explained. 
b. Had his back to the audience during the entire presentation. 
c. Used no notes. 
d. Drew twelve labeled illustrations including examples of 
Benjamin Franklin's contributions to our country, such as his 
lighting system_, uThe Saturday Evening Post," his lightning rod, 
his novel_, Pamela, his printing press, his volunteer fire de-
partment_, and his kite experiment. Also included was a picture 
of Mr. Franklin dressed in fireman~s garb~ a drawing of him in 
the act of signing The Declaration of Independence, a picture of 
his home~ and several portraits of him. 
e. The excellent diorama incorporated the Franklin stove. Real 
wallpaper was used on the walls; the windows were covered with 
cellophane; cloth was used for the rug, and the furniture was 
carefully constructed of cardboard. 
f. Had six magazine clippings about Benjamin Franklin. 
9. Reception by Other Students: 
a. Seemed interested, but were disappointed with the brevity of 
the report 
b. Especially interested in the clever diorama 
10. Evaluation by the Teacher: 
a. The weakness of this report stems from the fact that the child's 
running commentaries lasted only about four minutes. Further 
questioning revealed that he had a wealth of information that 
he had not shared with the class. 
b. The pictures he had drawn were excellent. 
c. The project was displayed on the classroom bulletin board for 
three days. 
d. The project was displayed on the bulletin board in the hall 
outside the classroom for four days. 
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1. Assignment: The Story of Coal 
2. Date Assigned: Wovember 20, 1956 
Date Due: January 2~ 1957 
3. To Whom Assigned; Patty B. 
4. Cur~iculum Correlation: Prior to the presentation of the repo~t 
a chapter was ~ead from the Social Studies book abou~ the coal 
industry in Pennsylvania. A study of the beginnings of coa1 had 
been made in Science earlier in the year, accompanied by a dis-
play from the Children's Museum. 
5. Specific Aids Given the Child: 
a. Teacher -- Bibliography: 
1) Cothren, M. B., Buried Treasure. Coward-McCann, 1945. 
2) Fenton, C. L., Riches From the Earth. Day, 1953. 
3) Petersham, Maud and Miska, The Story Book of Earth's 
Treasures. Winston Co., 1935. 
4) Schwartz, J., It's Fun to KnowWhy. McGraw, 1952. 
b, Other Sources: 
1) Letters: 
a) National Coal Association 
Educational Division 
Dr. M. E. Speare, Educational Directo~ 
8th Floor, Southern Building 
Washington, D. C. 
(HThe Beginnings of Cog:~.l ~· 
"Old King Coal Reigns Here" 
"Map of Coal Mining Areas in the U.S .A." 
"The "Bituminous Coal Story" 
"Class Report" 
"The Genie Story" 
"Cutaway View of an Underground Mine") 
b) The Philadelphia and Reading Coal and Iron Company 
Reading Terminal 
Philadelphia 5, Pennsylvania 
("Buried Sunshine") 
c) Koppers Co., Inc. 
Marketing Dept. 
Public Relations Section Koppers Building 
Pittsburgh 19, Pennsylvania 
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("Koppers and the Chemistry of Coal") 
("Coal Carbonizat.ion at a Glance") 
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d) Lehigh Navigation Coal Co. 
123 South Broad Street 
Philadelphia 9, Pennsylvania 
(Pamphlet: ''Wonders of Anthracite") 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.4 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 106 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.7 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.9 
'1-
7. Research Period: 
a. Several brief after-school conferences 
b. Explanation concerning how to make a chart 
8. Manner of Presentation: 
a. Had a helper who pointed to the pictures and charts while 
Patty interpret.ed them 
b. Used no notes 
c. Very poised presentation 
d. Familiar with all phases of the material. Was able to give 
thorough answers to all questions asked of her 
e. Included three physical maps of the geographical lqcation of 
hard coal, of soft coal, and of peat 
f. Drew eight pictures including fossils of coal age p'iants on 
slabs of shale, early forests, Davy's Safety Lamp, an interior 
view of a coal mine, drawings of the ~hree different types of 
coal, and a coal barge 
g. Had two charts: one of coal carbonization and one of the by-
products of coal 
h. Displayed two booklets on coal which she briefly summarized 
i. Had samples of,hard coal, soft coal, and peat 
9. Reception by Other Students: 
a. Very attentive during presentation 
b. Asked tremendous number of intell,igent questions 
10. Evaluation by Teacher: 
a. Her lucid explanations showed that Patty had a complete under-
standing of the subject 
b. Her pictures were self-,explanatory and carefully executed 
• 
c. Material was displayed for three days on the classroom bulletin 
board and for two days on the bulletin board in the hallway 
outside the room 
d. Letter of commendationwas written home to Patty's parents • 
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1. Assignment: The History of Air Travel 
2. Date Assigned: November 21, 1956 
Date Due: January 4, 1957 
3. To Whom Assigned: Brian H. 
4. Curriculum Correlation: The class is studying a Science unit on 
air planes. Brian's report served as an introductory lecture to 
the new unit. His father, who is a pilot and an official at the 
Norwood Airport, came to visit our class the following day and 
elaborated on the material covered by Brian during his presenta-
tion. 
5. Specific Aids Given the Child: 
a. Teacher -- Bibliography 
1) Jenson, Paul, The Golden Book of Airplanes. Simon and 
Schuster, 1953. 
2) Rani, Jim, The Story of American Aviation". John C. Winston 
Co., 1946. 
3) Shippen, Katherine B., Bridle for Pegasus. Viking, 1951. 
4) Whitehouse, Arch, The Real Book About Airplanes. Garden City 
Books, 1952. 
b. Family: 
1) Books: 
a) Winter, Lumen M., ''Man 1 s Conquest of the Air," Children 1 s 
Digest. Parents' Magazine Press, December, 1956. 
2) Brian's father lent him numerous airplane magazines 
3) His father helped him dra~ a sketch of Logan Airport 
c. Other Source Materials: 
1) Letters: 
a) Air Transport Association of America 
1107 16th Street, S. W. 
Washington, D. C. 
(Pamphlets: "Uncle Sam 1 s Best Buy" (30 copies) 
"Air Transportation Progress") 
b) United Air Lines 
80 East 42nd Street 
New York 17, New York 
(Pamphlets: "Map of U. S. Airlines" 
· "Set of 14 Pictures on Historic Planes" 
"Coast to Coast Geography from the Air'') 
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c) Piper Aircraft Corporation 
Attention: Sales Depa~tment 
Lock Haven, Pennsylvania 
(Pamphlet: "Assorted Materials on Piper Aircraft") 
d) World Book Encyclopedia Reference Library 
Merchandise Mart Plaza 
Chicago 54, Illinois 
(Pamphlet: "Airplane") 
e} United Aircraft Corporation 
John A. Cox 
Public Relations Dept. 
400 Main Street 
East Hartford, Connecticut 
(Pamphlet: "The Age of Flight") 
f) Aircraft Industries Association 
Public Relations Dept. 
610 s&oreham Building 
Washington 5, D. C. 
(Pamphlet: "U. S. Aviation Today") 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Plapement: 7.4 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 123 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.4 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 7.0 
7. Research Period: 
a. Several brief after-school conferences 
8. Manner of Presentation: 
a. Enlisted the aid of an assistant who pointed to his pictures 
while Brian interpreted them 
b. Used no notes 
c. Drew a large ma~ of Logan Airport 
d. Make a diorama of LaGuardia Airport 
e. Constructed five model airplanes 
f. Wrote an excellent play based on the Wright Brothers' first 
flight, The play was enacted before the class. 
g. Had twelve color pictures showing the history of air travel 
h. Had two color pictures of modern planes 
i. Drew seven pictures including the Bleriot, D.O. 3, and Sikorsky 
planes, a portrait of Orville and Wilbur Wright, "The Explorer," 
and Montgolfier's balloon. 
j. He had six picture post cards of airplanes 
k. IDisplayed nineteen airplane magazines 
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9. Reception by the Students: 
a. Enjoyed thoroughly the presentation 
b. Interested in the model pl~nes 
c. Asked many questions about the first experiments with flying 
10. Evaluation by the Teacher: 
a. Child had a thorough and mature understanding of his subject 
b. Was able to skillfully answer the barrage of questions 
c. Very familiar with all the magazines he displayed. Referred 
to them to assist him in answering some of his questions 
d. Specialty was displayed for two days on the classroom bulletin 
board and for one day on the hallway bulletin board. 
e. Letter of commendation was written t0 Brian's parents. 
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1. Assignment: J·et Aviation 
2. Date Assigned: November 26, 1956 
Date Due: January 7, 1957 
3. To Whom Assigned: RichardT. 
4. Curriculum Correlation: The class is doing a unit en aviation in 
Science. They used the textbook as a springboard for further 
readings and have been reading many books on aviation which were 
supplied to us by the town librarian. 
5. Specific Aids Given the Child: 
a. Teacher -- Bibliography: 
1) Colby, Carroll B., Jets of the World. Coward-McCann, 1952. 
2) Knight, Clayton, Big Book of Real Jet Planes. Grosset, 1952. 
3) Lewellen, John B., Jet Transports. Crowell, 1955. 
4) Ross, Frank X., Young People's Book of Jet Propulsion. 
Lothrop, 1954. 
5) Yates, Raymond F., MOdel Jets and Rockets. Harper and Bros., 
1952. 
b. Town Librarian: 
1) Introduction to Aircraft. Prepared by Naval Air Technical 
Training Command. Navy Training Courses, U. S. Government 
Printing Office, Washington, D. C., 1951. 
c. Other Source Materials: 
1) Letters: 
a) General Electric Company (Educational Relations) 
Dept. 2-119 
Schenectady 5, New York 
(P~mphlet: "Adventures in Jet Power") 
b) Capital Airlines 
Boston, Massachusetts 
c) American Airlines 
Boston, Massachusetts 
d) National Aviation Education Council 
Materials of Instruction Committee 
1115 - 17th Street, N. W. 
Washington, D. C. 
(Booklet: "Jets," $.50) 
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6. Test Results: September, 1956 
a, Stanford Achievement Test Grade Placement: 5.2 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 97 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.5 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.2 
7. Research Period: 
a. Several brief after-school conferences 
b. Discussion as to how to build a control tower 
8. Manner of Presentation: 
a. Had an assistant who pointed to his pictures while Richard 
explained them 
b. Used no notes 
c. Drew twelve pictures including an.interior view of the control 
panel of a jet and drawings of various jets including their 
names, the year in which they were built, and their speed 
d. Demonstrated through use of a model jet the occurrences when 
the sound barrier is broken 
e. Used kits to build two model jets 
f. Constructed an airplane hangar, a control tower, and a runway 
out of cardboard 
g. Invited Lt. Neilley, a jet Navy pilot, to come to visit the 
class as a guest lecturer on jets. Lt. Neilley visited the 
class the day after Richard's presentation 
9. Reception by Other Students: 
a. Very attentive 
b. Asked many intelligent questions 
c. Interested in the model jets 
10. Evaluation by the Teacher: 
a. Very fine comprehension cf the subject 
b. Gave a poised presentation and made clear explanations 
c. Project was displayed on the class bulletin board for two days 
and on the hallway bulletin board outside the classroom for two 
days 
d. Letter of commendation was written home to Richard's parents 
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1. Assignment: Space Travel 
2. Date Assigned: 
Date Due: 
November 28, 1956 
January 9, 1957 
3 • To Whom Assigned: Ronald H. 
4. Curriculum Correlation: The class is studying Air Travel as part 
of the Science curriculum. 
5. Specific Aids Given the Child: 
a. Teacher -- Bibliography: 
1) Bendick, Jeanne, First Book of Space Travel. Watts, F., 1953 
2) Branley, Franklyn M., Experiments in the Principles of Space 
Travel. Crowell,. 1955. 
3) Coggins, Jack, and Fletcher Pratt, By Space Ship to the Moon. 
Random House, 1952. 
4) Coombs, Charles I., Skyrocketing into the Unknown. Morrow, 
195?1-. 
5) Goodwin, Harold L .. , Real Book About Space Travel. 
Children's Press, 1951. 
6) Lewellen, John B., You and Space Travel. Garden City Books, 
1952~ 
7) Yates, Raymond F., Model Jets and Rockets. Harper and Bros., 
1952. 
b. Other Source Materials: 
1) Letters: ' 
a) Air Transport Association of America 
1107 - 16th Street, N. W. 
Waskington 6, D. C. 
b) The Science Museum 
Boston, Massachusetts 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 6.3 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 109 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.5 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.0 
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7. Research Period: 
a. Two brief after-school conferences 
b. Advice on writing a play 
8. Manner of Presentation: 
a. Had a helper who pointed to the numerous illustrations while 
~onnie interpreted them 
b. Used no notes 
c. Drew ten pictures of various rockets which he had labeled 
d. Drew a chart representing the divers spheres of air 
e. Had a diagram showing the inside of a rocket 
f. Wrote and produced a play which involved the building of a 
rocket and a trip on that rocket into space 
g. Carried out an experiment ~ith a co2 cartridge. The co2 was 
released,, and the rocket shot into the air. This demonstrat.ed 
the principle underlying the rocket's propulsion 
h •. Built a di0itiama displaying a tinfoil rock~t platform with a 
rocket taking off from it 
i. Built a model of ? four-stage rocket and took it apart to ex-
plain how it operates 
9. Reception by Other Stude~ts: 
a. ~istened attentively. 
b. Asked n~erous thought-provoking questions 
c. Thoroughly enjoyed the play 
d. Fascinated by the experiment 
e. Interested in the mqdel rocket 
10. Evaluation by the Teacher: 
a. Very fine und~rstandipg of the subject 
b. Gave a poised presentation 
c. Project was displayed on the classroom bulletin board for two 
days and on the hallway bulletin board outside the classroom 
for three days 
d. Note of commendation was written home to Ronnie's parents 
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ANECDOTAL RECORD SHEET 
1. Assignment: Helicopters 
2. Date Assigned: November 30, 1956 
January 11, 1957 Date Due: 
3. To Whom Assigned: Paul B. 
4. Curriculum Correlation: The class is s·tudying a unit on Air 
Travel of all types. 
5. Specific Aids Given to the Child:· 
a. Teacher -- Bibliography: 
1) Knight, Clayton, Big Book of Real Helicopters. Grosset, 
1955. 
2) Lewellen, John B., Helicopters: How They Work. Crowell, 
1954. 
b. Other Source Materials: 
1) Letters: 
a) National Aviation Educationa·l C'ouncil 
Materials of Instruction Committ~e 
1115 - 17th Street, N. W. 
Washington 6, D. C. 
(Booklet: 11Helicopters, 11 $.50) 
b) Air Transport Assuciation of America 
1107 - 16th Street, N W. 
Washington 6, D. C. 
c) United Aircraft Corporation 
John"A. Cox 
Public Relations Dept. 
400 Main Street 
East Hartfora 8, Connecticut 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.1 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 104 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.9 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.3 
7. Research Period: 
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a. Two conferences during school. (Child is a bus student.) 
8. Manner of Presentation: 
a. Had an assistant who pointed to the various pictures while Paul 
explained them 
b. Used no notes 
c. Inclu~ed a diagram of the rescue services provided by 
helicopters 
d. Drew pictures of twelve helicopters; models of the following 
years: 1500, 1783, 1818, 1878, 1907, 1908, 1910, 1920, 1922, 
1924, 1939, and 1956 
e. Had seven brochures 
' 
9. Reception by Other Students: 
a. Interested in the presentation 
b. Noticed lack of emphasis on contemporary helicopters and per-
sisted in asking many questdons about them 
10. Evaluation by the Teacher: 
a. The pictures were beautifully drawn and clearly labeled 
b. There was a distinct lack of emphasis upon the newest heli-
copters. Child was too absorbed in the history of helicopters 
c. Project was displayed for two days on the class bulletin board 
and for one d~y on the hallway bulleti~ board 
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ANECD0~4£ RECORD SHEET 
1., Assignment: Airplane Instruments 
2. Date Assigned: December 3, 1956 
January 14, 1957 Date Due: 
3. To Whom Assigned: Jack H. 
4. Curriculum Correlation: The class is studying Air Travel as part 
of the Science curriculum. They formed committees and have put 
together a bulletin board on air travel. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Introduction to Aircraft. Prepared by Naval Air Technical 
Training Command. Navy Training Courses, U, S. Government 
Printing Office, Washington, D. c., 1951. 
2) Schneider, Leo, and Maurice L Ames, Wings in Y.our Future. 
RarcQurt, 1955. · 
3) Seeler, Nelson F., Experiments with Airplane Instruments. 
Crowell, 1953. 
b. Other Source Materials: 
1) Letters: 
a) United Airlines 
80 East 42nd Street 
New York 17, New York 
(Pamphlet: "DC 7 - Mainliner - A Study of Its Important 
Parts' 
b) Associated Aviation Underwriters 
90 John Street 
New York 38, New York 
(Pamphlet: "Keeping Ahead of the Weather") 
c) Delta Air Lines 
Information Services 
Atlanta Airport 
Atlanta, Georgia 
(Pamphlet: "A,Visit to Delta Ct. S. Headquarters") 
6. Test Results: September, 1956 
0 
a. Stanford Achievement Test Grade Placement: 5.4 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 107 
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c. Durrell·-Sullivan Reading Capacity Test Grade Placement: 7.8 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.5 
7. Research Period: 
a. Several short after-school conferences 
, b. Suggestion made concerning how to construct an instrument panel 
8. Manner of Presentatinn: 
a. Had an assistant who pointed to the pictures while Jackie 
interpreted them 
b. Used no notes 
c. Employed several technical t·erms upon which he conunented 
laughing nervously, "Don't ask me what they mean, because I 
don 1 t know. 11 
d. Produced and directed a short play, the plot of which involved 
a pilot explaining the instrument panel of a plane to an 
elementary school child 
e. Drew nine labeled illustrations of various airplane instruments 
including a tachometer, a bank indicator, a manifold pressure 
gauge, a fuel gauge, an altimeter,. a temperature gauge, a fuel 
gauge, the front panel of a plane, an air speed indicator, and 
an oil pressure gauge. 
f. Constructed an instrument panel out of cardboard. 
9. Reception by Other Students: 
a. The report was not too clearly presented, hence the children 
were confused 
b. Asked some questions but with little eagerness 
10. Evaluation by the Teacher: 
-
a. Jackie nid not have a lucid understanding of the subject, as 
his research was not as thorough as it should have been 
b. He seemed ill-at-ease during the presentation 
c. He was not able te answer the children's questions satis-
fac tord..ly:~ . · 
d. The project was displayed on the class bulletin board for two 
days. 
= 
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ANEGDOT~ ,RECORD SHEET 
1. Assignment: George Washington 
2. Date Assigned: December 4, 1956 
January 15, 1957 Date Due: 
3. To Whom Ass~gned: Linda H • 
. 
4. Curriculum Correlation: For two days preceding and on.the day of 
Linda's presentation, the class read excerpts on the life of 
George Washington in the Social Studies book and in supplementary 
sources. Discussions were held, as well as spontaneous dramatiza-
tions on various phases of his life. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Aulaire, I. M. d'., George ~ashington. Dqubleday~ 1936. 
2) Curtis, M. I., Why.We Celebrate Our Holidays. Lyons, 1950. 
3) Eaton, J., Washington, the Nation's First Hero. Morrow, 
1951. 
4) Foster, G. S., George Washington. Scribner, 1944. 
b. Other Source M~terials: 
1) Lette:rs: 
a) Penns.ylvania Historical and Museum Commission 
State Museum Building 
Harrisburg, Pennsylvania 
(Pamphlet: "Young Washington in Pennsylvania") 
b) Mount Vernon Tourist Information 
Virginia 
c) Chamber of Commerce 
Tourist Inform@tion 
Washington, D. c. 
d) Washington Monument 
Tourist Information 
Washington, D. C. 
6. Test Results: September, 1956 
& 
a. Stanford Achievement Test Grade Placement: 4.2 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 93 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 6.2 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 4.5 
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7. Research Period: 
a. Five conferences during school time. (Child is a bus student.) 
Linda lacked confidence and needed constant reassurance. 
b. A complete outline for her to follow while doing the research 
for her topic was given to Linda by her teacher. 
c. She was given help with her play and suggestions for possible 
dioramas. 
8. Manner of Presentation: 
a. Chose a helper who pointed to her pictures while Linda inter-
preted them 
b. Used no notes 
c. Drew a family tree showing Washington's genealogy 
d. Included twelve beautifully executed drawings of: the winter 
at Valley Forge, an aerial view of Mount Vernon, Washington's 
childhood home, the Washington Coat-of'arms, Washington in the 
French and Indian·war~ a boyhood picture of Wash±ngton, Mount 
Vernon, Washington's daughter, a portrait of Washington against 
a blue background w-ith thirteen white stars, and a portrait of 
Washington's mother 
e. Wrote and produced a play, the plot of which concerned Washing-
ton's childhood 
f. Made a very fine shoe box diorama ofWashington standing in 
front of Mount Vernon 
g. Constructed a model of the interior o£ Mount Vernen out of 
cardboard. The furniture was made of cardboard and consisted 
of reproductions of the originals 
h. Had a viewmaster showing Washington sitting at his desk 
i. Displayed five brochures 
9. Reception by Other Students: 
a. Interested in the fine pictures and attractive table displays 
b. Asked many questions 
10. Evaluation by the Teacher: 
a. Spoke too softiy 
b-. Made a tremendous effort and did her best but had infinite dif-
ficulty in answering the volume of questions asked of her by 
her classmates 
c. Project was displayed on the classroom bulletin board for one 
day and on the hallway bulletin board for three days. The 
diorama and interior model of Mount Vernon were displayed on 
the classroom bookshelf for a week. 
d. A letter of. commendation was written to the c·hild' s parents. 
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1. Assignment: Thomas Jefferson 
2. Date Assigned: 
Date Due: 
December 6, 1956 
January 17, 1957 
3. To Whom Assigned: ~imothy K. 
4. Curriculum Correlation: Directly preceding Timothy!s presentation 
of his specialty report, the class read a chapter, from the Social 
Studies book concerning Thomas Jefferson. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Judson, C. I., Thomas Jefferson, Champion of the Eeople. 
Wilcox and Follett, 1952. 
2) Lisitsky, G. H., Thomas Jefferson. Landmark Books, 1933. 
3) Sheean, ~., Thomas Jefferson, Father of Democracy. Random 
House, 1953. 
b. Family: 
1) Tim's brother helped him to construct the replica of 
Monticello. 
c. Other Source Materials: 
1) Letters: 
a) Charlottesville and Albermarle County Chamber of Commerce 
Charlottesville, Virginia 
(Pamphlets: "Monticello" and 11Charlottesville11 ) 
b) Jefferson Memorial 
Tourist Information 
Washington, D. C. 
c) Thomas Jefferson Memorial Foundation 
Monticello~ Box 316 
Charlottesville, Virginia 
(Pamphlet: '~hat to See at Mont.icel.lo 11 ) 
6. Test Results: S~ptember, 1956 . 
a. Stanford Achieyement Test Grade Placement: 7.1 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 117 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.7 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 7.1 
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7 .. Research Period: 
a. One brief after-school confe~ence 
b. Discussion concerning how to construct a replica of Monticello 
8. Manner of Presentation 
a. Enlisted the aid of another child who pointed to his chrono-
logically arranged pictures while Tim explained them 
b. Used,no notes 
c. Drew seventeen clearly labeled pictur.es, among them: Jefferson 1 s 
birthplace, Shadwell; a drawing of the Second Continental 
Congress; Wiltiam and Mary College; the fire at Shadwell; 
Monticello; Jefferson's presidential inauguration; and the 
University of Virginia 
d Included was a replica of the Declaration of Independence, drawn 
by Tim, and a copy of the inscription on Jefferson's tomb 
e. He drew a pictorial diagram showing some of the offices held by 
Jefferson: Governor of Virginia, Secretary of State, Vice-
President, Minister to France, and President of the United 
States 
f, Made a free-hand map of the Louisiana Purchase showing the land 
purchased by Jef~erson from Napoleon Bonaparte of France 
g. Constructed from cardboard an excellent replica of Monticello 
h. Wrote and produce~ an unusually fine,play about the meeting pre-
ceding the drawing up of the Declaration of Independence 
i. Had three brochures , 
9. Reception by Other Students: 
a, Exceptionally interested in the data presented 
b. Stimulated to ask numerous thought~provoking questions 
c. Very enthusia~tic about the play 
10. Evaluation by the Teacher: 
a. A thoroughly fine report 
b. Child had good insight into Jefferson's many-faceted character 
and a complete understan~ing of every phase of the topic 
c. It was obvious that Tim had accomplished extensive readings 
before compiling his materials 
d. Project was displayed on the classroom bulletin board for two 
days and on the hallway bulletin board for two days. The rep-
lica of MOnticello remained on the classroom bookshelf for a 
week. 
e. A letter of commendation was written to Tim's parents. 
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1. Assignment: The Revolutionary War 
2. Date Assigned: December 10, 1956 
January 21, 1957 Date Due,: 
3. To Whom Assigned: John B. 
4. Curriculum Correlation~ For four days preceding and on the day of 
the present~tion of the report, the class read a c~apt~r from the 
Social Studies text which concerned tpe Revolutionary Wc;tr.. Dis-
cussions and spontaneous dramatizations were held, then the class 
jointly malle a mur~l involving battle scenes from the war plus a 
pasteboard replica of Bunker Hill. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Mason, VanWyck, Winter at Valley Forge. Random House, 1953. 
2) Rogers, Frances, and Alice B~ard, Birthday of a Nation. 
Lippincott, 1945. 
3) The American Revolution in New York. Division of Archives 
and History, New York University, 1926. 
b. Family: 
1) Took John to Bunker Hill, to Lexington~ and to Concord. He 
sketched the various locales and took notes 
c. Town Librarian: 
1) Krout, John A., New Outline History of the United States to 
1865. Barnes and Noble, Inc., 1946. 
2) Smelser, Marshall, American Colonial and Revolutionary 
History. Barnes and Noble, Inc., 1952. 
d. Other Source Materiala: 
1) Letters: 
a) Commandant of~the Mq.rine Corps (Code D.P.) 
Headquarters U. S. Marine Co~ps 
Washington 25, D. C. 
(Pamphlet: "How to Respect an¢1 Display Our Flag") 
b) Chamber of Commerce 
Lexington, Massachusetts 
c) Chamber of Commerce 
Concord, Massachusetts 
d) Washington Memorial Museum 
Valley Forge, Pennsylvania 
(Pamphlet: "Valley Forge Park: An Historical Record," 
.10) 
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e) New Jersey State Department of Conservation and 
Economic Development 
Trenton 7, New Jersey 
(Pamphlet: "Trenton Battle Monument and Washington's 
Campaign 1776-7") 
f) Old South Association 
Old South Meeting House 
Boston, Massachusetts 
(Pamphlet: "The American Revolution," $ .10) 
Test Results: September, 19§6 
a. Stanford Achievement Test Grade Placement: 8.2 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 127 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.4 
d. Durrell-Sullivan Reading Achievement Rest Grade Placement: 7.6 
7. Research Period: 
a. One brief after-school conference 
b. A time line and a map were suggested 
8. Manner of Presentation: 
a. Enlisted the aid of an assistant who pointed to his pictures 
while John interpreted them to the class 
b. Used no notes 
c. Wtote, produced, and directed a play based on the Boston Tea 
Party 
d. Drew ten pictures, among them a picture of Paul Revere's Ride, 
The Battle of Bunker Hill, the Boston Tea Party, the Bunker Hill 
Menument, a frontier "long rifle," The Boston Massacre, and 
several pictures of the various flags used at that time 
e. He drew a map showing the operations of Washington's Army from 
1777 to 1778 
f. He had ten brochures 
g. He constructed three beautiful dioramas. One was of Washington 
crossing the Delaware River. The ships were made of cardboard, 
lumps of sugar were cut up to represent the ice floes, and the're 
were pipe-cleaner figures. Another was of the Boston Tea Party. 
The wharf and ships were made of oak tag with thread to hold 
the sails intact, and the men were made of pipe cleaners.. The 
thi~d diorama was of the Lexington-Concord raid. Cannons, guns, 
and men were made of cardboard and of pipe cleaners. All three 
were beautifully painted and very expertly HXecuted. 
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9. Reaction of the Students: 
a. Tremendou~ly impressed with Johnny's wealth of information on 
the subject 
b. Asked many intricate questions about the types of guns used, all 
of which John was able to answer without hesitation 
c. Very much interested in the beautiful dioramas 
10. Evaluation by the Teacher: 
a. A very thorough piece of research done by the child and 
presented in a poised and adult manner with great assurance on 
his part 
b. The dioramas were delicately made and true works of art 
c. Much additional information was imparted during the questioning 
period which revealed the extent of his readings 
d. Worked very hard and was proud of his accomplishments 
e. Project was displayed for one day within the classroom,. for two 
days on the hallway bulletin board, and for one week in the 
glass case in the main foyer of the building 
f. A letter of commendationwas written to John's parents. 
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ANECDOTAL RECORD SHEET 
1. Assignment: The United States Government 
2. Date Assigned; 
Date Due: 
December 11, 1956 
January 22, 1957 
3. To "Whom Assigned: Dianne -w. 
I 
4. Curriculum Correlation: On the day of Dianne's presentation and 
for several days following~ the class read excerpts from their 
Social Studies book concerning the government of the United States. 
The day.following Dianne's report, a Boston attorney came as~ 
guest iecturer on the subject of government. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Elting, M., "We Aret.the Government. .Doubleclay, 1945. 
2) Hartman, G., Making of a Democracy. Day, 1941. 
3) "Witty, P. A., You and the Constitution of the United States. 
Children's Press, 1948. 
b. Family: 
1) Helped Dianne to understand how a bill becomes a law 
c. School Librarian: 
1) Coy, Harold, The First Book of Congress. Franklin Watts, 
Inc., 1956. 
d. Other Source Materials: 
1) Letters: 
a) Foundation for Economic Education, Inc. 
30 South Broadway 
Irvington-on-Hudson, New York 
(Pamphlets: "That Something" 
"Show Me Any Other, Country" 
"The Bill of Rights") 
b) St. Louis Post-Dispatch 
Circulation Dept. 
1111 Olive Street 
St. Louis 1, Missouri 
(Pamphlet: "Building the Constitution") 
c) The Texas and Pacific Railway Co. 
J. B·. Shores, Director, Employe-Public Relations 
712 Texas and Pacific Building 
Dallas 2, Texas 
(Pamphlets: "U. S. Constitution" 
"How A Bill Becomes Law") 
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d) Chamber of Commerce 
Washington, D. C. 
e) World Book Encyclqpedia Reference Library 
Merchandise Mart Plaza 
Chicago 54, Illinois 
f) John Hancock Life Insurance Building 
Boston, Massachusetts 
6. test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.8 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 113 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 6.8 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 7.4 
7. Research PeFiod: 
a. Several brief aier-school conferences 
b. Seemed discouraged about art projects, as she felt her subject 
did not lend itself well to dioramas and pictures 
8. Manner of Presentation: 
a. Had a helper who· pointed to her pictures while Dianne explained 
them 
b. Gave a lengthy intreduction to her topic without notes, then 
used an outline to aid her in presenting the rest of her topic 
c. Censtructed a shoe box dierama showing President Eisenhower 
sitting at his desk 
d. Had seven brochures 
e. Clipped ten pictures from magazines and newspapers which she 
used during her presentation 
f. Drew a picture showing the President's flag and the flags of 
the various cabinet departments. Also drew a picture of 
Betsy Ross's flag 
g. Made a copy of the Declaration of Independence and of the 
Constitution 
h. Drew a picture of the House Chamber 
i. Made an excellent pictor·ial diagram showing how a bill becomes 
a law 
j. Drew a chart of the President's cabinet 
9. Reception by Students: 
a. Seemed quite interested and asked many questions 
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10. Evaluation by the Teacher: 
a. Dianne gave a poised and clear explanation of a difficult 
subject 
b. Her diagrams and charts were lucidly executed 
c. The project was displayed on the class bulletin board for a 
day and on the hallway bulletin board for two days 
d. A letter of commendation was written to Dianne· 1 s parenns. 
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* ANECDOTAL RECORD SHEET 
1. Assignment: The Louisiana Purchase 
2. Date Assigned: 
Date Due: 
December 12, 1956 
January 23, 1957 
3. To Whom Assigned: Allan D. 
4. Curriculum Correlation: Directly preceding Allan's presentation 
of his report, the class read an account of The Louisiana Purchase 
and the expedition made by Lewis and Clark. 
5. Specifi~ Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Neuberger, Richard L., The Lewis and Clark Expedition. 
E. M. Hale and Co., 1951. 
2) Tallant~ Robert, The Louisiana Purchase. Random House~ 1952. 
b. Parents: 
1) Helped Allan to construct a blockhouse and a fort 
2) Advised him on the correct approach to make in his research 
c. Other Source Materials: 
1) Letters: 
a) Walla Walla Chamber of Commerce 
Box 357 
Walla Walla, Washington 
(Pamphlet: 'Walla Walla, Cradle of Pacific Northwest 
History") 
b) Chamber of Commerce 
~aton Rouge, Louisiana 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.8 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 104 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.5 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.7 
7. Research Period: 
a. Several short after-school conferences 
b. Advice on his play 
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8. Manner of Presentation: 
a. Chose an assistant who pointed to his chronologically arranged 
pictures while Allan explained them 
b. Used no notes 
c. Very poised and business-like manner of presentation 
d. Wrote, produced, and directed an excellent three-act play which 
outlined the entire expedition made by Lewis and Clark. The 
play was particularly valuable in that it had considerable 
pertinent information c.oncerning the land purchased. 
e. Made a beautiful flour, salt, and water map of the Louisiana 
Territory. The territory itself was painted green; the portion 
of the states not included in the purchase was painted red, and 
the Rocky ~untains were painted brown. All the states were 
labeled. 
f. Had a large map of the United States on which the route taken 
by Lewis and Clark was indicated 
g. Constructed a large blockhouse and a fQrt from corrugated card-
board 
h. Drew five pictures including pictures of the various animals 
seen by Lawis and Clark, such as bear, buffalo, wild horses, 
and elk$ plus one picture of the prairie 
i. He had sixteen colored pictures pasted on construction paper 
which he had ~btained from Walla Walla. He explained each of 
these, tying them in with his lecture •. 
j. Had two pamphlets 
9. Reception by the Students: 
a. Very interested in the presentation 
b. Enjoyed the play 
c. Asked numerous questions 
d. Fascinated with the table displays 
10. Evaluation by the Teacher: 
a. A fine report that showed Allan had done a tremendous amount 
of research 
b. Answered ably the barrage of questions 
c. Made clear explanations 
d. Project was displayed on the classroom. bulletin board for two 
days and on the hallway bulletin board for one d~y. 
e. Letter of commendation was written to Allan's parents. 
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ANECDOTAL RECORD SHEET 
1. Assignment:· American Music and American Composers 
2. Date Assigned: 
D'ate Due: 
December 17, 1956 
January 25, 1957 
3. To Whom Assigned: Margaret C. 
4. Curriculum Correlation: Classical ·music is constantly played and 
explained to the children to enable them to develop an understand-
of and a liking for some of the world's greatest masterpieces. 
The study of American Music and Composers ties in directly with 
our Social Studies curriculumwhich comprises a study of the 
United States. A story about Stephen Foster in our Social Studies 
book was read directly before the presentation of Margaret's re-
port. In addition, the children have learned to sing several of 
his songs. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Ewen, David, The Story of Irving Berlin. Henry Holt and 
Co., 195Q. 
2) Higgins, Heien B.~ Stephen Foster, Boy Minstrel. Bobbs-
Merrill Co., 1944. 
3) Kinscilla, Hazel Gert~ude, History Sings. University Pub., 
1948. 
4) Richardson, Ethel Park, American Mountain Songs. Greenberg, 
1955. 
b. Family: 
1) Helped Margaret to assemble her household musical instru-
ments 
c. Other Source Materials: 
1) Letters: 
a) University of Pittsburgh 
Fletcher Hodges~ Jr., Curator 
Foster FHall Collection 
Pittsburgh 13,· Pennsylvania 
(Pamphlet: "Songs of Stephen Foster") 
b) Pennsylvania Historical and Museum Commission 
State Museum Building 
Harrisburg, Pennsylvania 
(Pamphlet: "Stephen Foster, Maker of American Songs") 
I I II 
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c) New England Conservatory of Music 
Boston, Massachusetts 
d) Educational Research Bureau 
1129 Vermont Avenue, N. W. 
Washington 5, D. C. 
(Pamphlet: "Famous Composers," $.15) 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.3 • 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test.: 101 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.3 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 7.5 
7. Research Period: 
a. Several short conferences during school time 
b. Suggestion that she train two children to sing a duet du~ing 
her presentation 
8. Manner of Presentation: 
a. Enlisted the aid cf an assistant who pointed to her pictures 
while Margaret explained them 
b. Used no notes 
c. Constructed a beautiful replica of "The Shell" made of card-
board and trimmed with aluminum foil on an aluminum foil land-
scape to represent snow. Twigs set in putty represented trees. 
d. Creat~d an orchestra made from common household articles: 
1) Marracas: Sugar shakers filled with dried peas 
2) Drums: 
a) Chopping block and wooden spoons 
b) Big kettle with cloth-wrapped woaden spoons 
c) Metal pots with wire whisks 
3) Clarinet: comb wrapped in waxed paper 
4) Cymbals: two pot lids 
5) Trumpet: funnel, the mouth of which was covered with waxed 
paper 
6) Eight coke bottles filled with varying amounts of water to 
represent the scale 
Each instrument was demonstrated by a child while Margaret ex-
plained its components. Then they were all played simultan-
eously. 
e. Nine pictures of instruments! the slide trombone, guitar~ 
cornet, drums, banJo, flute, violin,.clarinet, and saxophone. 
f. List of Irving Berlin's most famous songs and the dates they 
were composed 
g. Copied some poems written about music 
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h. Drew a black, and white silhouette of Stephen Hoster 
j. Played several selections on her flute 
k. Displayed five pamphlets 
1. Wrote harmony to "Way Down Upon the .Suwanee River" and trained 
two girls to ~ing a dvet 
m. Played a Stephen Foster record and an Irving Berlin record to 
the class 
9. Reception by Students: 
a, Thoroughly enjoyed hearing about the lives of some uf America's 
m9s~ famous composers 
b. Interested in the household-equipment orchestra 
c: Asked numerous questions 
10. Evaluation by the Teacher: 
a. The report was presented in a very poised manner showing that 
• the child had a good feeling for the subject 
b. The homemade orchestra~as very cleverly constructed showing 
fine originality 
c. ~he project was displayed on the classroom bulletin board for 
one day and for two days on the hallway bulletin board 
d. A letter of commendation was written to Margaret's parents~ 
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1. Assignment: Washington, D. C. 
2. Date Assigned: 
Date Due: 
December 18, 1956 
January 29, 1957 
3. To Whom Assigned: Paula K. 
4. Curriculum Correlation: For several days preceding the presentatio 
of Paula's report and on the day of her report, the class read a 
chapter in the Social Studies text concerning Washington, D. C. 
Discussions were held, and the children jointly worked on a mural 
of the capital. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Holland, J., They Built a City. Scribner, 1953. 
2) Hgger, Alice R., Washington, City of Destiny. Macmillan, 
1949. 
b. Other Source Materials: 
1) Letters: 
a) District of Columbia Greater National Capital Committee 
1616 K Street, N. W. 
Washington, D. C. 
b) Chamber of Commerce Tourist Information 
Washington, D. C. 
c) Tomb of the Unknown Soldier 
Tourist Information 
Arlington, Virginia 
d) The Capitol Building Tourist Information 
Washington, D. C. 
e) The Smithsonian Institute 
Tourist Information 
Washington, D. C. 
f) The Library of Congress 
Tourist Information 
Washington, D. C. 
g) Lincoln Memorial Tourist Information 
Washington, D. c. 
h) Washington Monument 
Tourist Information 
Washington, D. C. 
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i) Jefferson Memorial Tourist Information 
Washington, D. C, 
j) The Federal Bureau of Investigation 
Tourist Information 
Washington~ D. C. 
k) The National Gallery of Art 
Tourist Information 
Washington, D. C. 
1) The White House 
Tourist Information 
Washington, D. C. 
m) The Supreme Court Building 
Tourist Information 
Washington, D. C. 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 4.9 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 101 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 6.9 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.7 
7. Research Period: 
a. Several short conferences during school time. 
8. Manner of Fresentation: 
a. Had an assistant who pointed to her pictures while Faula ex-
plained them 
b. Used no notes 
c. Constructed a replica of the White House Red Room. The furn-
iture was made of oak tag. 
d. Had a viewmaster showing the Supreme Court Building, the Library 
of Congress, and other buildings around Washington, D. C. 
e. Made a replica of an eighteenth century roomwhich is in the 
Smithsonian Institute. This was a shoe box diorama. 
f. Drew eighteen beautiful pictures including: The Tomb of the 
Unknown Soldier, The White House, Ford's Theatre, United States 
Supreme Court Building, The Capitol Building, plus copies of 
some of the articles in the Smithsonian Institute; Orville 
Wright's airplane, the gown worn by Mrs. Garfield, a model of 
the statue of freedom, a patchwork quilt, a World War I tank,and 
a pre-Civil War Stage Coach. There were also drawings of The 
Library of Congress, the Smithsonian Institute, the tomb of 
George and Martha Washington, a portrait of James Smithson, the 
Washington Monument under construction, and a completed view of 
the Washington Monument. 
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g. She drew a map of Smithsonian Park and a map of the bridges 
that cross the Potomac River 
h. Displayed eighteen brochures 
911 Reception by the Students: 
a. Enjoyed the presentation 
b. Interested in the early history of Washington 
c. Asked numerous questions 
10. Evaluation by the Teacher: 
a. The child gave a very poised presentation 
b. She was e~tremely familiar with the material 
c. Her pictures were beautifully drawn and carefully colored 
d. The specialty was displayed for two days on the classroom 
bulletin board and for two days on the hallway bulletin board 
e. A letter of connnendation was written to the child.' s parents. 
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1. Assignment: The Story of Corn 
2. Date Assigned: December 19, 1956 
January 30, 1957 Date Due: 
3. To Whom Assigned: Mary Alice W. 
4. Curriculum Correlation: The class is just beginning a new unit on 
the North Central states. On the day of Mary Alice's presentation 
the class read a chapter in their Social Studies text concerning 
an Iowa farm on which corn was raised in abundance.· The planting 
and harvesting of corn was discussed. As part of an earlier 
science project, the children planted and raised some corn. 
5. Specific Aids Given to the Child: 
a. Teacher -- Eibliography: 
1) Corn Farming. Boy Scouts of America, 1947. 
2) Shippen, K. B., Great Heritage. Viking, 1948. 
b. Other Source Materials: 
1) Letters: 
a) Corn Industries Research Foundation, Inc. 
3 East 45th Street 
New York 17, New York 
(Pamphlets: "Our Gift from the Indians" 
"The Story of Corn and Its Products" 
"Corn Facts and Figures" 
"Corn Refining Process") 
b) Pioneer Hi-bred Corn Company, Inc. 
Tipton, Indiana 
(Pamphlet: "The Corn Plant of Today'') 
c) Pioneer Hi-Bred Corn Co. 
1206 Mulberry Street 
Des Moines, Iowa 
(Pamphlets: "Keys to High Corn Yields" 
"Science in the Corn Rows" 
"The Sacred Plume") 
d) American Farm Research Association 
300 Schultz Building 
Lafayette, Indiana 
(Pamphlet: "More Corn on Less Land") 
e) Department of Agriculture 
Des Moines, Iowa 
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6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 6.8 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 111 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.8 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 8.3 
7. Research Period: 
a. Several shprt C'onferences during school time. (Child is a bus 
student.) 
b. Discussed what information might be of i~terest to the class 
8. Manner of Presentation: 
a. Had a helper who pointed to her pictures while Mary Alice 
interpreted them 
b. Used no notes 
c. Wrote and produced a play entitled, "Corn Saves the Patient." 
This concerned the medical uses of corn. 
d. Constructed a box diorama of a cord field 
e. Displayed seven agricultural magazines 
f. Drew a diagram showing the processes through which corn is 
taken at a mill 
g. Made a chart showing civilian products made from corn and 
another chart displaying army products made from corn 
h. Drew a map of the United States on which the Corn Belt was 
indicated 
i. Drew four pictures including a corn field, a corn stalk, the 
European .corn borer, and a steep tank 
9. Reception by the Students: 
a. Felt that Mary Alice should have displayed more materials and 
constructed additional projects for the table 
b. Annoyed that she hadn't delved deeply enough into her subject to 
be able to explain why corn has to go through so many processes 
at the mill 
10. Evaluation by the Teacher: 
a. Only a surface coverage of the subject was made, and the child 
was capable of doing a much more thorough piece of work. She 
was unable to answer any technical questions. 
b. The pictures were carelessly drawn showing that a minimum of 
time was spent on them 
c. The project was displayed on the bulletin board for one day. 
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1. Assignment: Background to Astronomy 
2. Date Assigned: 
Date Due: 
December 20> 1956 
January 31, 1957 
3. ~o Whom Assigned: Mary Ellen C. 
4. Curriculum Correlation~ The class is about to begin a new Science 
unit on Astronomy. Mary Ellen's report served as an introduction 
to this unit. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Fenton, Carroll L., and Mildred A., Worlds in the Sky,. 
Day, 1950. 
2) Freeman, Mae, Fun with Astronomy. Random House, 1953. 
3) Wyler, Ross, Golden Book of Astronomy. Simon and Schuster, 
1955. 
b. Family: 
1) Took Mary Ellen to the Harvard Observatory 
2) Procured several books for her: 
a) Olcott, William T., A Field Book of Stars. G. P. Putnam 1 s 
Sons, 1935. 
b) Zim, Herbert S., and Robert H. Baker> Stars. Simon and 
Schuster, 1951. 
c. Town Librarian: 
1) Meyer_, Jerome, Picture Book· of Astronomy. Lathrup, Lee and 
Shepard Co., New York, 1950. 
2) Parker, Bertha M., The Golden Treasury of Natural History. 
Simon and Schuster, 1950. 
d. Other Source Materials: 
1) Letters: 
a) Harvard Observatory 
Cambridge, Massachusetts 
b) Boston Museum of Science 
Science Park 
Boston, Massachusetts 
c) New Ame~ican Library of World Literature 
501 Madison Avenue 
New York 22, New York 
(Pamphlet: "Handbook of the Heavens," $.36) 
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6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 6.5 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 112 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.4 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 7.2 
7. Research Period: 
a. Several short conferences held during school time 
b: Discussion of the type of material to cover to provide the 
class with a background to Astronomy 
8. Manner of Presentation: 
a. Chose a helper who pointed t9 her pictures while Mary Ellen 
explained them 
b. Used no notes 
c. Made a handsome flour, salt, and water map of Jupiter. Used 
food coloring to provide mutations of color. 
d~ Made a shoe box diorama showing Mercury's landscape as 
astronomers picture it 
e. Made a large box diorama of the earth's galaxy with another 
galaxy behind it • 
f. Constructed another large box display to demonstrate gravity. 
Had a figure on a string which could be pulled up and down 
from the top of the box. 
g. Mary Ellen drew twenty lovely pictures. She had three pictures 
demonstrating possible ways in which the planets may have been 
formed. She dre~ some asteroids, a galaxy, a meteorite with a 
child standing beside it to indicate its great size, the Milky 
Way, a Reflecting Telescope, a Retracting Telesc¢pe, a picture 
to demonstrate the moon's effect on the tides, a comet, the 
trail of a meteorite, and the landscape of the moon. 
h. She made a chart of the equipment one would need on the moon. 
i. Mary Ellen drew a map of the Solar System and a map of the moon. 
j. Diagram of the weight of a 100-pound individual on the various 
planets. A diagram of a pe~son's jumping ability on the various 
planets was also included. p 
k. A chart of the Solar System on which was included each planet's 
distance from the sun~ its diameter in miles, its number of 
moons, the number of hours in its day, and the number of years 
it takes it to revolve around the sun 
1. She exhibited two booklets 
m. Wrote, produced, and directed a very clever play entitled "The 
New Planet." The play was well-written and had a surprise 
ending. Many points abqut Astronomy were brought out in the 
play. 
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9. Reception by the Students: 
a. Fascinated by the clever table displays 
b,. Enjoyed looking at the beautifully drawn pictures 
c. Most attentive and asked many questions 
10. Evaluation by the Teacher: 
a. An unusually poised presentation 
b. Child had a deep understanding for and a wealth of information 
on the subject 
c. The presentation was given in a v.ery clear manner. She spoke 
directly to the children and used many apt examples 
d. The pictures were very nicely drawn, and the table displays 
were well-executed 
e. The clever play showed excellent imaginative powers 
f.. The report was displayed on the clas.sroom. bulletin board for 
two days~ on the hallway bulletin board for one day, and in 
the glass case in the foyer for a week 
g,. A letter of connnendation was written to Mary Ellen '·s parents. 
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1. Assignment: The Moon 
2. Date Assigned: 
Date Due: 
December 21, 1956 
February 1, 1957 
3. To Whom Asaigned: Judy V. 
4. Curriculum Correlation: In Science the class is studying 
Astronomy. Directly before the presentation of Judy's report, 
the class read a chapter on the moon in the Science text. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Frost, Edwin B., Let's Look at the Stars. Houghton, 1935. 
2) Gallant, Roy A., Exploring the Moon. Garden City Books, 
1955. 
b. Family: 
1) Judy's mother helped her to construct a moon theatre 
c. Town Librarian: 
1) Baker, Robert H., When the Stars Come Out. The Viking Press, 
1934. 
2) Goodwin, Hal, The Real Book About Stars. Garden City Books, 
1951. 
3) Wyler, Rose, and Gerald Ames, The Golden Book of Astronomy. 
Simon and Schuser, 1955. 
d. Other Source Materials: 
1) Letters: 
a) Museum of Science 
Boston, Massachusetts 
b) The Harvard Observatory 
Cambridge, Massachusetts 
6. Test Results: September·, 1956 
a. Stanford Achievement Test Grade Placement: 6.1 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 111 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 6.6 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.1 
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7. Research Period: 
a. Several brief after-school conferences 
b. Advice on writing a play 
8. Manner ~f Presentation: 
a. Had a helper who pointed to her pictures while Judy explained 
them 
b. Used no notes 
'· c. Wrote and pr~duced a play entitled "A Trip to the Moon." Much 
info~ation concerning the moon's terrain was imparted during 
the course of the play. 
d. Constructed a "Moon Theatre" set in a cardboard box. This 
showed the various phases of the moon. The moons were hung on 
strings. 
e. Built a viewmaster out of a cocoa tin shewing a moon with stars 
in the background. Made another cocoa tin diorama shewing the 
earth and beyond it a rocket ship taking off from a space 
station to make a trip to the moon 
f. Drew thirteen pictures. Four pictures showed the divers phases 
of the moon: the first quarter, the half moon, the last quarter 
and the full moon. Another picture showed a telescepic picture 
of various phases of the moon. Five pictures represented an 
eclipse of the moon: the sun and moon shown separately; three 
pictures showing the sun moving over the moon, and finally the 
sun entirely covering the moen. Another picture showed the 
moon's effect upon the tides. 
g. Diagram showing possible ways the moon may have been for~d 
h. Map of the moon showing its crater and the names given them by 
the various scientists 
i. Chart of the moon's effect upon the tides 
j. Two pamphlets were displayed 
9. Reception by- the Students: 
a. Enjoyed the play 
b. Interested in the report 
c. Asked many questions 
d. Enjoyed the table displays 
10. Evaluation by the Teacher: 
a .. Child had a geed unders-tanding of the subject. but had unfortu-
nately memorized what she was going to say and became slightly 
cenfused and overly nervous 
b-. Table displays were both original and clever 
c. Pictures were well~drawn and clearly labeled 
d. Report was displayed on the classroom bulletin board for one day 
and on the hallway bulletin board for a day 
e. Letter of commendation was written to the child's parents. 
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1. Assignment: The Sun 
2. Date Assigned: January 2, 1957 
February 4, 1957 Date Due: 
3. To Whom Assigned: Frederick F. 
4. Curriculum Correlation: The children are studying a Science Unit 
on AstrQnomy. They initially read a chapter from the science text 
and then investigated many additional sources. On the day of 
Freddy's presentation an article on the sun was read to the class 
and a discussion was held. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Fenton, Carroll L., and Mildred A., Worlds in the Sky. 
Day, 1950. 
2) Freeman, Mae, Fun with Astronomy. Random House,. 1953. 
3) Wyler, Rose, Golden Book of Astronomy. Simon and SchuS:er, 
1955. 
4) Zim, Herbert Spencer, The Sun. Morrow, 1953. 
b. Family: 
1) His father helped Freddy to con&truct his table projects 
c. T~wn Librarian: 
1) Skilling, William T., Sun, Moon and Stars. McGraw, 1946. 
d. Other Source Materials: 
1) Letters: 
a) General Electric Company 
Educational Relations 
Dept. 2-119 
Schenectady 5, New York 
(Pamphlets: "Man-Made Magic" 
"Adventure Inside the Atom") 
b) Association of American Railroads 
School and College Service 
Transportation Bui~ding 
Washington 6, D. C. 
(Pamphlet: "Day of Two Moons") 
c) New Ametican Library of World Literature 
501 Madison Avenue 
New York 22, New York 
(Pamphl,_et: "Birth and Death of the Sun," $ .35) 
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6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 6.7 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 121 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.5 
d. Durrell-Sullivan Reading Achievement Test Grade Placement; 7.3 
7. Research Period: 
a. Several short after-school conferences 
b. Advice on writing his play 
8. Manner of Presentation: 
a. Had a helper who pointed to the pictures he had on display 
while Freddy explained them 
b. Used no notes 
c. Wrote, produced, and directed a very clever play entitled "A 
Trip to the Sun" in which much pertinent information was im-
parted to the class 
d. Made a shoe box diorama showing 
e. Constructed a flour, water, and 
the sun spots and prominences. 
coloring. 
the sun's prominences 
salt replica of the sun showing 
The model was colored with food 
f. Made a very clever flour~ water, and salt map of a portion of 
the Solar System showing the sun in the center and the orbits 
of Mercury, Venus, Earth, Mars, and Jupiter. Each planet was 
colored to look the way it appears to man through a telescope, 
and the planet's moons(if any) were also included. The planets 
111ere scaled to size and were properly spaced. 
g. ~reddy drew fifteen pictures including an eclipse showing the 
sun's corona, an eclipse of the sun, some experimental houses 
heated by the sun, a picture showing that more than a million 
earths could fit into the sun, a picture showing a giant piece 
of coal the size of the earth (it would burn compl~tely in 
3,000 years under the sun's steady rays), ·a sun spot, the sun's 
rays, pictures showing the sun's beneficial effects upon the 
crops~ and last~ a picture of a building at Harvard University 
which reflects the sun's rays. 
h. Drew a diagram of the sun showing its sun spots, ppominences, 
chromosphere, and corona. 
i. Had a map showing the distance in millions nf miles of the 
various planets from the sun. 
j. Drew a diagram showing a scale with the sun on one side and 
· 332,000 earths on the other side to establish a balance 
k. Made a linear graph showing how sun spots increase and decrease 
over a period of years. 
1. Had five magazine clippings 
m. Displayed a newspaper article concerning cancer of the skin 
which had been caused by overexposure to the sun. 
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9. Reaction by the Students: 
a. Inte~ested in looking at the beautifully-executed table dis-
plays 
b. Listened attentively and asked many questions 
c. Enjoyed the diagrams and graphs and especially the comparisons 
showing the size of the earth and the sun 
lO."Evaluation by the Teacher: 
a, A very poised presentation 
b, Child had a wealth of information on the subject 
c. His pictures were very carefully drawn, and his table projects 
were beautifully executed 
d. Was obviously proud of his achievements and is genuinely 
interested in the entire subject of Astr~nomy 
e. The project was displayed for one day in the classroom, for two 
days on the hallway bulletin board outside the room, and for 
a week in the glass case in the foyer ~f the building 
f. A letter of commendation was written to the child's parents. 
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1. Assignment: The Stars 
2. Date Assigned: January 3, 1957 
February 5, 1957 Date Due: 
3. To Whom Assigned: Nicholas L. 
4. Curriculum Correlation: In Science the class is studying a unit 
on Astronomy. They constructed a star theatre, and on the day of 
Nicky's presentation a chapter on the stars was read in the Science 
text. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Baker, R. H.~ Introducing the Constellations. Viking, 1937. 
2) Baker, Robert H.~ When the Stars Come Out. Viking, 1954. 
3) Reed, William Maxwell, Patterns in the Sky. Morrow, 1951., 
4) Reed, William Maxwell, Stars for Sam. Harcourt, 1931. 
5) Rey, Hans A., Find the Constellations. Roughton, 1954. 
6) Williams, Lou, A Dipper Full of Stars. Follet, 1950. 
b. Family: 
1) Procured books from neighboring town: 
a) Fenton, Carroll L., and Mildred A., Worlds in the Sky. 
Day, 1950. 
b) Freeman, Mae, Fun with Astronomy. Random House, 19,53. 
c) Frost, Edwin B., Let's Look at the Stars. noughton, 1935. 
d) Wyler, Ross~ Golden Book of Astronomy. Simon and Schuster 
1955. 
c. Town Librarian: 
1) Skilling, William T., Sun, MOon and Stars. McGraw, 1946. 
2) White, Anne T., All About the Stars. Random House, 1954. 
3) Wylie, Charles C., Our Starland. Lyons, 1949. 
4) Zim, Herbert S., Stars. Simon and Schuster, 1951. 
d. Other Source Materials: 
1) ;Letters: 
a) Hastings Museum 
1330 North Burlington Avenue 
Hastings, Nebraska 
(Pamphlet: "Stars") 
b) The Harvard Observatory 
Cambridge, Massachusetts 
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c) Educational Research Association 
1129 Vermont Avenue, N. 'W. 
Washington 5, D. C. 
(Pamphlet: "Stars and Constellations," $ .15) 
d) National Audubon Society 
1130 Fifth Avenue 
New York 28, New York 
(Pamphlet: "Study the Stars," $.15) 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade placement: 4.3 
b. Intelligence Quotient estimated from Stanford Achievement 
Test: 95 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 5.9 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 5.9 
7. Research Period: 
a. Several brief conferences during school time 
b. Advice given on how to construct a table project 
8. Manner of Presentation: 
a. Had a helper who pointed to his pictures while Nicky interpr,eted 
them 
b. Used no notes 
c. Constructed a large box diorama of a child looking through a 
telescope at the Big Dipper and The Little Dipper 
d~ Drew twenty-three pictures of various constellations showing 
the stars on a blue background. He included winter constella-
tions: Orion, Lepus, Gemini, and Eridanus; Stars· of Spring:-
Regulus, Ursa Major, Corvus, Denebola, and Bootes; Stars of 
Summer: Libra and Scorpius; Stars of Autumn: Capricornus and 
Pisces. He also made drawings of Betelgeuse, Virgo, Cepheus, 
Perseus, Auriga, Lepus, Hercules, the Milky Way, and Taurus. 
e. Drew a diagram of the Constellations of the Southern Hemisphere 
f •. Had fourteen magazine pictures 
9. Reception by the Students: 
a. Didn't seem too interested as there was not enough variety in 
the presentation 
b. Felt there should have been more table displays and fewer 
pictures 
c. Suggested that he might have written a play 
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10. Evaluation by the Teacher 
a. No mention was made of how the stars received their names, nor 
of the Greek Mythology connected with the stars. Not enough 
emphasis was given to the stars' magnitude, their relative 
distances from the earth, their brightness, etc. 
b. The child was unable to answer most of the questions asked of 
'him. He is going to do further research Qn the material not 
adequately covered and will present it in booklet form within 
the week. 
c. The report was displayed on the classroum bulletin board for a 
day. 
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ANECDOTAL RECORD SHEET 
1. Assignment: The Planets· 
2. Date Assigned: 
Date Due: 
January 4., 1957 
February 6, 1957 
3. To Whom Assigned: Cheryl Z. 
4. Curriculum Correlation: The children are studying Astronomy as 
part of the Science curriculum. Working together in small groups, 
they have made an eighteen by five foot mural on the planets. On 
the day q£ Cheryl's presentation a chapter taken from a supple-
mentary t.ext concerning the planets was read to the children. 
5. Specific Aids Given to the Child: 
a. Teacher -~ Bibliography: 
1) Skilling, William T., Sun, Moon and Stars. McGraw, 1946. 
2) White, Anne T., All About the Stars. Random House, 1954. 
3) Wylie, Charles C., Our Starland. Lyons, 1949. 
4) Zim, Herbert S., Stars. Simon and Schuster~ 1951. 
b. Family: 
1) Helped Cheryl with her project table displays 
c. Town Librarian: 
1) Wyler, Rose, Golden Book of Astronomy. Simon and Schuster, 
1955. 
d. Other Source Materials: 
1) Letters: 
a) The Museum of Science 
Science Park 
Boston, Massachusetts 
b) The Harvard Observatory 
Cambridge, Massachusetts 
6. Test Results: September~ 1956 
a. Stanford Achievement Test Grade Placement: 5.7 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 107 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.0 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.1 
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7. Research Period: 
a. Several brief after-school conferences 
b. Consultation as to how to construct a crossword puzzle 
c. Given directions concerning how to make a planetarium 
8. Manner of Presentation: 
a. Had. a helper who pointed to her pictures while Cheryl explained 
them 
b. Used no notes 
c. Wrote~ produced, and made costumes for a play entitled "A Trip 
to Mars." The play had three acts composed of seven scenes and 
was very cleverly written. It gave a good deal of information 
both about Mars and about space travel and was extremely 
authentic. 
d. As part of the project table collection~ Cheryl demonstrat~d 
how a planet revolves on its orbit by twirling a ball of yarn 
tied to a string . 
. e,, Constructed a planetarium showing the sun plus the nine planets. 
Each planet was hung from the top of the box by a string~ and 
each was properly spaced, 
f. Made a Quaker Oats box diorama of a space ship just about to 
land on Saturn 
g. Had a puppet ~how demonstrating the force of gravity on Earth 
and the lack of gravity in space, It consisted of two puppets, 
a special spring bed which would have to be used in a space 
ship, and a vacuum bottle in which liquids could not freeze in 
outer Space . 
h. Also had a cardboard box which she used as a film strip pro-
jector. On the film strip were the sun and the nine planets 
with their moons plus facts about each. 
i. A chart of the Solar System giving the planets' distance from 
the sun and their diameters 
j. A diagram showing the landscape of Mars 
k. A chart of the Solar System on which was stated the length of 
each planet's days 
1. Drew nine labeled pictures of all the planets, a picture of the 
inside of the Earth, a picture of the Earth as it would appear 
from a distance forty miles above, and a picture of a large 
telescope 
m. Included.three newspaper clippings about the Solar System 
n. Displayed four br.ochures 
o. Cut out five magazine pictures showing interesting pictures of 
the planets 
p. Constructed and mimeographed a crossword puzzle for everyone in 
the class and drew a pictorial chart of the nine planets in-
cluding on it their astronomical symbols 
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9. Reception by the Students: 
a. Looked at the table displays with interest 
b. Enjoyed having the crossword puzzle and the picture chart to 
keep 
c. Attentive during the presentation and asked many questions 
d. Thoroughly enjoyed the play 
10. Evaluation by the Teacher: 
a. Cheryl gave a very poised presentation showing a deep under-
standing of the subject 
b. She spent considerable time working on her table displays and 
made a special effort to use devices that would clarify the 
subject for the other children 
c. Genuinely fond of and interested in the subject 
d. Her report was displayed on the classroom bulletin board for 
two days and on the hall bulletin board for one day 
e. A letter of commendation was written to Cheryl's parents. 
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ANECDOTAL RECORD SHEET 
1. Assignment: The Story of Cheese 
2. Date Assigned~ 
Date Due: 
January 7, 1957 
February 8, 1957 
3 • To Whom Assigned: Mary Jane W. 
4. Curriculum Correlation: The class is studying the North Centr4l 
States, one of which is Wisconsin. On the day of Mary Jane's 
presentation, a chapter from the Social Studies book concerning 
the process of making cheese was read orally by the class. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Eberle, I., Basketful, the Story of Our Foods. Crowell, 
1946. 
b. Family: 
1) Helped Mary Jane with her table projects 
c. Other Source Materials: 
1) Letters: 
a) Kraft Foods Co. 
Consumer Service Dept. 
500 Peshtigo Court 
Chicago, Illinois 
(Pamphlets: "Cheese Food Value Chart" 
"The World of Cheese11 ) 
b) Department of Agriculture 
Madison, Wisconsin 
c) Department of Agriculture 
St. Paul, Minnesota 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 4.9 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 99 
c. Durrell-Sullivan Reading Capacity ~est Grade Placement: 6.8 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 6.1 
7. Research Period: 
a. Several short conferences during school time 
b. Su estions as to how to write a la 
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8. Manner of Presentation: 
a. Had a helper who po~nted to her pictures while Mary Jane 
interpreted them 
b. Used no notes 
c. Con~tructed a shoe box diorama of a kitchen. She had a card-
board table and chairs. On the table was a plate with cheese 
on it. 
d. Displayed ten booklets 
e. Had a tray on which were three different types of cheese. Mary 
Jane offered everyone a piece of cheese to nibble on during her 
presentat:i,on 
f. Displayed seven magazine pictures 
g. Drew fourteen pictures including: a cover vat in which milk is 
boiled, a pasteurizer, a scale to weigh salt, a curd bin, the 
first cheddaring process, an add starter, a steamer, the last 
cheddaring process, a starter can to make bulk milk, a ~edge of 
coon cheese, a wedge of Edam cheese, a dairy farm, a wedge of 
Velveeta cheese, and a piece of Cracker Barrel cheese ... 
h. Drew a chart showing the component parts of the curds: 4 quarts 
of milk in milk fat, 2-4/5 quarts milk in milk protein, 3-1/5 
quarts of milk in milk calcium, and 3 quarts of milk in milk 
phosphorus. 
i, Listed some of the 400 kinds of cheese 
j. Made a chart showing the steps in making cheese, the time of 
each step, the minutes to the next step, the temperature, acid 
per cent, rennet test, and other comments 
k. Included a schedule showing the various times of day the dif-
ferent processes are carried out 
9. Reception by the Students: 
a. Pleased with the novel idea of having a sample of cheese 
b. Intereste~ in the process of making cheese 
c. Asked many questions 
10. Evaluation by the Teacher: 
a. Mary Jane gave a poised presentation 
b. She knew her subject well and was able to answer most of the 
questions asked of her 
c. She should have made more table displays 
d. The project was displayed on the class bulletin board for one 
day and on the hallway bulletin board for two days 
e. A letter of commendation was written to Mary Jane's parents. 
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.ANECDO'l'AL RECORD SHEET 
1. Assignment: Daniel ;Boone 
2. Date Assigned: 
Date Due: 
January 8, 1957 
February 11, 1957 
3. To Whom Assigned: Joan D. 
4. ·Curriculum Correlat,ion: On the day of Joanie 1 s presentation, the 
class read a chapter in the Social Studies book concerning Daniel 
Boone. They made up and performed some dramatic representations 
of various phases of his life. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Averill, E. H., Daniel Boone. Harper, 1945. 
2) Daugherty, James, Daniel B0one. The Viking Press, 1939. 
3) Meadowcroft, E. L., On Indian Trails with Daniel Boone. 
Crowell, 1947. 
b. Other Source Materials: 
1) Letters: 
a) Pennsylvania State Historical and Museum Commission 
State Museum Building 
Harrisburg, Pennsylvania 
(Pamphlet: "Booklet on Daniel Boone Homestead") 
b) Bristol Chamber of. .Commerce 
Bristol, Virginia 
(Pamphlet: "Daniel Boone Country") 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 3.8 
b, Intelligence Quotient estimated from the Stanford Achievement 
. Test: 90 
c •. Du~rell-Sullivan Readi~g Capacity Test Grade Placement: 7.1 
d. Du:r:rell-Sull.ivan Reading Achievement Test Grade Placement: 5.9 
7. Research Period: 
a. Several after-school conferences 
b, Discussion of what material to cover 
c. Help given on writing a play 
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8. Manner of Presentation: 
a. Wrote, produced, and direc·ted a play entitled "Daniel Boone 
Meets the Indians" 
b. Built a replica of Daniel Boone's cabin out of twigs. Painted 
it brown with a green roof 
c. Made a wooden tomahawk 
d. Displayed an Indian feather headdress 
e. Constructed a shoe box diorama showing the inside of Daniel 
Boone 1 s cabin 
f. Made a diorama of the Ohio plains 
g. Drew twelve pictures including: Daniel Boone's gun, an Indian 
village, Boone's horse, the plains in spring, in winter, and in 
fall, animal prints of a wolf, a deer, a buffalo, and a bear, 
a picture of Daniel Boone holding his gun, Boone's cabin~ a deer 
running across the plains, and an Indian tomahawk 
h. Drew a map of North Carolina 
i. Had an assistant who pointed to her pictures 
j • Used no notes 
9. Reception by the Students: 
a. Interested in hearing about one of the first pioneers 
b. Liked the tomahawk and Indian headdress especially 
c. Seemed to enjoy the play 
10. Evaluation by the Teacher: 
a. Joan worked hard on this report and accomplished a good job 
b. She .should have drawn mor.e maps showing the trails blazed by 
Daniel Boone 
c. Report was displayed in the classroom for one day. 
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ANECDOT.AI. RECORD SHEET 
1. Assignment: The Story of Wheat 
2. Date Assigned: 
Date Due: 
January 9, 1957 
February 12, 1957 
3. To Whom Assigned: Catherine L. 
4. Curriculum Correlation: The class is studying a unit on the North 
Central States in Social Studies. Directly preceding Cathy's 
presentation, a chapter was read by the class on the subject of 
wheat. 
5. Specific Aids Given to the Child: 
a •• Teacher -- Bibliography: 
1) Eberle, I., Basketful, the Story of Our Foods. Crowell, 1946 
2) Glendinning, Robert, Your Country and the World. Ginn and 
Company, 1952. 
3) Howard, Ethel, How We Get Our Food. Harcourt, Brace and Co., 
1939. 
4) Lent, Henry, Grindstone Farm. The Macmillan Company, 1942. 
5) Mackenzie, Josephine, Your People and Mine. Ginn and Company 
1949. 
b. Family: 
1) Her uncle, who works at Hales and Hunters Grain Elevat~rs in 
Chicago, procured for Cathy the following brochures: 
a) "Growing Wheat in Kansas," "The Wheat Situation," "The 
Story of Grain, 11 "Response of Wheat Growers to Price 
Changes," "International Wheat Agreements and Problems, 11 
"Marketing Grain, 11 "Knox Wheat," 'lWheat Varieties,'' 
"Montana Agricultural Statistics," "Wheat in the Wheat 
State," "Grain Production and Marketing," "Wheat, A Major 
Cash Crop in Texas," "Grain," and "Crockett Wheat." 
2) Her uncle also wrote her a letter explaining to her the role 
of his company 
c. Town Librarian: 
1) Petersham, Maud and Miska, The Story Book of Wheat. John C. 
Winston Company, 1948. 
2) Selsam, Millicent, The Plants We Eat. William Morrow and 
Company, 1955. 
3) The World Book Encyclopedia. The Quarie Corporation, 1947. 
4) Thomas, Eleanor, Your Town and Mine. Ginn and Company, 1954. 
5) Universal Standard Encyclopedia. Wilfred Frank Inc., 1954. 
126 
c 
0 
d. Other Source Materials: 
1) Letters: 
a) Sunshine Biscuits, Inc. 
Mr. Henry Seplow 
29-10 Thompson Avenue 
Long Island City 1, New York 
(Pamphlet: "The Story of Wheat 11 ) 
b) Department of Agriculture 
Pierre, South Dakota 
c) Department of Agriculture 
Topeka, Kansas 
d) Department of Agriculture 
Lincoln~ Nebraska 
6. Test Results: September, 1956 
a, Stanford Achievement Te·st Grade Placement: 6. 7 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 118 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 8.4 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 7.0 
7. Research Period: 
a. Several short after-school conferences 
b. Discussion concerning the type of play to write 
8. Manne~oc Presentation: 
a. Had a helper who pointed to her pictures while Cathy inter-
preted them 
b. Used a nineteen-page outline to help her with her presentation. 
Did not read it but glanced at it periodically 
c. Wrote, produced~ and directed a clever play entitled "Saving the 
Wheat." It bDaught out the po·int very clearly that locusts can 
ruin an entire wheat crop in a matter of hours. 
d. Constructed a beautiful diorama of a Kansas wheat farm. "The 
backdrop was painted, and the farmhouse~ barn, and grain ele-
vator were made of cardboard. 
e. Displayed eighteen brochures 
f. Had packaged displays of spaghetti, macaroni, crushed wheat 
germ, bread flour, whole wheat flour, and kernels of wheat. 
g. Drew thirty-one pictures including a multiple disc plow, falling 
grains of wheat when they are sown by hand, a power seed drili, 
a man broadcasting kernels of wheat, a wheat plant, McCormack's 
Reaper~ a threshing machine, a minder, a harvesting machine, a 
Beaver Slide Stacker~ shocks of wheat, a giant steel grain ele-
vator, a modern country grain elevator, a flour mill, a whea·t 
berry showing crease, a cross section of the lower end of the 
wheat berry, a sample of some Biblical wheat kernels found in an 
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Egyptian tomb, and a dissected kernel of wheat showing all of 
its parts 
h. Drew a map of the United States showing the four important 
Wheat-gr9wing regions in the country where white wheat, hard red 
spring wheat, hard red winter wheat, and soft red winter wheat 
are grown 
i. Drew a map of the United States and Seuthern Canada indicating 
the major wheat-producing areas, wheat ports, and marketing 
areas 
j. Sketched a map of the United States showing where the different 
types of wheat are grown 
k. Listed some of the better-known varieties of wheat 
1. Drew a diagram of how a grain elevator works, another diagram of 
the interior of a flour mill, a diagram of the wheat kernel 
showing the endosperm, bran, and germ, and a diagram showing the 
food value of wheat: water 12%, protein 12%, fat 2%, carbo-
hydrates 70%, and minerals 1.8% . 
m. Sketched a picture map of a 960-acre spring wheat belt farm 
which included 28 acres for the farmstead, 320 acres for wheat, 
206 acres for pasture, 120 acres fallow, 80 acres for, barley, 
80 acres for oats, and 46 acres for flax 
n. Drew a graph showing the ten leading wheat countries in the 
world. Each wheat symbol represented 100,000,000 bushels of 
wheat 
o. Made a wheat calendar of the world which was to indicate, the 
fact that wheat is harvested every month of the year in one part 
of the world or another 
9. Reception by the Students: 
10. 
a. An extremely attentive audience 
b. Enjoyed looking through the numerous brochures 
c. Very impressed with the extensive research accomplished by Cathy 
d. Carefully scrutinized her lovely pictures 
e. Interested in her maps, charts, diagrams, list, and calendar 
f. Enjoyed her play 
g. Asked many questions 
Evaluation by the Teacher: 
a. An outstanding report in every way, werthy of a senior high 
school student 
b~ The child investigated every possible phase of the subject and 
used every means within her capacity to impart her learning to 
the others 
c. Her outline was excellent 
d. Her pictures were beautifully exe~uted, and she emP.loyed a 
variety of media, such as water colors, crayons, ?nd chalk 
e. Her maps, graphs, charts, diagrams, list, and calendar were 
carefully drawn 
II 
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f. She had a deep understanding of the subject and was able to 
answer with poise and assurance the barrage of questions asked 
her 
g. The report was displayed for a day in the classroom, f~r two 
days on the hallway bulletin board, and for a week in the glass 
case in the main foyer of the building 
h. A letter of commendation was written to Cathy's parents. 
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.ANECOOTAL RECORD SHEET 
1. Assignment: The Story of Rubber 
2. Date Assigned: January 10, 1957 
February 15, 1957 Date Due: 
3. To Whom Assigned: Joan R. 
4. Curriculum Correlation: The class is styding the North Central 
States ,in Social Studies. On the day of Jeanie 1 s presentation, a 
chapter on Ohio was read emphasizing the important place held by 
the rubber industry in Ohio's manufactures. 
5. Specific Aids Given to the Child: 
a. Teacher -- Bibliography: 
1) Freeman, I. M., All About the Wonders of Chemistry. Random 
House, 1954. 
2) Hartman, G., Machines and the Men Who Made the World of 
Industry. Macmillan, 1939. 
b. Family: 
1) Joan's dad works for a rubber company. He explained to her 
the various processes in manufacturing rubber and gave her 
some samples of crude rubber. 
2) Joan's mohher helped her with her table project displays 
c. Other Source Materials·: 
1) Letters: 
a) Natural Rubber Bureau 
1631 K Street, N. W. 
Washington 6, D. C. 
(Pamphlet: "How Natural Rubber Is Grown") 
b) Firestone Tire and Rubber Co. 
Public Relations Department 
Akron 17, Ohio 
(Pamphlet: 11Rubber") 
c) Goodyear lire and Rubber Company 
Public Relations Department 
1144 East Market Street 
Akron 16, Ohio 
(Pamphlet: "Story of the Tire") 
d) B. F. Goodrich Company 
Public Relations Dept. 
Akron, Ohio 
(Pamphlets: ''Wonder Book of Rubber" 
''~Star of the Tire") 
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6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.3 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 104 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 5.5 
d. Durrell-Sullivan Reading Achievement Test Grade Placement: 5.6 
7. Research Period: 
a. Several brief conferences during school time. (Child is a bus 
student.) 
b. Discussion abput table displays and samples 
c. Advice given concerning the type of play to write 
8. ~nner of Presentation: 
a. Had a help~r who pointed to her pictures while Joan interpreted 
them 
b. Used no notes 
c. Wrote, produced, and directed a play, "The Uses of Rubber," 
which showed the necessity of rubber to us for our daily 
existence 
d. 
e, 
f. 
g. 
h. 
Had a display chart on which were taped articles made of rubber 
such as erasers, an eye-dropper, the heel of a shoe, a bottle 
top, a balloon> etc. 
Displayed samples of raw rubber: hycar, neopreme, and hypolom--
all types of synthetic rubber--and an example of natural rubber 
Made a shoe box diorama of the inside of a tire 
Molded a clay model of a tire 
Constructed a beautiful replica of the B. F. Goodrich Company. 
The buildings were made of cardboard coated with a flour, salt, 
and water mixture which gave the appearance of stucco and was 
painted white with a blue roof. The driveway was made of the 
same mixture and painted black, while the grass was made of 
green excelsior. She made a flag and a flag pole which stood 
in a clay stand 
i. Drew a line graph showing the world production of rubber 
j. Displayed four charts showing the U.S. rubber consumption in 
the years 1870, 1896, 1940, and 1954 
k. Drew a diagram indicating the difference in cost pe~ thousand· 
miles of travel between 1921 and 1956 
1. Had a diagram showing the various stages of growth of the 
rubber plant 
m. Drew a world map showing where rubber is grown 
n. Had a three-page list of some of the products made of rubber 
o. Drew a series of thirteen pictures showing how a tire is made 
p. Drew many pictures including the center tube of a tire inflated, 
the outer tube inflated, two types of rubber--American-made 
synthetic and crude rubber--, the inflation area of a tire, and 
a modern rubber factory 
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q. Displayed twenty-seven magazine pictures showing how rubber is 
grown 
r. Drew a pieture chart shewing the enemies of rubber: ozone; sun-
light~ heat, and oil 
s, Drew a diagram af a rubber molecule 
t~ Made a picture chart showing some of the uses of rubber in ou~ 
daily lives: boots, garden hose, friction tape, hot water 
bottle, gloves, floor matting, etc. 
u. Displayed two pictur.es and three brochures 
9. Reception by the Students: 
a. Interested in the variety of displays 
b. Enjoyed the play 
c. Interested in the difference between natural rubber and syn-
thetic rubber 
d. Asked many questions 
10. Evaluation by the Teacher: 
a. The child did an excellent job of organ1z1ng her material 
b. She spent a large amount o·f time on her table displays and 
charts 
c. The project·was displayed in the classroom for a day and on-the 
hallway bulletin board for a day 
d. A letter of commendation was written to the child's paren~s. 
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ANECDOTAL RECORD SHEET 
1. Assignment: Ametican Folk Lore 
2. Date Assigned: 
Date Due: 
, 
January 11, 1957 
February 15, 1957 
3. To Whom Assigned: Laura 0. 
4. Curriculum Correlation: The fifth grade Social Studies curriculum 
consists of a study of the United States. All during the course 
of the year the children have read American folk tales, have 
written sequels to stories they have read, have drawn pictures of 
famous American folk lore characters, and have had ~ny American 
folk tales read to them. It was Laura's job to tell them how 
American Folk Lore cam~ to be and to describe the various types of 
folk lore characters~ to them~ 
5. Specific Aids Given to the Child: . 
a. Teacher -- Bibliography: 
1) Blair, Walter, Tall Tale America. E. M. Hale Co., 1944. 
2) Fenner, P. R., Time to Laugh. Knopf, 1942. 
3) McCormick, D. J., Tall Timber Tales. Caxton Ptrs., 1939. 
4) Sorham, Michael, American Tall Tales. Garden City Books, 
1952. 
b. Family: 
1) Laura's older sister helped to show her some art techniques 
such as shadowing and caricature. 
c. Town Librarian: 
1) Bowman, James, Pecos Bill. Albert Whitman Co., 1937. 
2) McCormick, D. J., Paul Bunyon Swings His Axe. Caxton Ptrs., 
1939. . 
d. Other Source Materials: 
1) Letters: 
a) World Book Encyclopedia Reference Library 
Merchandise Mart Plaza 
Chicago 54, Illinois 
6. Test Results: September, 1956 
a. Stanford Achievement Test Grade Placement: 5.1 
b. Intelligence Quotient estimated from the Stanford Achievement 
Test: 96 
c. Durrell-Sullivan Reading Capacity Test Grade Placement: 7.3 
d. Durrell-Sullivan Reading Achievemenc Test Grade Placement: 5,2 
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7. Research Period: 
a. Several brief after-school conferences 
b. Advice given on how to write a folk lore play 
c. Suggestions concerning Dioramas 
8. Manner ~f Presentation: 
a. Had a helper who pointed to her pictures while Laura interpreted 
b. 
c. 
d. 
e. 
f. 
g. 
h. 
i, 
j. 
k. 
1. 
them 
Used no notes 
Wrote a folk lore play entitled "How Pat Got Good Sense" 
Made a shoe box diorama of Rip Van Winkle asleep under a tree~ 
Ris beard was made of cotton batton. The three under which he 
lay was three-dimensional. 
Constructed a diorama of Johnny Appleseed going about the 
country with his apple seeds. Real grass was used in the 
diorama and genuine apple seeds. The backdrop was painted. 
Made a diorama of the Headless Horseman about to cross the 
covered bridge. The Landscape was a painted backdrop, while 
the br~dge, the horse, and the rider were all three-dimensional. 
Constructed a diorama of Babe the Blue Ox during the winter of 
the blue snow. The trees as well as Babe were three-dimensional 
Soap flakes represented the snow. These were colored blue. 
Made a Quaker Oats Box diorama with a three-dimensional ox in-
side. 
Built a diorama of Pecos Bill's family's Conestoga wagon. The 
landscape was painted on the back of the box, and the wago~ was 
three-dimensional 
Constructed a film strip of Babe the Blue Ox's lifeA Each strip 
had a caption 
Drew a map of the U. s. A. showing the locales of the various 
folk lore characters 
Drew twenty-two pictures using media such as water color, chalk, 
crayon~ colored pencil, and charcoal. Her pictures included 
Johnny Appleseed, an apple tree, Johnny planting apple seeds; 
Paul Bunyon and Babe the Blu~ Ox~ two pictures of Babe,. Paul 
chopping down trees, Paul digging out the St. L~wrence River~ 
Pecos Bill, Pecos Bill falling off his parents' wagon, Bill 
among the coyotes~ Bill roping a horse, Widowmaker (Bill's 
horse)~ his pet snake and lion; a portrait of Icabog Crane, the 
covered bridge, the Headless Horseman, Icabog on his horse, 
Icabog being chased by the Headless Horseman; Rip Van Winkle's 
portrait as an old man, his dog Wolf, and Rip as a young boy. 
m. Made a list including twenty-five characters of American Folk 
Lore 
n. Exhibited one pamphlet 
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9. Reception by the Students: 
a. Loved hearing about the familiar and well-liked characters of 
American Folk Lore 
b. Enjoyed Laura's wonde~ful dioramas and beautifully-drawn 
pictures 
c. Spent many minutes looking at the clever folk lore map 
d. Enjoyed the play 
e. Asked many questions concerning the beginnings of American 
Folk Lore 
10. Evaluation by the reacher: 
a. A thoroughly fine presentation showing that Laura had a fine· 
feeling for American Folk Lore and the many traditions connected 
with it 
b. She gave a charming and poised description of countless folk 
lore stories 
c. Laura has excellent artistic talent, and the subject allowed 
her imagination to run rampant. Rer pictures were beautifully 
executed, and her table project displays were very.carefully and 
cleverly constructed. 
d. The report was displayed in the classroom for three days, on 
the hallway bulletin board for four days, and in the glass case 
in the main foyer of the building for a week~ 
e. A letter of commendation was written to Laura's parents. 
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KEY TO TABLE 11 
Place one check mark for each topic. Use the following descriptions 
as your guide to help you select topics you wish to work on as 
"special topics." 
LVM -- Like very much 
L Like 
DC Don't care 
DL Dislike 
DVM-- Dislike very much 
This topic interests me very much 
This topic seems to be of interest 
to me 
I would accept this topic if it were 
assigned 
I would not wish to work on this 
topic 
I would wish to avoid this topic 
altogether 
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T.ABL'E 11 Name ---------
INTEREST INVENTORY TABULATION 
Average gain 
per topic-6. 74" 
Totals % of Gain in 
Topic LVM L DC DL DVM LVM-L Columns Per Cent 
1 and 2 
NF NF NF NF NF NF N F 
. o ~ o e o e o e o e ~ ~ o e 
vb vb vb vb vb vb v b 
1. Dutch Settlers 3 1 5 12 15 8 1 5 4 2 8 13 28.6 46.4 17.8 
2. American Painters 6 4 2 5 6 8 9 10 5 2 8 9 28.6 32.1 3.5 
3. New York City 7 4 4 2 3 7 2 15 1 0 11 6 39.3 21.4 -17.9. 
4: Benjamin Franklin 3 8 9 4 4 11 7 5 5 0 12 12 42.8 42.8 0.0 
5. Story of Coal 2 6 7 7 7 5 7 10 5 0 9 13 32.1 46.4 14.3 
6. History of Air Travel 10 9 6 9 4 3 5 6 3 1 16 18 57.1 64.3 7.2 
7. Jet ~lanes 10 12 5 6 5 6 1 3 7 1 15 18 53.4 64.3 10.9 
8. Space Travel 13 14 1 3 5 8 3 2 6 1 14 17 50.0 60.7 10.7 
9. Helicopters 7 1 6 7 4 9 5 7 6 4 13 8 46.4 28.6 -17.8 
10. Airplane Instruments 6 2 5 1 8 11 3 9 6 5 11 3 . 39.3 10.7 -28.6 
lL. George Washington 7 .5 10 6 2 6 3 · 8 6 3 17 11 60.7 39.3 -21.4 
12. Thomas Jefferson 6 10 10 8 2 5 5 5 5 0 16 18 57.1 64.3 7.2 
13. Revolutionary War 12 14 4 4 5 3 2 5 5 2 13 18 46.4 64 .. 3 17.9 
14. U.S. Government 5 9 10 8 5 2 6 5 2 4 15 17 53.4 60.7 7.3 
15. Louisiana Purchase 3 15 8 6 6 3 4 3 7 1 11 21 39.3 75.0 35.7 
16. Washington, D. c. 15 11 5 12 3 2 3 1 2 2 20 23 71.4 82.1 10.7 
17. Dackground to Astron. 11 12 2 3 4 7 1 3 10 3 13 15 46:4 53.4 7.0 
18. The Moon 9 7 6 9 5 4 1 4 7 4 15 16 53.4 57.1 3.7 
19. The Sun 8 10 5 4 7 7 4 3 4 4 13 14 46.4 50.0 3.6 
20. The Stars 5 6 8 7 8 6 5 5 6 4 13 13 46.4 46.4 0.0 
21. The Planets 10 11 5 6 8 4 1 3 4 4 15 17 53.4 60.7 7.3 
22. Daniel Boone 5 3 5 7 3 9 8 4 7 5 10 10 35.7 35.7 0.0 
23. Rubber Industry 6 8 6 5 3 4 4 5 9 6 12 13 42.8 46.4 3.6 
24. Cheese Industry 1 7 5 6 5 5 7 6 10 4 6 13 21.4 46.4 25.0 
25. American Composers 5 8 3 2 3 4 6 8 1 6 8 10 28.6 35.7 7.1 
26. Story of Corn 0 3 8 5 10 6 6 9 4 5 8 8 28.6 28.6 0.0 
27. Story of Wheat 1 16 8 4 8 2 7 5 4 1 9 20 32.1 71.4 39.3 
, .... v. ,.CUU<;o.L.L .... CI.U J.:V.L<\. .LIV.LC .LV .<.V .<. J. J. u 3 0 0 .L l~ Z/ b4 • ..; ~b.4 ::SZ • .L 
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Comments on the Interest Inventory Tabulation 
In four instances interest in a t0pic waned and in four cases 
it stay~d the same, whereas it increased in the twenty remaining topics. 
Interest in a subject lagged when the presentation was poorly given, 
too technical, and not sufficiently comprehensive and imaginative. On 
the average, the increase in popu~arity of a topic correlated with the 
excellence of the presentation and the ingenuity and enthusiasm of the 
reporter. The average gain in per cent per topic was 6.74. 
·~---- ~- --~~~~ 
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Comments on the Social Distance Scale Tabulation 
The emphasis placed upon sharing and upon co-operative endeavor 
in relation to the specialty projects seemed to have some bearing upon 
changes in pupil behavior. In twenty-six out of twenty-eight instances 
each child rose in the esteem of his classmates. A feeling of rapport 
prevailed throughout the duration of the specialties. 
The average gain per child was .54, based on a four-point scale, 
This is a gain of some significance, since the majority of the children 
have known each other for five years or more and have been together as 
a class for the past two years. The two children who made no gains ·were 
close friearls. They segregated themselves from the group and did not 
make any constructive contributions to the reports of any of their 
classmates. The remainder of the children shared information with each 
other and worked well together. 
1~1 
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"" TABLE 13 
TABULATION OF SOURCES OF INFORMATION 
USED BY THE CHILDREN 
til 
til ~ 
m bO Q) 0 .j.J 
til .j.J ..-I s:: 
Q) E .j.J ttl 0 (.) til •r-l .j.J C) fJl 
!-1 §< Q) fJl !-1 ttl fJl Q) ::l ·.4 ~ ::::: CJ fJl 1.1-1 Q) bO 0 !-1 to !-1 .j.J fJl 0 r-1 ttl 
tl.l bO bO 0 fJl ·~ fJl :>. Q) Q) ,.0 P-1 0 0 fJl .j.J fJl fJl Q) !-1 !-1 r-1 !-1 til ttl 
•r-l fJl r-1 .j.J (.) ..c: Q) :><, !-1 Q) ttl ..c: ::l Q) .j.J Q) 
Topics r-1~ ttl !-1 Q) Cl. "0 Q) Q) .j.J !-1 fJl ~ .j.J r-1 Q) r-1 ,.0 0 .j.J ttl !-1 ttl •r-l "0 .j.J .j.J ,.0 i (.) ,.0 a .j.J Totals •r-l 0 ttl ..c: •r-l !-1 ::l s:: ~ Q) •r-l ttl •r-l ttl •r-l •r-l r:qr:q C) CJ A C!> C!> H t-1 t-1 P-1 ,P-I E-1 E-1 8 
Dutch Settlers 13 1 3 2 2 3 5 13 42 
U.S. Painting 7 1 1 1 1 1 7 2 7 10 3 7 48 
New York City 4 2 1 11 1 11 12 4 4 50 
Benjamin Franklin 4 1 5 1 5 6 3 4 29 
Coal 4 2 3 5 1 2 4 2 3 11 5 4 46 
Air Travel 5 1 2 1 2 1 6 1 6 27 15 4 5 76 
Jet Planes 6 2 1 1 1 4 1 4 7 3 6 36 
0 Space Travel 7 3 2 1 2 2 2 4 7 30 Helicopters 2 2 3 1 7 3 3 2 23 
Airplane Instr. 3 1 3 1 3 4 3 3 21 
r George Washington 4 1 4 1 5 4 2 4 25 
Thomas Jefferson 3 1 1 1 3 1 1 3 5 4 3 26 
Revolutionary War 5 1 2 1 1 6 2 5 10 6 5 5 49 
U.S. Government 4 5 2 1 1 6 2 2 7 10 4 4 48 
Louisiana Purch. 2 1 1 2 2 3 2 16 2 2 33 
Washington., D.C. 2 1 3 1 13 1 3 18 10 2 2 56 
History of Ast!Oon. 7 4 3 1 1 3 3 2 211 7 1 7 52 
The Moon ·s 2 1 2 2 2 3 2 7 5 1 5 37 
The Sun 5 3 1 2 3 2 2 3 10 5 5 41 
The Stars 14 2 2 2 1 4 2 3 4 14 14 1 14 77 
The Planets 5 2 3 1 2 2 2 5 4 5 5 2 5 43 
Daniel Boone 3 1: 2 1 2 2 1 3 3 18 
Rubber 2 1 4 1 4 2 1 4 2 3 3 6 2 2 37 
Cheese 1 1 3 1 2 2 3 2 3 4 7 1 1 31 
U.S. Composers 4 1 1 4 2 5 6 4 4 31 
Corn 2 1 2 1 1 5 1 1 7 3 2 2 28 
Wheat 10 1 7 2 6 2 1 4 3 8 18 10 10 3 10 95 
U.S. Folk 'Lore 6 1 2 1 2 1 1 20 6 6 46 
Totals 139 9 48 7 35 12 38 7 119 47 58 100 213 la> 8 139 1174 
(}_ 
: 
0 
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Comments on the Tabulation of Sources of Information 
Used by the Children 
Wide and varied sources of information were employed by the 
children during the divers phases of their research. One thousand one 
hundred seventy-four sources taken from sixteen categories were utilized: 
pictures, pamphlets, and books, respectively, were used most frequently, 
while directories, interviews~ timetables, and catalogs were the least 
popular or the least practical sources. Of the sixteen possible cate-
gories listed, the smallest number used by any child was eight, and the 
greatest number used was fifteen, indicating that the children referred 
to a variety of categories. Many of the children used some of these 
sources of information for the first time and found them to be most 
helpful. 
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Comments on the Finished Products Tabulation 
There was much good-natured competition among the children per-
taining to who could produce the most unique and attractive finished 
products. Six hundred eight finished products were evolved from twenty 
categories through the utilization of sundry media and inspirations 
derived from the variety of information sources. More than half of the 
finished products were pictures drawn by the children, whereas dioramas, 
maps, graphs, charts, diagrams, origiaal dramatizations, demonstrations, 
and collections were employed frequently. Clay models, murals, record-
ings, and puppets were the least popular finished products. 
Of the twenty possible categories listed, the least number used 
by any one child was four, and the greatest number used was fourteen. 
Their imaginations ran rampant, and many children exhibited creative 
and imaginative talents which they had never before revealed. The chil-
dren shared many ideas with each other and profited from seeing each 
other's exhibits. Considerably more finished products were used by the 
children who gave the last fourteen reports., which showed that they had 
gained many worthwhile ideas by seeing the earlier project reports. 
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Conclusion 
The success of the curriculum-related activities was due in 
large measure to the fact that they were so enthusiastically received 
by the children. They were delighted to be able to express themselves 
orally and pictorially, rather than in writing, and they enjoyed the 
challenge of being the class "specialist" on a specific topic. 
Their interests broadened; they grew closer to one another, 
learned better how to work together, and they investigated and became 
familiar with a wealth of informat~on sources. They experimented with 
a variety of technical skills such as making charts, graphs, and dia-
grams; they did some creative writing when they wrote original plays; 
they familiarized themselves with many media such as water colors, 
0 1\ " crayons, chalk, charcoal, colored crayons, and papier mache, and they 
learned how to use their creativity and imaginations in constructing 
table displays. They became more poised when speaking before a group 
and developed powers of critical analysis. 
Although thorough planning on the part of the teacher was nee-
essary initially, the children were able to do their research with a 
minimum of teacher guidance and were never at a loss as to how to 
utilize their free time. Each spe~ialty presentation was anticipated 
with enthusiasm, and the attentiveness Df the children during each re-
port was revealed in the active question and discussion period which 
almost invariably followed. 
Long after the presentation of their topics the class continued 
0 
to bring in related newspaper and magazine clippings, thus showing their 
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continuing interest in the subjects and their desire to bring to the 
attention of their classmates any pertinent information connected with 
their topics. The fact that the children have requested an additional 
series of curriculum-related activities reveals their enthusiasm for 
and support of this new and challenging type of assignment. 
0 
ACCOUNT 0F .A PROGRAM 
OF CURRICULl!JM-RELATED .ACTIVITIES 
CONDUCTED IN GRADES FIVE AND SIX 
By 
Constance B. Conlan 
0 
Characteristics of the class.-- The school is located in the 
Greater Boston city of Medford which has a population of 67,000. The 
city is primarily residential, with some light industry. The section of 
the city in which the school is located is populated almost entirely by 
first and second-generation families of Italian descent. The children's 
parents are market keepers, factory workers, truck drivers, and some 
skilled laborers. In about one third of the homes both parents work. 
The class consists of thirteen fifth graders, nine girls and four 
boys, and thirteen sixth grades, seven girls and six boys. The most re-
cently administered Kuhlmann-Anderson test for intelligence (given in the 
third grade) established an IQ range for the fifth grade of 95-120, with 
a median of 109. The fifth graders ranged in age (as of January 1, 1957) 
from 10-0 to 11-8 with one repeater in the group. The sixth grade had 
a Kuhlmann-Anderson IQ range (test also given in the third grade) of 
104-120 with a median of 113. They ranged in age (as of January 1, 1957) 
from 11-0 to 12-0. 
The classroom itself was traditionally arranged with five rows 
of seven desks and chairs fastened to the floor. In one corner was a 
large bulletin board beneath which were bookcases containing reference 
books such as almanacs, catalogs, dictionaries, encyclopedia, periodicals 
and textbooks. There was a blackboard across the front and one side of 
the room. There was a large table at the front of the room and two 
smaller ones at the side. The teacher's desk was at the rear of the 
room. There~ere small bulletin boards between the windows on one side 
of the room. 
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TABLE 15 
CLASS ANALYSIS--GRADE FIVE 
EQ 
Chronological Kuhlmann- Stanford L 
Age* Anderson IQ I>artial Battery 
1954 56-3-29 
11-8 120 118 
101"'11 120 118 
10-11 120 117 
10-11 118 117 
10-10 115 117 
10-7 111 113 
10-6 109 112 
10-6 107 111 
10-6 105 111 
10-5 105 111 
10-1 100 109 
10-1 98 108 
10-0 95 95 
~ M = 10-6 M = 109 M = 112 
*Age as of January 1) 19~7 
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TABLE 16 
CLASS ANALYSIS--GRADE SIX 
EQ 
Chronological Kuhlmann- Stanford L 
Age* Anderson IQ Partial Battery 
1954 56-3-29 
12-0 120 123 
12-0 118 123 
11-10 117 122 
11-9 114 118 
11-5 114 118 
11-5 114 117 
11-4 113 114 
11-2 112 112 
11-2 109 110 
11-2 108 109 
11-2 107 108 
11-2 105 108 
11-0 104 101 
0 M = 11-4 M = 113 M = 114 
*Age as of January 1, 1957 
0 
The following pages give the procedure used by this teacher in 
establishing a program ·of curriculum-related activities. For purposes 
of clarification and guidance, the order followed in this particular 
program is outlined below. Although variations in the order are cer-
tainly possible, such an outline may be helpful to those who are under-
taking a program for the first time. 
1. Administered a social distance scale in early Fall. 
2. Consulted the curriculum and textbooks and drew up topics to 
be covered in the six weeks' period from January 7 to Feb-
ruary 15. 
3. Listed the desired topics and gave the class a pre-assignment 
interest inventory on the selected topics. 
4. Made a calendar scheduling the assigned topics. 
5. :Presented the program t.o the class including: 
a. :Possibilities of advertising coming topics, inviting vis-
itors, choosing a student assistant, taking pictures 
b. Discussing and listing possible sources of information 
c. Discussing and listing possible finished products. 
6. Assigned the topics individually two to four weeks in advance 
of presentation. 
7. Kept records of the presentations including: 
a. Children's evaluations done on a printed sheet in small 
groups after each presentation 
b. Teacher's evaluations kept on a sheet with space for future 
evaluations of other reports to facilitate comparison 
c. Filled in anecdotal record sheets. 
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8. After all topics had been presented, administered the same 
interest inventory as given previously. 
9. Administered the social distance scale again. 
10. Tabulated the sources of information and finished products 
used by the children. 
11. Compared the two interest inventories and the two social 
distance ratings. 
-
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TABLE 17 
SOCIAL DISTANCE RATINGS--OCTOBER) 1956 
4 3 2 1 
Would like In my group Like to be Would 
him as one but not as with him rather not 
Name of Child of my best a close once in a work with Total 
friends friend while, but him 
not often 
Madeline 14 8 3 83 
Diana 5 9 9 2 67 
Albert 10 8 6 1 77 
Gerald 3 6 9 7 55 
Betty 10 11 1 3 78 
Anna 4 10 7 4 64 
Elvira 7 8 7 3 69 
Sharon 11 9 2 3 78 
Winthrop 2 8 7 8 54 
Bette 1 13 9 2 63 
~ Arthur 5 10 5 5 65 William 7 6 4 8 62 
Dennis 8 13 3 1 78 
Diane 4 9 4 8 59 
Geraldine 7 10 4 4 70 
Elisa 5 12 3 5 67 
Lawrence 5 4 3 13 51 
Lorraine 10 9 5 1 78 
Jeanette 7 14 1 3 75 
Daniel 1 4 11 9 47 
Jean 7 12 3 3 73 
Sandra 3 11 5 6 61 
Anthony 2 5 6 12 47 
Charlotte 10 11 2 2 79 
Michael 3 6 5 11 51 
Carol 8 7 6 4 69 
Sources and description of topics.-- The topics chosen for the 
curriculum-related activities 0f grade~ five and six as presented here 
were taken from the history, geography, and science studies of both 
grades. Both grades have the same science studies, while the social 
studies topics are different for each grade. 
Some of the reports were assigned to be given on the day the 
same material was to be studied in class. Other repo~ts were assigned 
to be given as enrichment to class studies toward the completion of a 
unit of study., The last topic presented, Visiting a Local Newspaper, 
was assigned to be presented as an introduction to a class project to be 
undertaken in March--the publication of a school newspaper. 
A list of thirteen topics was drawn up for each grade. A list 
was given to each child and a brief oral d~scription of each topic was 
presented by the teacher. (These lists will be found on the following 
pages.) Each child was asked to indicate his feeling toward each topic 
listed before the topics were actually assigned~ The results of this pre 
assignment inventory are also included here. 
When assigning the topics, the results of the Pupil Interest In-
ventory were consulted. In all cases, with the exception of three, 
topics were assigned to children who had indicated their feelings to be 
"like very much" or "like." To the other three children topics were as-
signed for which they had checked "don't know." The child's intelligence 
level and capabilities for doing the topic were also considered, but it 
was still possible to stay within the limits stated above. 
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Curriculum-Related Activities--Grade Five 
1. Visiting a local newspaper 
2. Electricity in the home 
3. Helicopters 
4. American painters 
5. Songs o·f World War I 
6. U. S. Immigration 
7. U. S. Possessions 
8. Meat-packing 
9. Automobile industry 
• Corn 
. Furniture making 
DESCRIPTION 
Arranging to visit the local paper 
.ann reporting on its coverage and 
operation. If a class visit seems 
valuable, arrange for that. 
How electricity enters our homes and 
how we use it there. 
A description of helicopters, how 
they operate, and for what purposes 
they may be used. 
Stories about, and pictures painted 
by, artists famous in the history ~f 
American painting. 
The presentation of some songs sung 
·during the first World War and in-
formation about them and their ~om­
posers. 
The story of immigration into the 
United States, the laws governing 
immigration, and accounts of immi-
grants who have contributed much to 
America. 
A description of the territories, 
islands, and independent countries 
which form the total u. s. lands. 
A step-by-step account of howe our 
meat comes to our tables. 
How the automobile industry began 
how cars are produced today. What 
can expect of cars in the future. 
The story of corn from the time the 
seed is planted througn the harvest. 
The uses of corn. 
. 
The story of how furniture is made, 
starting with the cutting of the wo 
and following through until a piece 
of furniture is made. 
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12. Stories and legends of the 
Northwest 
13. National parks 
Some stories, poems, and legends 
which come to us from the Northwest. 
The National Parks in the United 
States and visits to some of them. 
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Curriculum-Related Activities--Grade Six 
TOPIC 
1. Visiting a local newspaper 
2. Electricity in the community 
3. Jet airplanes 
4. English portrait painters 
5. English system of money 
6. The British Empire 
7. A tour of London 
8. Cricket 
9 . Knighthood 
10. J;>rinting 
11. English vs. American words 
DESCRIPTION 
Arranging to visit the local paper 
and reporting on its coverage and 
operation, If a class visit seems 
va1uable~ arrange for that. 
How and from what source our com-
munity is provided with electricity. 
How electricity serves the community. 
The development of jet planes, how 
they operate, their capabilities and 
possibilities. 
Some famous portrait pa~nters of 
England, their works and their lives. 
An explanation of English coins and 
bills, what they are called, what 
they look like, and their equivalent 
in American money. How the symbols 
for various amounts are written: 
A description of the independent 
countries, dominions, and colonies 
which make up the British Common-
wealth of Nations. 
A description of the famous ~ights t 
be seen in London. 
The history of the English game of 
cricket, how it is played, and the 
equipment used. 
How a boy became a knight, the feats 
and duties performed by knights. 
The early history of printing with 
examples of printing through the 
ages. 
Words and expressions used by the 
English which differ from the Ameri-
can terms and usage. 
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12. Clans of Scotland 
13. English literature for 
children 
Some of the popular Scotch families, 
their tartans, and a description of 
Scotch dress. 
The children's books, poems, nursery 
rhymes) and stories.we have inheritec 
from the English. 
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TABLE 18 
PRE-ASSIGNMENT INTEREST INVENTORY--GRADE FIVE · 
(November 1956) 
1 2 3 4 5 No. of %of Children Class 
Topic Like Don't Dislike Checking Check-
Very Like Know Dislike Very 1 and 2 ing Much Much 1 and ~ 
Visiting a local news-
paper 10 1 1 1 11 85 
-
Electricity in the 
home 2 3 5 2 1 5 38 
. 
Helicopters 2 1 2 6 2 3 23 
American painters 4 1 3 5 
-- 5 38 
Songs of World War I 
--
6 5 1 1 6 46 0 u. s 0 Immigration 5 2 4 2 5 38 r 
u. s 0 Possessions 
--
2 1 9 1 2 15 
Meat packing 2 1 2 3 5 3 23 
Automobile industry 3 2 3 3 2 5 38 
1 
Corn 2 3 5 2 1 5 38 
. 
Furniture making 2 4 3 3 1 6 46 
Stories and legends 
from the Northwest 2 6 3 2 
-- 8 62 
. 
National parks 1 9 
--
3 
--
10 77 
~ 
I 
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TABLE 19 
PBE-ASSIGNMENT INTEREST' INVENTORY--GRADE SIX 
(November 1956) 
1 2 3 4 5 ~o. of %of 
Childr~n. Clas.s 
Topic Like Uon't Dislike Checking Check-
very Like Know Dislike Very 1 and 2 ii}.g 
Much Much 1 an_d 2 
Visiting a local news-
paper 6 3 3 1 -- 9 69 
Electricity in the 
community 4 
-- 5 4 -- 4 3_1 
Jet airplanes 3 5 1 3 1 8 62 
English portrait 
painters 3 1 5 4 -- 4 31 
0 English system of 
money 2 3 5 3 -- 5 38 
The British Empire 1 4 7 1 
-- 5 38 
A. tour of London 3 7 2 1 
-- 10 77 
Cricket 
-- 4 1 8 --· 4 31 
Knighthood 4 2 3 4 -- 6 46 
Printing 3 2 4 4 
-- 5 38 
English vs. American 
words 2 3 4 4 -.. 5 38 
Clans of Scotland 4 5 3 1 -..- 9 69 
English literature 
for children 3 3 3 4 -- 6 46 
~ 
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Scheduling the Assignments 
In order to have an accurate and convenient reqord of the dates 
when curriculum-related activities were to be presented, the teacher 
drew up a calendar of the six weeks in which topics would be given. 
7his calendar includes the title of the assignment on the date it is 
due, the name of the child to whom it was assigned, and the length of 
time allowed to each child for preparation. Since two grades are rep-
resented.here, sixth grade topics have been enclosed in quotation marks 
and fifth grade topics have been underlined. 
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Calendar for Presentation of Curriculum-Related Activities 
Grade Five and "Grade Six"--1957 
Jan. 7 Jan. 8 Jan. 9 Jan. 10 Jan. 11 
"British 
''Electricity 
Empire'' Corn in Connnuni ty" 
Gerald Carol William 
(2 weeks) (2 weeks) (3 weeks) 
Jan. 14 Jan. 15 Jan. 16 Jan. 17 Jan. 18 
Meat-packing "Knighthood" U.S. Posses- Electricit:y 
sions in the Home 
Geraldine Albert Daniel ------Anthony 
(3 weeks) (2 weeks) (3 weeks (3 weeks) 
Jan. 21 Jan. 22 Jan. 23 Jan. 24 Jan. 25 
U. S. Innnigra- "Tour of Automobiles "Jet Planes" ~ I 
London" tion 
Charlotte Anna Lawrence Arthur 
(3 weeks) (3 weeks) (3 weeks) (3 weeks) 
Jan. 28 Jan. 29 Jan. 30 Jan. 31 Feb. 1 
Furniture "English Money" "Eng. vs. "Cricket" Helicopters 
~ Amer . Words" Diane Winthrop Bette Dennis Michael 
(3 weeks) (2 weeks) (3 weeks) (3 weeks) (3 weeks) 
Feb. 4 Feb. 5 Feb. 6 Feb. 7 Feb. 8 
"Clans of "English Por- ''Eng • Li t"l'· National Son~rs .Q1 
Scotland" trait Painters" erature" Parks World War .! 
Elvi:ra Madeline Betty Jeanette Sandra 
(3 weeks) (3 weeks) (4 weeks) (3 weeks) (3 weeks 
Feb. 11 Feb. 12 Feb. 13 Feb. 14 Feb. 15 
American "Printing" American Newspaper 
Painters Stories of 
Diana the North- Sharon and 
(3 weeks) west Jean 
(3 weeks) 
Lorraine Elisa 
(3 weeks) (4 weeks) 
~ 
Characteristics of the Assignments 
Class presentation.-- The teacher discussed with the class the 
assignment of the topics with which they were already familiar thrqugh 
the interest inventury taken. The children were told that a topic had 
been assigned to each one of them, but they would not know which topic 
was theirs until two or three weeks before the top~c was due. The chil-
dren were told that they could display posters advertising their topic 
four days before the presentation, ~f they wished. They were also tuld 
that they could invite one or two visitors to attend their presentation, 
if they wished~ 
The children were all anxious to find out what topic they had 
and'when they were tb present it, but just one topic was assigned that 
day, in private. That child decided t9 k~ep his topic a secret until the 
day of presentation. Tqe class soon realized that this boy was wo~king 
on a topic, but no one knew his subject. As the day of presentati0n ap-
proached, the boy asked another boy to assist him, so those two boys to-
gether worked out the actual presentation of the material. On the day of 
the report, the two boys and the class seemed equally excited at the 
prospect of the first presentation. Pictures were taken at its conclu-
sion and all of the children by then were so aroused and enthusiastic to 
be assigned their topic that the program w~s well launched. From then 
on, topics were assigned almost daily, although with less secrecy than 
the first assignment. 
Grouping.-- All topics were assigned to one individual, with the 
exception of one topic, which was assigned to a pair. This pair was se-
lected by consulting the results of a social distance scale given earlier 
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in the year and with regard also to the inte;re-st in:ventory taken. About 
half of the children had a.ssistants whom they chose and who were, "briefe ' 
several days in advance of the topic present.ation and who rehearsed thei 
role in the procedure with the other partner~. 
Sources of information.-- A bibliography fo~ each topic was not 
handed to the child when he received his assignment, but al~ bo~ks be-
longing to the class, the school, and the teacher were located in the 
library corner of the room. Also, since the branch of the public li-
bnary located near the schoQl had been closed since s.unnner as a result 
of a fire~ th~ teacher went to the main library and selected additional 
books pertaining to the various topics to be placed in the class library. 
These books were incorporated into the class library and shelved acco~d­
ingly. The ch~ldren then went to the libxary corner to search for books 
which they felt were useful for their topic. 
Some children wished to write ~or free information and asked the 
teacher for addresses, which she supplied wherever possible. The chil-, 
dren also found some addresses in the, telephone boo~ or in magazines in 
the class library. Some children were greatly aided by their parents; 
others by people to whom they went in searc.h o~ information. Some chil-
dren also went to the main public libr.ary, ,seve;ral .. miles from the school, 
to find mor~ books on their own .• 
A.. list of film strips owned by the city was also avai.lable to 
the children. From this, they could order a strip for use on a particu-
lar day. 
The cla,ss held a discussion of possible pla~es in.which to sea;rch 
for information. A list was drawn up and a copy rexographed for each 
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child. A copy of this list follows. The teacher kept a char.t of the 
sources used by the children. The chart used follows the class list and 
a tabulation of the sources used will be found at the conclusion of this 
section. 
Class Guide to Respurces 
1. To locate printed information, consult: 
Library card catalog 
"Textbooks 
Encyclopedia 
Dictionary 
"World Almanac 
Magazines 
Newspapers 
Charts 
Graphs 
Maps 
Pamphlets 
Telephone directory 
P.ictures 
2. Consult these places and people in the community: 
City officials 
Chamber of Commerce . 
Fire and Police departments 
Electric Company. 
Auto dealers 
Railroad station 
Banks 
Churches 
Department stores 
Historical society 
.Radio station 
Local industries 
Real estate agencies 
Gas stations 
Local newspaper 
National Guard unit 
Relatives 
Friends 
Neighbors 
Scoutmaster 
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T.ABLE 20 
SOURCES OF INFORMATION USED BY THE CHILDREN 
Source 
Bibliography 
Catalogs 
Charts 
Directories 
Graphs 
Guides 
Indexes 
Interviews 
Letters Written 
Library Catalog 
Maps 
Pamphlets 
Pictures 
0 
•r-1 
p.. 
0 
E-1 
Table of Contents 
Timetables 
Titd:e Pages 
Totals 
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Totals 
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Suggested products.-- On a day before assignments of curriculum-
related activities were begun, the teacher initiated a class discussion 
of possible ways in which a topic might be presented to the class. A 
list of suggestions contributed by the class during this discussion was 
written on the board, then copied and rexographed by the class secretary. 
(A copy of this follows.) Each child then had his own list of suggested 
end products to consult when he began work on his topic and was trying to 
decide on the manner of presentation he would use. 
There is also a list of suggested end products drawn up by the 
teacher. If a child was having difficulty in deciding upon a manner of 
presentation, the teacher would give him the longer list of products to 
consult for further ideas. As may be seen on the chart tabulating the 
actual finished products used by the children, most children used a com-
bination of several methods. 
Length of time involved,-- The number of weeks each child was 
given to prepare his topic has been noted on the Calendar of Assignments. 
The number varies from two to four weeks, depending on the topic, the 
reading involved in a topic, and how complete a coverage of the topic was 
expected. The time allowed was an attempt to gauge how much time could 
be spent on the topic without the child procrastinating or becoming bored 
or apathetic. 
Self-directive assignments.-- When assigning a topic to a child, 
the teacher would spend a few minutes talking over the scope of the 
topic, making suggestions, and answering any questions the child had. 
After that, the child would work almost entirely by himself with just a 
couple of one-minute conferences to check on progress or perhaps another 
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brief conference if the child asked for help. Many children received 
help from their parents or from their chosen assistant outside of 
school. 
List of Finished Products Suggested by the Children in 
in Grades Five and Six 
1. Bulletin board displays 
2. Charts 
3. Demonstrations 
4. Diagrams 
5. Drawings 
6. Exhibits of collections 
7. Films 
8. Maps 
9. Models 
10. Puppet shows 
11. Skits 
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Teacher's List of Suggested End-Products 
1. A series of pictures, drawing$, sketches, or diagrams arranged in 
order and clearly labeled. 
2. Mount pictures on paper of the same size and bind the collection 
together in the form of a booklet or portfolio. 
3. Give a demonstration, performing step-by-step before the class. 
Show how something is done or made. 
4. Conduct an experiment to show the principle behind how something 
works (as a plane). 
5. Make miniatures out of clay, wood, soap, or plastic to show how 
something changed over the years (as cars, planes). 
6. Dress dolls to show costumes of long ago times or of the present day 
in certain countries. 
7. Make a rliorama in a corrugated box to show how a farm is planted, or 
a scene in past history. 
8. Using a shoe box, make a float to advertise a certairt industry or 
place. 
9. Make a collection of posters to attract people for travel in another 
place. 
10. Collect a number of items from a certain place or made of a certain 
material and display these with good labels. 
11. Write a skit and produce it in the form of a puppet show, a tape 
recording, a play with scenery, or a radio skit. 
12. Plan a television panel program. Act as the moderator and invite 
guests to discuss a topic or a period in history. 
13. Find songs of a certain period in history. Learn to sing some. 
Rexograph the words to some, pass them out, and teach them to the 
class. 
14. Using a large chart, show the steps a natural resource (as wood, 
minerals) goes through in order to become a product that we use. 
15. Construct a time line to show important events, battles, etc. 
16. Take snapshots of a place you visit as part of your project and dis-
play these with labels. 
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17. Use bar graphs or line graphs to show changes in amounts over the 
years. 
18. Use maps to show areas where the greatest growth of a crop appears. 
Relief maps can show mountains, rivers, and plains. 
19. Make a series of glass slides to illustrate your talk. Show them on 
a screen using the school projector. 
20. Write a pamphlet giving directions o~ how to do something or i~forma­
tion about a place or product. Rexograph it for the class. 
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TABLE 21 
TABULATION OF FINISHED PRODUCTS 
tJ 
•n p.. 
0 
~ 
Product Totals 
Booklets 
Charts 
Clay models 
Collections exhib. 
Demonstrations 
Dioramas 
Dramatizations 
0 Experiments Maps 
Miniatures 
Murals 
Original scripts 
Picture display 
Portfolio 
. 
Projected materials 
Puppets 
Recordings 
Series of diagrams 
Time lines 
Working models 
Totals 
200 =-sac: 
_L ___ _ 
__ j~----- --~~--- ___ I __ 
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Keeping the Anecdotal Record 
An anecdotal record was kept of each child's presentation. The 
statements of the class evaluation of each activity werebased on the 
marking of a Children's Evaluation Sheet. After each presentation, the 
class, in groups of four and five, was asked to rate each child's re-
port. A copy of the evaluation sheet used follows. 
The teacher's evaluation as stated on the anecdotal record is 
based on the record kept on the Teacher's Cumulative Evaluation Sheet. 
This record sheet enables the teacher to check the points of weakness in 
a particular presentation and provides sufficient space for rating two 
more presentations. In this way a teacher may determine what progress, 
if any, takes place from one assignment to another and enables her to 
0 note the true points of weakness. 
Children's Evaluation 
TOPIC --------------------------------------
PRESENTED BY --------------------------------
Yes Fair No 
1. The presentation of the topic 
Did the information seem important to our studies? 
Do you think it was accurate? 
Were the examples given understood? 
Did the information appear to be in its proper order? 
Was the presentation easily understood? 
Did it use the materials to the best advantage? 
Was there a wise use of space? 
Did the general appearance seem attractive? 
2. The personal presentation 
Did his or her voice carry so it could be heard? 
was the enunciation clear? 
Was the expression good? 
Was correct language used? 
Was the choice of words good1 
Did the person have poise? 
3. What suggestions would you offer for improving this report? 
4. Do you have any other brief comment you would like to make about the 
presentation of this topic? 
(Signed) 
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Cumulative Teacher Evaluation 
Child's name--------------------------
Topic and description of topic's finished product 
1. 
2. 
3. 
I. Oral presentation 
A. Method 
1. General organization 
2. Use of outline, guide, notes, written report 
3. Uniqueness 
4. Easily comprehensible 
B. Manner 
1. Confidence while reporting; poise 
2. Use of correct language 
3. Expression 
4. Enunciation 
5. Tone of voice 
C. Content 
1. Accuracy o£ information 
2. Pertinent material 
3. Use of many sources 
4. Knowledge of subject 
5. Evidence of new and rich vocabulary 
6. Curriculum correlation 
7. Enrichment of present understandings 
II. Evaluation of Finished Product 
A. Care in planning 
B. Neatness of arrangement 
C. Attractiveness 
D. Evidence of creativity and originality 
E. Easily understood and interpreted 
F. Use of facility and space 
G. Use of appropriate materials 
H. Class understanding of the purpose of the activity 
II. General Attitudes Observed 
A. Individual 
1. Genuine enthusiasm for topic 
2. Evidences of sincere effort 
3. Noticeable degree of personal satisfaction 
4. Improved adjustment toward school 
5. Acceptance by the group 
6. Respect for others 
7. Improvement in accepting responsibility 
B. Group 
1. Towards the individual reporting 
2. Increased interest in subject or topic 
3. Feeling of increased knowledge gained 
4. Stimulation for further research 
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Feb. Apr. June 
[} IV. Summary - Statement of the value of the activity in contributing 
towards the general improvement of the individual, class, 
o;r curriculum. 
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Anecdotal Record 
1. Assignment: The British Empire 
2. Date assigned: Pee. 19 Date due: Jan. 9 
3. To whom assigned: Gerald 
4. Curriculum-correlation: Geography, introduction to a study of 
Great Britain in Grade Six. 
5. Specific aids given child: 
a. Teacher - Gave child addresses to which to write for map and 
information. 
b. Family - Older brother helped with individual maps and with 
stringing them to the large map. 
c. Library - Books obtained in the school library. 
1. Barrows, Harlan H., Parker, Edith Putnam, Sorenson, Clarence 
Woodrow. The Western Hemisphere. New York: Silver Burdett 
Co., 1952. 
2. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vol. 2. 
Chicago: F. E. Compton 
3. Harrison, Richard Edes, Look at the World. New York: Alfred 
A. Knopf, 1944. 
4. Lawrence, Chester H. New World Horizons. New York: Silver 
Burdett Co., 1942. 
5. Penfield, Thomas. Fighting Yanks Around the World. Racine, 
Wisconsin: Whitman Publishing Co., 1943. 
6. World Almanac. New York: New York World Telegram, 
195&. 
d. Other • Wrote for a large world map. 
Scholastic Magazine 
12 West 42nd St. 
New York~ N. Y. 
Wrote: British Travel Association 
Box 144 
336 Madison Ave. 
New York 17, N.Y. 
6. Intelligence level: 114 Stanford E.Q.: 112 (56-3-29) 
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7. Research period: The child started out working enthusiastically 
gathering books and materials, but he had to be prodded after the 
first interest began to wear off. He never asked for help, but 
without many reminders would never have been ready on the assigned 
date. 
8. Presentation by the child: 
The child attached to the front blackboard a large world map. 
From the British Isles to each dominion and colony of Britain a 
string was run so that the map was covered with a network of strings 
showing the vast extent .of the :B:ritish Commonwealth of Nations. 
Around the large map were fastened smaller individual maps of Ireland 
England-Scotland-Wales, Canada, U~ion of South Africa, Australia, 
Bermuda, British Guiana, Kenya, Gold Coast, Nigeria, and New Zealand. 
The child talked about the size and population• of the British Empire 
and then mentioned each place separ~tely. As he mentioned a place, a 
~ student assistant pointed to each on the large map, and to the 
smaller map if there was one. The child, using small index cards 
with notes, told briefly about each place mentioned~ In conclusion, 
he emphasized the importance of all members of the British Empire in 
maintaining the economy of Great Britain. 
9. Children's evaluation: 
The children were impressed by the evidence that Great Britain is 
represented in almost every portion of the world. They greatly en-
joyed a closer look at the map and following the course of the 
strings from the British Isles to each point in the Empire. Among 
the questions the class asked of the child reporting was one in re-· 
gard to the use Great Britain would make of raw materials coming from 
the various parts of the Empire. A discussion also arose as to the 
importance of the Suez Canal to the British Empire. The children 
were anxious to go on to other reports about Britain after this in-
troduction. 
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10. Teacher's evaluation: 
The child was well-organized and able to talk right along with-
out hesitation, although his infermation on each place tended to be 
quite statistical. He enjoyed the actual delivery of his topic, 
but in the work period preceding it, enthusiasm was lacking. The 
children learned quite a bit from the map presentation, however. 
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Anecdotal Record 
1. Assignment: Co~n 
2. Date assigned: Dec, 20 Date due: Jan. 10 
3. To whom Assigned: Carol 
4. Curticulum correlation: Geography--an important crop of the North 
Central States. Fifth Grade study. 
5. Specific aids given child: 
a. Teacher - Suggested places to write for information. 
b. Family - Mother helped collect cereal box, recipe for corn bread, 
and pictures for display. 
c. Library - Books in the class library. 
1. Ba~rows, Harlan H., Parker, Edith Putnam, and Sorenson~ Clarenc 
Woodrow. The American Continents. New York: Silver Burdett 
Co., 1946. 
2. Compton, F. E. ~ompton 1 s Encyclopedia. Chicago: F. E. 
Compton and Co., 1951. Vol. 3. 
3. Havighurst, Walter. Life in America: The Great Plains. 
Grand Rapids, Michigan: The Fideler Co., 1951. 
4. McConnell, W. R. Geography of the Americas. New York: Rand 
McNally and Co., 1945. 
5. Stull, DeForest, and Ratch, Roy. Journeys Through the Americas 
Boston: Aflyn and Bacon, Inc., 1953. 
d. Other - Wrote to: Kellogg Co. 
Battle Creek, Michigan 
Cereal Institute~ Inc. 
135 So. LaSalle St. 
Chicago 3, Illinois 
6. Intelligence level: 120 Stanford E.Q.: 112 (56-3-29) 
7. Research period: The child is a very independent worker and did all 
the work herself. She was absent from school for the week before 
her topic was due, but asked for her pile of books to be sent 
home so that she was prepared on the assigned day. She tried 
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planting some corn while at home 1 but reported her results as 
unsuccessful. 
8. 2resentation by the child: 
The child used the large bulletin board at the rear 9f the room 
and displayed there a long diagram of the stages in the growth of 
corn. Below that was a map of the United States shaded to show the 
corn-producing areas. Around the map were two pictures of machines 
used in harvesting corn, a large picture showing ears of various 
varieties of corn, and a chart of small pictures cut from magazines 
showing various uses of corn (cereal,,flour1 feeding hogs). On the 
bookshelf below the bulletin board were displayed empty cereal boxes, 
corn muffin mix, a bacon wrapper, a corn meal box1 mdrecipes mqunt~d 
. 
on a cardboard ~tand. The child traced the growth of corn from the 
time i~ is planted until it matures and as she talked a stvde~t as-
sistant pointed to the various stages on the posted diagram. The 
child talked along without any notes, but would glan9e at the bulleti 
board for gu~dance: (She had planned the order with her as~istant 
earlier.) She described the various kinds of corn such as popcorn, 
sweet corn, Indian corn~ and showed what ~ach looked like. She 
pointed out the large corn-raising regions of the United States on 
the map, but emphasized that corn is one crop that is grown in every 
state. She emphasized, also~ that a larger percentage of the corn 
raised is fed to animals than to people, She discussed the uses of 
corn, exhibiting the pictures and samples she had gathered. 
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9. Children's evaluation: 
The children felt that the child turned to look at the bulletin 
board too often while talking and that it would have been better for 
her to have note cards and remain facing the class. Her emphasized 
points were well-presented and accurate, as the sixth grade was in 
agreement with her in their comments. They had the study of the 
North Central States last year, of course~ but Carol was able to 
answer their questions well. 
10. Teacher's evaluation: 
The child's actual knowledge of her subject was greater than her 
display would indicate. This was partially due to the fact that she 
read while at home recuperating from an operation. She either should 
have practiced her talk a little more or used notes to keeF- from turn 
ing her head to look at her bulletin board for guidance. This made 
it difficult to hear her at times. She approached her topic with 
great interest, and the children learned important information, as 
was evidenced by a class discussion later in the day during which 
they mentioned facts which Carol had told them in her talk. 
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Anecdotal Record 
1. Assignment: Electricity in the Community 
2. Date assigned: Dec. 18 Date due: Jan. 11 
3. To whom assigned: William 
4. Curriculum correlation: Science, study of electricity by w.hole class 
5. Specific aids given child: 
a. Teacher - Suggested he contact local electric company. 
b. Family - Father accompanied him to the office of the Suburban 
Electric Company and they talked for two hours with the 
manager there. Parents helped him obtain and return the 
movie which he showed to the class. 
c. Library - Books from the class library. 
1. Cr~ig, GeraldS., and Condry, Margaret G. Learning About Our 
World. Boston: Ginn and Co., 1932. 
2. Craig, GeraldS., and Hill, Katherine E. Working with Science. 
Boston: Ginn and Co., 1946. 
3. Parker, Bertha Morris. Electricity. Evanston, Illinois: Row, 
Peterson and Co., 1948. 
d. Other - From the Suburgan Electric Company received a map of the 
New England Electric System. Also received the following 
booklets: 
The A B C of Home Wiring, Kennecott Copper Corp. 
1956 Annual Report, New England Electric System 
Electric Power, New England Electric,System 
Electricity, .A Modern Power, Frederick Houk Law 
Electricity ••. Production, Transmission, Uses, Future, 
The Coca Cola Co. 
Invitation to New England, New England Electric System 
Littleton Development, New England Electric System 
More Power to You, New England Electric System 
The New England Story, Irwin L. Moore 
Obtained, through the Suburban Electric Company, a movie, 
Electricity, produced by Walter Lantz Productions in 
Hollywood, California. Obtainable from 50 Church St., 
New York 7, N.Y. 
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Talked for two hours with the manager of the local office 
of the Suburban Electric Company. 
6. Intelligence level: Not tested yet, 
as new to city • 
Stanford E.Q.: 110 
• 7. Research period: The child received such interested cooperation from 
his parents that the teacher did nothing other than ask how he was 
coming along about a week before his topic was due. The child was 
most enthusiastic while working on his presentation and kept it a 
secret from the class until the last minute. 
8. Presentation by the child: 
The child set up the movie projector and screen in the downstairs 
room used for movies, and invited the class down to see the movie 
which he had obtained about electricity.. The movie traced the histor~ 
of electricity up to the present and even gave a hint as to the uses 
of electricity in the future. The children then returned to the 
classroom and discussed the movie with William. At the front of the 
classroom, William had a large map of the New England electric system 
fastened to the board. Around the map, covering the entire black~ 
board, were eight large pictures depicting a waterfall, the exterior 
of a powerhouse, the generators inside.a powerhouse, high tension 
wires, a large city at night, a factory, a closeup of a city square, 
and a street wiring diagramA On a table, there was a display of 
pamphlets and booklets. The child, using a brief outline, spoke to 
the class and explained to them the ways of obtaining electricity 
that are used in New England. He explained the operatic~ of a power-
house and pointed out their locations in New England on the map. He 
described high tension wires and asked if anyone knew where there 
were some. He had a large enough number of copies of two booklets to 
enable him to give one to each child in the classroom. These were 
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Electricity ... Production, Transmission, Uses, Future and The New 
England Story. After the child had given these out to the class, he 
asked them to look at certain pages with him as he discussed a little 
of the material there. 
9. Children's evaluation: 
The children learned a great deal from the presentation. The 
movie, of course, was a great attraction. Being given matetial to 
keep was al~o most favorably received and the children were able to 
study the booklets on their OWn later. They were impressed by the 
amount of work and knowledge of the child giving the rep0rt. They 
were anxious to go out and study the wires that travel along our 
streets. 
10. Teacher's evaluation: 
The interest and enthusiasm of the child and his family were es-
pecially notable as the child had checked "Don't know" regarding the 
topic on the interest invent0ry given. His organization and delivery 
were also good in view of the fact that he is apt to be rather dis-
organized and soft·-sp0ken in general. His father has promised to 
take him on a trip up the Connecticut River highways and into various 
parts of New England to see the power stations and high tension wires· 
dep~cted on the map. The child did an exceptional job of informing 
the class and caused the class to regard him with higher regard than 
heretofore. 
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~ecdotal.Record 
1. Assignment: Meat-packing 
2. Date assigned: Dec. 21 Date due: Jan. 14 · 
3. To whom assigned: Geraldine 
4. Curriculum correlation: Geography study of the North Central States. 
Fifth grade. 
5. Specific aids given child: 
. 
a. Teacher - Suggested a local butcher, the father of a child in the 
same school, to visit in search of information. 
b. Family - A brother-in-law who works as a meat cutter gave some 
information. 
c. Library - Books in the school library. 
1.. Atwood, Wallace W. The United .States Among the Nations. 
Boston; Ginn and Co., 1934. 
2. Compton, F. E. 
and Co., 195L 
Compton's Encyclopedia. 
Vol. 9. 
Chicago: F. E. Compton 
3. Havighurst, Walter. Life in America: The Midwest •. Grand. 
Rapids, Michigan: The Fideler Co., 1951. 
4. McConnell, W. R. Geography of the Americas. New York: Rand 
McNally and Co., 1945. 
5. Stull, DeForest, and Hatch, Roy. Journeys Through the Americas 
Boston: Allyn and Bacon, Inc., 1953. 
d. Other - Talked with a local butcher who have her some charts 
diagraming the different kinds of meat obtained from 
various parts of an animal. 
Wrote to: Squire and Co. 
Gore St. 
Cambridge, Mass. 
United Beef Co. 
Newmarket Sq. 
Roxbury, Mass. 
6. Intelligence level: 105 Stanford E.Q.: 113 (56-3-29) 
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7. Research period: The child was disappointed that she did not get 
more information than she did from a brother-in-lawwho is a meat 
cutter, for this was one reason for her wishing to have the topic. 
A visit to a local butcher, however, ~estored her enthusiasm. She 
worked entirely on her own and erected a poster a week in advance 
of her talk advertising her topic and the date when it would be 
presented. 
8. Presentation by the child: 
On the bulletin board at the rear of the room the child displayed 
four labeled diagrams (11" x 14") of the cuts of lamb, beef, pork, 
and the parts of a fowl. She had-one large chart of meat ads cut 
from newspapers and the prices for the various cuts of meat adver-
tised. Another chart listed various meats such as bacon, hamburger, 
venison, sausage, steak, ~am, and mutton in one column, and beside 
each the animal from which it came. She used this chart to play a 
little game with the children by covering up the name of the animals 
with a large.sheet of paper and asking the children what animal they 
thought each type of meat would come from, The child described the 
route of the animal from the ranch to the slaughter house to the 
market. She told how all meat must be government inspected and 
stamped with vegetable juice to indicate this inspection. She had 
four picuures of meat-packing plants to illustrate her talk. 
9. Children's evaluation: 
The children enjoyed playing the "game" and even thought of kinds 
of meat not listed on the chart which they inquired about. Some 
varieties were entirely new to them and they wanted to know what they 
tasted like. The class was intrigued by the rather "gory details" of 
the slaughtering of·meat. They felt that the talk was informative anc 
that Geraldine would undoubtedly be the best meat shopper in the class . 
10. Teacher's evaluation: 
The child was well-organized and talked along freely. She spent 
more time talking about the various cuts of meat than she did the 
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actual meat-packing, but this was undoubtedly due to the fact that 
she talked with a butcher for quite a while. The class did receive 
new knowlegge, however, and certainly acquirad more interest in the 
meat departments of local stores. 
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Anecdotal Record 
1. Assignment: Knighthood 
2. Date assigned: Dec. 19 Date due: Jan. 15 
3. To whom assigned: Albert 
4. Curriculum correlation: Sixth grade history study of medieval Englanc. 
5. Specific aids given child: 
a. Teacher - Pictures of knights, suits of armor, and a diagram of a 
castle. 
b. Family - Father helped in the making of a clay model. 
c. Library - Books from the school library. 
1. Ames, Merlin M., and Jesse H. America's Heir of Yesterday. 
St. Louis: Webster Publishing Co.~ 1945. 
2. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vol. 8. 
Chicago: F. E. Compton 
3. Hartman, Gertrude. Builders of the Old World. Boston: D. C. 
Heath and Co., 1946. 
4. Hartman, Gertn~de. Medieval Days and Ways. Boston: D. C. 
Heath and Co., 1941. 
5. McGuire, Edna. Glimpses into the Long Ago. New York: The Mac-
millan Company, 1941. 
6. Speer, Robert K., Lussenhop, Ray, and Smither, Ethel. Living in 
Ancient Times. New York: Hinds, Hayden and Eldredge, Inc., 1946. 
7. Winston Dictionary. Chicago: John C. Winston Co., 
1954 •. 
d. Other - Filmstrip from city collection. 
6. Intelligence level: 107 Stanford E.Q.: 108 (56-3-29) 
7. Research period: The child worked at home and did not bring most of 
his materials to school until the day of the report. He showed a 
few sketches of diagrams he was making to the teacher in advance. 
He took books home from school and also clay for his modeling. 
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8. Presentation by the child: 
On the front biliackboard the child fastened three large sketches 
which he had drawn (12" x 20" paper). One picture depicted a small 
boy dressed and labeled PAGE, the second an older youth labeled 
SQUIRE, and the third, all in armor, was KNIGHT. The boy described 
each stage in becoming a knight, giving the age of each, the require-
ments of each, and pointing to the appropriate picture. On another 
section of the boar~ were fastened pen-and-ink drawings of the variou 
parts of a k~ight's armor. There w.ere sketches of helme~s and face 
guards, suits of a~or, shields, gauntle~s~ lances, spears, banners, 
and hors,e,s 1 armor. The boy de_pcri'f?ed the series of drawings and 
showed pictures of knights in armor and on horseback which were part 
of his table display, The central figure in the table display in 
front of the blackboard was a clay model of a knigh~ on horseback 
mounted on a wooden pedestal. The clay was moulded on a wire frame-
work and the knight held a spear made of tinfoil on cardboard and a 
lance made from metal wire. At the conclusion o~ his talk, the child 
showed a fil~trip "to the class which was entitled Knights. As the 
child showed the_pictures, he described a typical tournament among 
knights as was depicted on film. 
9. Children's evaluation: 
The children found the presentation novel and interesting. They 
thought that Albert had put a great deal o~ time into his drawings 
and model and that they were well done. They questioned him as to 
famous knights such as Lancelot and asked if there were any knights 
living today. Albert was able to give Sir Winston Churchill and 
Sir An~hony Epen as examp!es of present-day kpigh~s. The children 
wished he had told ~bout some knights famous in history. 
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-10 .. Teacher's eval.uation: 
A rather lengthy discussion developed as to the similarities and 
differences between requirements to become knights in the past and 
in the present. This certainly indicated interes.t anc:l learning on 
the part of the class and promoted a discussion which probably never 
would have developed out of a textbook study of the subject. The 
child was creative and most enthusiastic in his delivery • 
. . 
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Anecdotal Record 
1. Assignment: United States Possessions 
2. Date assigned: Dec.-~1 Bate due: Jan. 16 
3. To whom assigned: Daniel 
4. Curriculum correlation: Introduction to fifth grade history study of 
the U. S. from the turn of the century 
through the first World War. 
5. Specific aids given .child: 
a. Teacher - Directed the child to some books in the class library. 
Suggested he look through class files for pictures and 
booklets. 
b. Family - Took work home to do, but there was no evidence of 
family assistance. 
c. Library - Books in the class library. 
1. Ames, Merlin M., Ames, Jesse H., and Ousley, Odille. Stories o· 
My Country's Beginnings. St. Louis: Webster Publishing Co., 
1944. 
2. Kelty, Mary G. The Growth of the American People and Nation. 
Boston: Ginn and Co., 1942. 
3. Lansing, Marion, and Chase, W. Linwood. Makers of the Americas 
Boston: D~ C. Heath and Co., 1947. 
4. McConnell, W. R. Geography of the Americas. New York: Rand 
McNal1y and Co., .1945. 
5. World Almanac. NeW' York: New York World Telegram, 
1956. 
d. Other - Given a map of the world by another boy in the class. 
6. Intelligence level: 98 Stanford E.Q.: 111 (56-c-29 
7. Research period: The child worked spasmodically. At times he would 
have many books which he would read at every opportunity, while at 
other times he sat doing nothing. He read, but did not take notes 
except for figures he wished to quote, The day before his talk 
was due he was dashing around to get an assistant to practice with 
him and to get some pictures selected. He was given suggestions 
to which he listened politely, but usually did not heed. 
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8. Presentation by the child: 
The child tacked a world map to the large bulletin board at the 
rear of the room. He ran one long continuous string from each pos-
session or territory of the United States to another from the Pacific 
to Alaska through the United States and into the Atlantic. Outside 
the edge of the map he tacked up pictures of Hawaii, Alaska, and the 
Panama Canal. The child began by listing the possessions of the 
United States while his assistant pointed to each place on the map. 
He gave the population of each from a list which he had written uut. 
Then he told a little about each of the places of which he had pic-
tures while his assistant pointed to the pictures. He pointed out 
the Pacific Islands in detail and cited their importance as naval 
bases and fuel~ng spq~s. 
9. Children's.evaluation: 
The·children tho~ght the child was rather disorganized as he 
talked apout a place, the~.went on to talk about another place, and 
then would mention something about the first place again if he rei 
membered something he had forggtten to mention. They noted that his 
posture was very poqr during his 4elivery. They would have liked to 
hear more about each place and, in fact) added a great deal of infor-
mation themselves ~n the question period following the report. 
10'. Teacher's evaluation: 
The child practically copied a presentation given by a boy the 
previous week in using the strings on the map idea. He did not get 
t~e ~9st from the books he consulted in that he did not give en~ugh 
detail on each place. He should have taken more lengthy reading 
notes. He did get·across to the class the importance of the Pacific 
Islands to the United States. He seemed nervous .and ill-at-ease 
during his talk and while trying to answer the questions ·of the · 
class. 
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Anecdotal Record 
1. Assignment: Electricity in the Home 
2. Date assigned: Dec. 20 Date due: Jan. 18 
3. To whom assigned: Anthony 
4. Curriculum correlation: The study of electricity as the science 
topic of the whole class. 
5. Specific aids, given child: 
a. Teacher - Suggested that the child inves,tigate the use of elec-
tricity in his own home as a basis for his report. 
b. Family - Father showed the child the main fuse box, explained how 
to change a fuse, how to wire a plug, how electricity 
enters a house. 
c. Library - Books obtained from the class library. 
1. Craig, GeraldS., and Condry, Margaret G. Learning About Our 
World. Boston: Ginn and Co., 1932. 
2. Craig, GeraldS., and Hill, Katherine E. Working with Science. 
Boston: Ginn and Co., 1946. 
3. Knox, ·Warren; Stone, George; Meister, Morris; Wheatley_, 
Dorothy. The Wonderworld of Science. New York: Charles 
Scribner's Sons., 1946. 
4. Parker, Ber,tha Morris. Electricity. Evanston, Illinois: 
Row, Peterson and Co., 1948. 
d. Other - Used store catalogs of appliances and newspaper advertise-
m~nts for pictures. 
6. Intelligence level: 100 Achievement level: Unmeasured within 
the last two yea~s as he has been 
receiving.home instruction during 
long periods of treatment for 
arthritis. 
7. Research pe~iod: The child approached his assignment with enthusiasm 
f~om the beginning. He worked along, aided by his father, and did 
not tell any other children his subject until it was revealed on 
the day of presentation. 
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8. Presentation by child: 
On a table at the front of the room the child had labeled collec-
tions of fuses, sockets, plugs, electrical wire, and light bulbs. On 
the front board he attached a large chart (2' x 3') on which was 
drawn the outline of a house containing a cellar, living room, dining 
room, kitchen, and two bedrooms. 
In each "room" of the outlined house were pasted pictures of 
electrical items which might be found in each of these ro·oms. In his 
talk, the child explained how electricity enters each home from the 
main line carried along the street. He requested that each child 
look at his own home and see if he could see the spot where the 
electric w~es enter his home. The child explained how to tell if a 
fuse is blown and how to replace it in such an event. His talk was 
illustrated by actual examples of the fuses discussed. The child 
also had a wire which had become detached from its plug and he demon-
strated the manner in which to fix this. Then, using his house 
chart, he mentioned many of the uses of electricity in an ordinary 
home. He also depcribed some of the electrical devices and equipment 
which could be expected to appear in homes in the future. With a 
small night light and several bulbs, one fro~which all color had 
been scraped so that it was clear glass, one which w~s opaque white, 
one which was yellow, and one which was red, the child demonstrated 
the different lighting effectiveness produced by the different bulbs. 
He used a socket in the rear of the classroo~ for this demonstration. 
9. Children's evaluation: 
The class thought that the child's delivery was excellent. It was 
peppy, rapidly delivered, and well-organized. The demonstrations 
were rated as easily understood and interesting to watch. They felt 
that a knowledge of how to replace a fuse was especially useful to 
everyone. 
10. Teacher's evaluation: 
The report was informative and easily understood. The entire 
undertaking was accomplished with much enthusiasm on the part of 
the child. His displays were attractive and original. The child 
seemed to know his subject well. The entire presentation was es-
pecially commendable in light of the fact that this child is a 
repeater who missed much schooling last year and was receiving little 
recognition from the class up to the time of his report. 
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-Anecdotal Record 
1. Assignment: United States Immigration 
2. Date assigned: Jan. 2 
-Date due: Jan. 21 
3. To whom assigned: Charlotte 
4. Curriculum correlation: Fifth grade history study of the years after 
the first World War when there was so much 
immigration into the u.s-. and laws had to 
be passed regulating it. 
5. Specific aids given child: 
a. Teacher - Obtained some books from the main public library to 
supp"lement books in the classroom. 
b. Family - Information about Ellis Island from parents who emigrate< 
from Italy. 
c. Library -
1. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vol. 7. 
Chicago: F. E. Compton 
2. Duncan, Hannibal Gerald. Immigration. Boston: D. C. Heath and 
Co., 1933. 
3. Fairchild, Henry Pratt. Immigrant Backgrounds. New York: 
J. Wiley and Sons, Inc., 1927. 
4. Kellor, Frances Alice. !mmigration and the Future. New York: 
George H. Doran Co., 1920. 
5. Lansing, Marion, and Chase, W. Linwood. Makers of the Americas 
Boston: D. C. Heath and Co., 1947. 
6. Roberts, Peter. Immigrant Races in North America. New York: 
Y.M.C.A. Press, 1920. 
7. World Al~nac. New York: New York World Telegram, 
1956. 
d. Other - Wrote to: Immigration and Naturalization Service 
73 'I'remont St. 
Boston, Mass. 
6. Intelligence level: 120· Stanford E.Q.: 118 (56-8-29) 
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-7. Research period: Once the child had been directed to some books 
which she might use, she did not ask for any help. She worked 
quietly with seemingly little enthusiasm and without discussing 
her work with anyone else. On the day of her presentation, she 
daimed that she had little to display but went about setting up 
what. she had. 
8. Presentation by child: 
To the front. board the child attached a chart ,(2 1 x 3 ') on which 
were listed the countries fromwhich immigrants had come to the 
United States. They were listed with the country from which the 
largest number had come, down to the smallest. Beside this chart was 
placed a world map with colored strips of paper leading from the same 
countrie~ to the United States. Beneath this was a bar graph showing 
the amount of immigration every ten years beginning with 1890. Aroun· 
::t_these three items were posted picture$ from magazines which were to 
illustrate people of different races living in the United States. In 
her talk the child told of the system of immigration and of some of 
the laws passed to regulate the number of people who could come to 
. 
live in. the Uni·ted States. She personalized her account by telling 
of her parents' experiences in coming to this country. She. told 
about Ellis. Island and its closing. She then went on to tell of some 
immigrants who had made important contributions to the American way 
of life, such as Andrew Carnegie, Walter Damrosch~ Jacob Riis, and 
Edward Bok. 
9. Children.' s evaluation: 
The class felt that the child reporting spoke too softly and that 
she did not have enthusiasm enough to make her report as interesting 
as it might have been. They thought that they had a clearer picture 
of the immigration system after listening to the talk. They said 
that the charts helped.them to see the whole situation better. · 
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10. Teacher's evaluation: 
The child lacked confidence which made her apologize fo~ what she 
had produced, when actually she was quite well-informed. She is by 
nature a soft-spoken child~ but evidences of learning on the part of 
the class were seen in a discussion which arose following this 
presentation in regard to the possibility of special laws for Hungar-
ian refugees. The children enjoyed the personal account and were 
anxious to go home and ask their parents and grandparents to tell 
them of their immigration experiences. 
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Anecdotal Record 
1. Assignment: Tour of London 
2. Date assigned: Jan. 4 Date due: Jan, 23 
3. To whom assigned: Anna 
4. Curriculum c0rrelation: Sixth grade geography study of Great Britain 
5. Specific aids given child: 
a. Teacher - Gave an address to which to write for pamphlets and some 
pictures. 
b. Family - Mother helped obtain a set of postcards from an English 
friend. 
c. Library - Obtained travel books from the public library. 
1. Barrows, Harlna H., Parker, Edith Putnam, and Sorenson, 
Clarence Woodrow. The Eastern Hemisphere. New York: Silver 
Burdett Co., 1952. 
2. Meyer, J. G., Hamer, 0. Stuart, and Grisso, Lillian. The Old 
World and Its Gifts. Chicago: Follett Publishing Co., 1947. 
3. Ogrizek, Dore. The British Isles. New York: McGraw-Hill Book 
Co., 1954. 
; 4. Weymouth, Anthony. GoinS to London. London: Phoenix House 
Limited, 1953. 
d. Other - Wrote to: British Travel Association 
Box 144 
336 Madison Ave. 
New York 17, N.Y. 
British Consulate General 
200 Berkeley St. 
Boston, Mass. 
Filmstrip from city collection. (Used by teacher later.) 
Intelligence level: 104 Stanford E.Q.: 101 (56-3-29) 
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7. Research period: The child immediately started to take notes on 
filing cards and started collecting pictures and pamphlets. She 
organized her material efficiently and mofot of the help she re-
quired was in the pronunciation of some names. 
8. Presentation by child: 
To the center of the front board the child attached a large street 
map of London. Around the edge of th~ map were taped pictures of the 
sights to be "visited" and from each of these was run a ribbon to the 
spot on the map where eachyas located. The pla~es pic.t~red.were 
Tower Bridge, Houses of Parliament, Big Ben, Westminster Abbey, Tower 
of London, Bucki~gh~m Palace, Picadilly Circus, Trafalgar Square, 
National Gallery, Nq. 10 Dqwning Stre~t, and a London bobby. On the 
table in front of the board were booklets about the various sights 
which the chil4 made us~ng pictures and information she had obtained. 
T~e child g~ve.her presentation as if she were the leader of a 
' guided tour. She asked the class to follow her onto a double-decker 
bus and to ride through London as she pointed out the various sights. 
At some places she would have the bus "stqp" and everyone would get 
out to look more closely. She pointed to the pictures on the board 
as she described each sight. She used her white filing cards to guidE 
her as she mentioned importan~ or interesting facts about each place. 
9. Children's evaluation: 
The class enjoyed theil:: "trip" t;hrough London. 
child was extremely well-organized and had done a 
senting her topic in an interesting ~anner~ 
They felt that the 
good job of pre-
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10: ~eacher's evaluation! 
The child was poised and handled her notes very well~ The street 
mapy~as a new type to most of the children so that the experience in 
using it was an aid to learning. Her talk was informative and made 
the class enjoy reading the textbook ~terial on London. The organi-
zation and type of delivery was considered quite original for this 
child as she is in general efficient and well-organized, but un~ 
imaginative. 
2D2 
Anecdotal Record 
1. Assignment: Automobiles 
2. Date assigned: Jan. 3 Date due: Jan. 24 
3. To whom assigned: ~awrence 
4. Curriculum correlation: An important industry in the North Central 
States, which is the geography study of the 
fifth grade. 
5. Specific amds given child: 
a. Teacher - Suggested that the child visit a local auto dealer. 
b. Family- Brother helped with the making of' some models. 
c. Library - Books obtained from the class library. 
1. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vol. 1. 
Chicago: F. E. Compton 
2. McConnell, W. R. Geography of the Americas. New York: Rand 
McNally and Co., 1945. 
3. Stull, DeForest~ and Hatch, RoyW. Journeys Through the 
Americas. Boston: Allyn and Bacon, Inc., 1953. 
4. Sutton, Felix. The Big Book of Cars. New York: Grosset and 
Dunlap, 1954. 
d. Other - Visited local auto dealers. 
Used a collection of Popular Mechanics Magazine for pictures and 
information. 
Wrote to: Ford Motor Co. 
1225 Worcester Turnpike 
Natick~ Mass. 
6. Intelligence level: 105 
General Motors 
Flint, Michigan 
Stanford E.Q.: 109 (56-3-29) 
7. Research period: The child was most enthusiastic at being-assigned 
the topic, but as the work time went on, he seemed to la$e enthus-
iasm. He spent more time looking at pictures in the pamphlets 
and magazines he acquired than he did reading and taking notes. 
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8. Presentation by child: 
On three large pieces of oaktag, the child glued pictures of auto-
mobiles. The first pictured old models beginning with the first Eord, 
the second pictured cars of today, and the third pictured cars of the 
future. On the table at the fr~nt of the roomwere displayed pam-
phlets obtained from the various auto dealers visited by the child, 
and also si~ models of cars which the child had made. The models were 
of a Model T Ford, a 1950 Ford, a 1956 Cadillac, a 1954 Studebaker, a 
futuramic car, and a German Volkswagen. The pieces of oaktag were 
fastened to the front board and a student assistant pointed to various 
models as the child mentioned each in a brief history of the develop-
ment of the automobile. He gave many ideas as to what to expect ~f 
the automobile of the futur~ and what problems have already arisen in 
connection with automobiles, such as highway deaths and road building. 
He told what.cars are prcduced in Michigan and named.Detroit as the 
"Automobile City . 1' He described assembly line production of-cars. 
9. Children's evaluation: 
The children were naturally intrigued by the comparison of the 
styles of cars over the years and had many questions to ask about carf 
of the future. They felt that the child was not su~ficientlywell­
organized, however, and that his posture and tone of ~oice in de-
livery were not good. 
10. Teacher's evaluation: 
The child's posture was poor. The talk, although interesting as 
far as it went, did not bear enough relation to the study of geog-
raphy. It is not felt that the child added very much to the knowl-
edge of the automobile industry that he had before undertaking this 
topic. The child spent too much time on the pictorial_aspect of his 
report and not enough on gathering new information. 
2.04 
Anecdotal Record 
1. Assignment: Jet airplanes 
2. Date assigned: Jan. 4 Date due: Jan. 25 
3. To whom assigned: Arthur 
4. Curriculum correlation: Science, study of airplanes by whole class. 
5. Specific aids given child: 
a. Teacher -Gave child list of available filmstrips. 
b. Family - Sister obtained some books from the public library. 
c. Library 
1. Cooke, David C. How Airplanes are Made. ~ew York: Dodd, Mead 
and Co., 1956. 
2.. Craig, Gerald S.,. and Hill, Katherine E L Working with Science. 
Boston: Ginn and Co., 1946. 
3. Green, William and Cross, Roy. The Jet Aircraft of the World. 
New.York: Hanover House~ 1945~ 
4. Neville, Leslie E., and Silsbee, Nathaniel F. Jet 'Propulsion. 
Progress. ~ew York: McGraw-Hill Book Co., Inc., 1948. 
d. Other - Wrote to: ~ational Aviation Education Council 
1025 Connecticut Ave., N. W. 
Washington 6, D. C. 
Pr~tt and Whitney Aircraft Corp. 
150 Caus.eway St., Room 615 
Boston, .Mass .• 
Obtained filmstrip from city collection. 
6. Intelligence level: 114 Stanford E.Q.: 118 (56-3-29.) 
7. Research period: The child did not ask for any help and was thrilled 
with his assignment. He prepared an advance publicity poster and 
could hardly. wait until time to put it up. 
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8. ~resentation by child: 
The child had three tables along the side of the room on which he 
displayed models of planes, some of which he had made himself and 
others which he had borrowed. Runways were made out of paper and a 
landing field laid out on the tables on which the models were placed. 
The models, twelve in all, included one propeller plane, one Russian 
MIG, and the rest American jet planes. On the board behind the tableE 
was stretched a long strip of brown wrapping paper and to this were 
attached thirty pictures and diagrams of jet planes. The child had 
recorded on tape in advance some brief descriptions of planes of 
which he had models and he played this recording and held up the par-
ticular model as he began his report. This began with the propeller 
plane and gave the history of the transition to jet planes. Then the 
child, using one of his diagrams, named the different parts of a jet 
plane and described its operation. He gave a demonstration of jet 
propulsion using a model of his own construction of metal, spring, an< 
elastic band. He asked the class questions about the different names 
he had given them and about the principles involved in flying jet 
planes. At the conclusion of his talk he showed the filmstrip which 
he had obtained and which showed a plane landing, flying, and the 
interior and exterior of a jet plane. 
9. Children's evaluation: 
The boys in the class especially enjoyed the presentation. The 
girls also felt that the talk added greatly to their knowledge of jet 
planes. Xhey felt that the child talked well and that he knew his 
subject well. 
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10, Teacher's evaluation: 
The child is a born talker and was so well-informed on his sub-
ject that he actually exceeded the 10-minute time limit, especially 
since he had already recorded some of his talk. His own enthusiasm 
added much to the enjoyment of his listeners and the girls espe-
cially gained a great deal of knowledge from the presentatien. 
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Anecdotal Record 
1. Assignment: Furniture Making 
2. Date assigned: Jan. 7 Date due: Jan. 28 
3. To whom assigned: Diane 
4. Curriculum correlation: An important industry in the North Central 
States, the fifth grade geography study. 
5. Specific aids given child: 
a. Teacher - Suggested a visit to a furniture store. 
b. Family - Parents went with her to visit Barbo's. 
c. Library - Books obtained from the public library. 
1. Bentley, Garth. The Seng Handbook of Furniture. Chicago: 
The Seng Co., 1946. 
2. Downer, Marion. My Room Is My Hobby. New York: Lothrop, Lee 
and Shepard Co., 1942. 
3. 'Fawcett, Raymond. Where Does It Come From? (Wood). London: 
P. R. Gawthorn Limited, 1952. 
4. Feirer, John L. Advanced Woodwork and Furniture Making. 
Peoria, Illinois: Chas. A. Bennett Co., 1954. 
5. Peattie, Donald Colross. American Heartwood. Boston: 
Houghton Mifflin Co., 1949. 
d. Other -Visited: 'Barbo's Inc. 
Main St. 
Stoneham, Mass. 
6. Intelligence level: 111 Stanford E.Q.: 117 (56-3-29) 
7. Research period: The child did not ask for help but from time to 
time would show the teacher what she was working on for appr~val. 
8. Presentation by child: 
On the front board the child displayed two charts (2' x 3') which 
were outlines of houses with rooms marked off in them. One was 
labeled "Old" and the other was labeled "New." In each house were 
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pasted pictures of furniture of the appropriate style for each. 
Another chart was made which outlined in pictorial and diagrammatic 
form the making of a chair. A tree was the first picture, then came 
a truck load~d with logs, then a sawmill, then samples of wood, then 
pictures of the different parts of a chair, then the finished chair. 
On a table the child displayed pamphlets showing the ma~ing of furn-
iture, showing different kinds of wood, and telling about the care of 
furniture. The cpild told of her visit to Barbo's and her talk with 
Mr. Barbo, and the ass~bly of an overstuffed chair which she watched. 
She told of different kinds of wood and what furniture each is used 
for. She pointed out Grand Rapids on ·the class map as. the "Furniture 
City'' of the United States. 
9. Children's evaluation: 
The children thought her description of her visit to Barbo's was 
most interesting. At times she mumbled her words while talking. 
They thought she might have told more details concerning the actual 
manufacture of furniture. 
10. Teacher's evaluation: 
The child's delivery was at times difficult to hear and she went 
from one topic to another without too much systematic transition. 
The children questioned her about other materials being used in 
furniture making besides wood.and this discussion was informative 
and added to the class learning. 
Anecdotal Record 
1. Assignment: The English System of Money 
2. pate assigned: Jan. 15 Date due: Jan. 29 
3. ~o whom assigned: Winthrop 
4. Curriculum correlation: Sixth grade geography study of 
G'reat Britain., 
5. Specific aids _given child: 
a. Teacher- Lent himFielding 1 s currency convertor. 
b. Library - Books obtained at the public library. 
1. Ogrizek, Pore. The British Isles .. New York: McGraw 
Hill Book Co., 1954. 
2. Reinfeld, Fred. Coin Collector's Handbook. New York: 
Sterling Publishing Co., Inc., 1954. 
3. Wayte,. Raymond. Coins of the World. New York: Raymond 
Wayte, Inc., 1945. 
c. Other - Visited the First National Bank of Boston. 
Wrote to: British Railways 
Dept. 1-2 
9 Rockefeller Plaza 
New York 20, N7.·Y. 
British Travel As.sociation 
Box 144 
336 Madison Ave .• 
New York ~7, N.Y. 
6. Intelligence level: 105 Stanford E.Q.: 123 (56-3-29) 
7. Research period: The child worked on his own and went about 
asking for British coins from the members of the class who 
are coin collectors. He studied the currency charts which 
he received and figured out the system by himself. 
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8. Presentation by child: 
On a table at the f~ont of the room the child displayed a 
collection of British coins and pictures of some coins and a 
pound note. On the board behind the table he fastened a chart 
which on the left gave the English monetary unit and on the 
right its equivalent value in our money. He explained the 
English system of writing money and put a few sample examples 
on the blackbo~rd (such as 1£ 1/3) and asked the children to 
read it and then tell how much it would .equal in American money. 
Then he asked for children to go to the boar.d and write what 
he said. For instance he would say, "Two pounds 1 ten shillings 
and six pence". The children would then write that as 2£ 10/6.. 
He gave many problems of this type, also another ty.pe whe~e 
he would name an amount of money and ask someone to write the 
English equivalent, or still another type in which he would give 
two or three articles and their price in English money and ask 
someone to gQve the total cost in English money and in the 
American equivalent. He showed the child~en what the various 
coins looked like and they compared them in size with one another 
and also shudied the design and inscription of the coins. He 
asked the class to join him in singing, "I've Got a Sixpence". 
9. Children's evaluation: 
The children thought that the presentation was very clear 
and they all felt that they had learned the systemwell for all 
had a chance to write something on the board. They liked being 
active participants in the presentation. They felt that the child 
talked too slowly most of the time. 
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10. Teacher's evaluation: 
The child did a good job at teaching a subject which was 
entirely new to most of the class. Re was well prepared wLth 
examples and problems. Ris procedure was too slow and deliberate 
at times, but he did a thorough job of informing everyone on his 
topic. 
Anecdotal Record 
1. Assignment: English vs. American words 
2. Date assigned: Jan~ 9 Date due: Jan. 30 
3. To whom assigned: Bette 
4. Curriculum correlation: Sixth grade geography study of 
Great Britain 
'5. Specific aids given child: 
a·. Teacher - Gave the child some words that differ in England 
and America. 
b. Family - Mother and an English grandmother gave the child 
some words. 
c. Library - Books used in the public library. 
1. Johnson, Trench H. Phrases and Names, Their Origins 
and Meanings. London: T. W. Laurie, 1906. 
2. Skeat, Walter William. Etymological Dictionary. Oxford, 
England: Clarendon Press, 1910. 
3. Weekley~ Ernest. An Etymological Dictionary of Modern 
English. London: J. Murray~ 1921. 
d. Other - Looked through IDany copies of the English magazines 
Punch, Sphere, and The 7attler. 
6. Intelligence level: 118 Stanford E.Q.: 109 (56-3-29) 
7. Research period: The child was most interested in the topic 
and was undaunted by the lack of written information avail-
able. She assembled most of her information by talking 
with others. She thought of a few ways of presenting her 
topic and asked the teacher to aid her in determining which to 
choose. 
8. Presentation by child: 
The child wrote two radio skits, cast two other children in 
them besides herself, rehearsed with them, and recorded the 
skits on tape after school. One skit involved stopping to 
213 
get petrol in a lorry and having the man check under the bonnet 
for mechanical troubles and then proceeding to motor to the 
roundabout on a test run. The other skit had to do with a man 
going to some shops ~n his way home from work. rhe children 
spoke with "British" accents and tried to give the characters 
names which they thought sounded English (Sidney, Leslie, 
Cecily). 7he child played the recording for the ciass and 
whenever a "British" word was used, pointed to that word ~n one 
of three large charts which she had posted on the front board. 
These charts were lined and divided into two columns. Each 
cpart was 2'x3' in size. In the left column 9f each chart 
were listed British words and in the right column were American 
words. The British words were petrol, lorry, bonnet, vehicle, 
roundabout~ motor, chemist, pub, biscuits, sweets, fish 'n chips 1 
elevenses 1 tea, braces, bowler, mackintosh, galoshes, pullover, 
lift, bobby, cheerio, and jolly. The child repeated the recording 
twice, each time choosirtg a different classmate to point to 
the words used. Then she asked people to compose sentences 
or brief conversations using the English wo~gs and seeing if 
the class could understand them. By this time, the American 
words were covered with large sheets of paper to prevent the 
class from looking at the meanings. The child concluded her 
presentation by saying that even though English is spoken 
in England and in America there may be occasions when we could 
find it difficult to understand each other. 
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9. Children's evaluation: 
The children thought the presentation was original and in-
teresting. The recordings were clearly understood. The class 
enjoyed the game-like quality of the presentation. 
10. Teacher's evaluation: 
' The child's presentation was creative and the children learned 
from it in a most enjoyable manner. The children continued to 
learn as the charts were left up for a few days. All of the 
children who recorded spoke well as well as the child who 
delivered the talk. 
?1<; 
,Anecdotal Record 
1. Assignment: Cricket 
2. Date assigned: Jan. 10 'Date due: Jan. 31 
3. To whom assigned: Dennis 
4. Curriculum correlation: Sixth grade·geography study of Great 
Britain 
5. Specific aids given child: 
a. Teacher - Obtained some books from the publ~c library. 
b. Family - Father helped to make a cricket bat. 
c. Library -
1. Compton, F. E. Compton's Encyclopedia. Chicago: F. E. 
Compton & Co., 1951. 
2. Hale, Christina. English Sports and Pastimes, London: 
B. T. Botsford, Ltd., 1949. 
3. Menke, Frank G. Encyclopedia of Sports. New York: 
A. S. Barnes & Co., 1944. 
4. Webster's New International Dictionary. Springfield~ 
Massachusetts: Merriam Co., 1955. 
d. Other - Wrote to: British Travel Association 
Box 144 
336 Madisen Ave. 
New York 17, N-~ Y. 
British Railways 
Dept. 1-2 
9 Rockefeller Plaza 
New York 20, N. Y. 
Talked to the school custodianwho is an athletic referee. 
6, Intelligence level: 112 Stanford E.Q.: 117 (56-3-29) 
7. Research period: 7he child worked on his own, doing most of the 
reading and preparation at home. He prepared a diagram using 
the large unabridged dictionary in school. 
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8. Presentation by child: 
On the center blackboard at the front of the room the child drew 
a diagram of the cricket playing field with the players in position 
and the name of each position labeled. Onto another board were at; 
tached four sketches, one showing the wicket, one showing the bat, 
one of the ball used, and one of the shin guards worn. On a table in 
front of the boards were displayed a cricket bat which the child had 
made, shin guards which were borrowed from a college athletic depart-
ment, and also a ball from the same source. Various books were openec 
to pages containi~g pictures of cricket games. The child began his 
talk by giving a brief history of the game. Then, using his diagram, 
he explained how the game is played. He compared aspects of cricket 
to phases of some American sports. 
9. Children's evaluation: 
The class thought the report very informative. They considered 
it to be well delivered and easy to follow. The child was rated ex-
cellent in his speech. 
10. Teacher's evaluation: 
The talk was delivered with a great deal of confidence. The child 
answered all questions capably, demonstrating an excellent knowledge 
of his subject. Hi~ information was accurate and well organized. 
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-~ Anecdotal Record 
1. Assignment: Helicopters 
2. Date assigned: Jan. 11 Date due: Feb. 1 
3. To whom assigned: Michael 
4. Curriculum correlation: Science study of airplanes by whole class. 
5. Specific aids given child: 
a. Teacher - Gave some addresses to which he could write. 
b. Family - No help given. 
c. Library - Books in the class library. 
1. Black, Charles. Big Book of Airplanes. New York: 
Grosset & Dunlap, 1951. 
2. Compton, F. E. Compton 1 s Encyclopedia. Chicago: 
F. E. Compton & Co., 1951. Vol. 1. 
3. Cooke, David C. How Airplanes Are Made. New York: 
Dodd, Mead & Co., 1956. 
4. Craig, Gerald S. and Hill, Katherine E. Working with Science. 
Boston: Ginn & Co., 1946. 
d. Other - Wrote to: New E~gland Helicopter Service, Inc. 
State Airport 
Warwick,. Rh~de Island 
Wiggins Airways 
No'l1Wood Airport 
Norwood, Mass. 
Sikorsky Helicopter Corp. 
Hartford, Conn. 
6. Intelligence level: 115 Stanford E. Q.: .117 (56-3-29) 
7. Research period: The child started out by doing a series of 
drawings and then started to read. He had to be asked about 
every other day if he was still working on his topic. 
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8. Presentation by child: 
The child attached to the front board a series of six diagrams 
which he used in telling the class how helicopters operate. He 
described the action of the rotors, showing both the single and 
the double rotor styles. On one diagram he labelled the different 
parts of a helicopter. On another sheet of chart paper (2'x 3 1 ) 
were pasted pictures of helicopters from magazines and newspapers. 
Some of these pictures showed some of the uses of helicopters which 
the child discussed next. On the table at the front of the room 
the child displayed a model helicopter which he had made and 
also books opened to pictures of helicopters. The child mentioned 
~orne of the future uses of helicopters. 
9. Children*s evaluation: 
The class said that the child should have talked a little 
louder. They thought his information was interesting and they 
found his instructions on how a helicopter operates easy to 
follow. 
0. Teacher's evaluation: 
The child did not have his material too well organized, nor 
had he been thorough enough in his research. He mumbled his 
words quite often. His display could have been more artistically 
arranged. The children did seem to understand his explanation of 
the operation of a helicopter. 
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Anecdotal Record 
1. Assignment: Clans of Scotland 
2. Date assigned: Jan. 14 Date due: Feb. 4 
3. To whom assigned: Elvira 
4. Curriculum correlation: Sixth grade study of the British Isles 
in geography. 
5. Specific aids given child: 
a. Teacher - Gave an address to which to write, obtain~d three 
books from the public library. 
b. Family - Mother helped her dress a doll. 
c. Library - Books from the public and class library. 
1. Bain, Robert. The Clans and Tartans of Scotland. 
London: Collins, 1938. 
2. Brann, Esther. 'Round the World. New York: MacMillan 
Co., 1935. 
3. Finlay, Ian. The Young Traveler in Scotland. New York: 
E. P. Dutton, 1954. 
4. Johnston, W. The Scottish Clans and Their Tartans. 
Edinburgh: W. & A. K. Johnston, Ltd., 1939. 
5. Ogrizek, Dore. The British Isles. New York: McGraw Hill 
Book Co., 1954. 
6. Semple, William. The Scottish Tartans. Edinburgh: 
W. & A. K. Johnston, Ltd., 1920. 
7. Wilson, Barbara. 
Oxford, England: 
d. Other - Wrote to: 
Scottish Folk Tales and Legends. 
Oxford University Press, 1954. 
Scottish Imports, Ltd. 
352 Sutter St. 
San Francisco, California 
6. Intelligence level: 114 Stanford E.Q.: 108 (56-3-29) 
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7. Research period: The child worked by herself and did not ask for 
help. Choosing a manner of presentation caused her the most 
difficulty. 
8. Presentation by child: 
The center of the child1s bulletin buard display was a large 
drawing of a Scotsman with lines drawn to the various parts of 
his dress labelling what each is called. These parts were the 
kilt, the plaid, the brooch, the sporran, the Glengarry bonnet, 
and the dirk. Surrounding this central drawing were six posters 
on which were displayed pictures cut from various magazines and 
catalogs and which displayed plaids being used in different ways. 
There were women's dresses, men 1s clothing; dishes, fabrics, and 
advertisements featuring a picture of a Scotsman. On a table 
were displayed two dolls dressed in Scotch garb, one the child 
dressed herself and the other was lent to her by a classmate. 
In her talk the child to~d a bit of the history of six selected 
tartans, told how.families could be distinguished by their 
tartans and showed pictures of tartans found in·books which she had 
read. She described the different parts of the Scotch dress and 
showed pictures of representatives of different clans such as 
MacKenzie, Macintyre, Campbell, Stuart, and the famous Black 
Watch guardsman. 
9. Children's evaluation: 
The children thought the talk was very informative. They were 
intrigued with the idea of being able to identify families by the 
tartan they wear. They thought the·talk was well organized and 
that the girl spoke well. 
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10. Teacher's evaluation: 
The children us~d the books containing pictures of the various 
tartans in which to look up the plaid in ~ny of their own clothing 
such as shirts and skirts. They also looked up the tartans-of 
any families in their neighborhood or acquaintances whose names 
they thought were Scotch. Many children increased their learning 
and used the books made available through this report •. The 
child's material was well organized but given more time, she could 
have obtained more of a pictorial nature. 
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Anecdotal Record 
1. Assignment: English p_ortrai t painters 
2. Date assigned: Jan. 15 Date due: Feb. 5 
3. To whom assigned: Madeline 
4. Curriculum correlation: Enrichment for geography study of 
Great Britain in the sixth grade 
5. Specific aids given child: 
a. Teacher - Gave the child some pictures, 
b. Library - Child obtained books at the public library. 
1. Bacon, Dolores. Pictures That Every Child Should Know. 
New York: Doubleday Page & Co., 1908. 
2. Hillyer, V. M. and Huey, E. G. A Child's History of Art. 
New York: D. Appleton Century Co., 1937. 
' 3. Shubert, Marie. Famous Paintings and Their Stories. 
New York: Grosset & Dunlap, 1934. 
c. Other - Wrote to: Perry Pictures Co. 
42 Dartmouth St. 
Malden, Mass. 
6. Intelligence level: 109 Stanford E.Q.: 123 (56-3-29) 
7. Research ~eriqd: The child worked by herself. She asked to go 
through the teacher's picture file in search of pictures she 
could use for her topic. 
8. Presentation by child: 
Using the large bulletin board at the rear of the room, the 
child mounted her pictures on purple paper. She had pictures of 
paintings by Sir Joshua Reynolds, Sir Thomas Lawrence, Thomas 
Gainsborough, Sir Henry Raeburn, and William Hogarth. There were 
twelve pictures in all. In her talk, the child told a little about 
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each artist and pointed out his work on the bulletin board. She 
also told about each of the paintings of which she had pictures 
and described others. Some of her information had been recorded 
previously on tape and she played this, enabling her to point to 
pictures at the same time. 
9. Children's evaluation: 
The class thought the child's display was attractively 
arranged. They thought the talk was informative and delivered 
in an interesting way. 
10. Teacher's evaluation: 
The child spoke well, without any hesitation and seemed to know 
her topic well. The class questioned her about the fact that so 
many of the artists were "Sir11 and she was able to answer them 
satisfactorily. The class learned the meaning of R. A. after an 
artist's name from this child's report. Pictures were a necessity 
to this topic and she arranged them very well and was able to 
locate quite a few. 
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Anecdotal Record 
1. Assignment: English Literature for Children 
2. Date assigned: Jan. 9 Date due: Feb. 6 
3. To whom assigned: Betty 
4. Curriculum correlation: Enrichment for sixth grade geography study 
of Great Britain 
5. Specific aids given child: 
a. Teacher , Suggested some authors and gave child some pictures. 
b. Library - Child obtained some books from the public library and 
some from the class library. These are the books for 
general information: 
1. Coffman, Ramon Peyton, and Goodma~, Nathan G. Famous Authors 
for Boys and Girls. New York: A. s. Barnes and Co., 1943. 
2. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vol. 5. 
Chicago: F. E. Compton 
3. Reeves 1, James. English Fables and Fairy Stories. Oxford, 
England: Oxford University Press, 1954. 
4. World Scope Encyclopedia. New York: Universal Education 
Guild, 1948. Vol. 7. 
Books used for display or discussion are listed under the child's 
presentation. 
6. Intelligence level: 117 Stanford E.Q.: 122 (56-3-29) 
7. Research period: The child worked by herself. She made two trips to 
the public library in the course of her research. She would report 
ideas for presentation to the teacher to ask for an opinion on them 
as possibilities. 
8. Presentation by child: 
On the board at the front of the room the child displayed eight 
pictures of scenes from Alice in Wonderland, one of Peter Pan, and one 
of Tiny Tim. On the table in front of the board were displayed copies 
of these books by English authors: Alice in Wonderland by Lewis 
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Carroll; Winnie the Pooh, Now We Are Six, The House at Pooh Corner 
by A. A. Milne; The Wind in the Willows by Kenneth Grahame; Just So 
Stories by Rudyard Kipling; Treasure Island, Kidnapped, A Child's 
Garden of Verses by Robert Louis Stevenson; Sherlock Holmes by Arthur 
Conan Doyle; Children of Dickens, David Copperfield, Oliver Twist, 
A Christmas Carol by Charles Dickens; and a book of Mother Goose 
rhymes. The child gave brief biographies of the authors and the 
highlights of many of the books. She also mentioned Shakespeare, al-
though not a children's author, and the poems of Burns and the play 
Peter Pan by J. M. Barrie. The child wrote an original script with 
brief scenes from A Christmas Carol, Alice in Wonderland, and Winnie 
the Pooh. With the help of some classmates, the scenes were recorded 
on a tape recorder and played for the class as part of the presenta-
tion. 
9. Children's evaluation: 
The children thought the presentation represented a great deal of 
work and that it was presented in an entertaining fashion. They 
thought that the child made the books seem interesting and many in 
the class said they would like to read some of the books gathered 
for the exhibit. The children thought the child reporting spoke too 
fast at times. 
10. Teacher's evaluation: 
The child did a great deal of research and reading in a short time 
and her coverage was quite complete for the time allowed. Some chil-
dren in the class were able to contribute names of stories she had 
omitted, but the presentation led all of the children to be more con-
scious of the authors of the books they read and to become interested 
in reading some of the books. The child was confident of her subject 
matter and was inclined to go too rapidly at times in order to say 
all she felt she wished to say. She exceeded the ten-minute time 
allowance. 
Anecdotal Record 
1. Assignment: National Parks 
2. Date assigned: Jan. 17 Date due: Feb. 7 
3. To whom assigned: Jeanette 
4. Curriculum correlation: Fifth grade geography study of the United 
States with the western states being studied 
at present 
5. Specific aids given child: 
a. Teacher - Gave child picture files to search for pictures, pam-
phlets, and addresses to which to write. 
b. Family- Mother helped trace a large map of the United States. 
c. Library - Books from the class library and home. 
1. Compton, F. E. Compton's Encyclopedia. Chicago: F. E. Compton 
and Co., 1951. 
2. Beautiful America, Our National Parks. New York: 
Beautiful America Publishing Corp., 1934. 
3. Universal Standard Encyclopedia. New York: Unicorn Pub-
lishers Inc., 1956. Vols. 1, 16, 25. 
4. World Almanac. New York: New York World Telegram, 1956. 
d. Other - Wrote to: U. s. Dept. of Interior 
National Park Service 
135 Adams St. 
Quincy, Mass. 
6. Intelligence level: 118 Stanford E.Q.: 111 (56-3-29) 
7. Research period: The child searched through pamphlet material listing 
the parks and information about them. She asked a classmate to 
assist her in plotting with thumbtacks the location of all the 
parks on a map. 
t 
8. Presentation by child: 
The child tacked a large map of the United States on the bulletin 
board and with thumbtacks marked the location of the 29 national parks 
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Around the map were six large color pictures of sights in various 
parks as Old Faithful, the Grand Canyon, Natural Bridge, Mt. Whitney. 
On a table were displayed pamphlets of the various parks, travel in-
formation, and a large book of pictures. The child began her talk by 
listing all the National Parks while her assistant pointed to each one 
on the map. She gave general statistic~ about the par~s. She told in 
detail about some of the more famous parks and additional interesting 
bits of information about others. Her assistant held up some pictures 
. 
while she talked, She describe~ Yellowsto~e National Park in some 
9. Children's evaluation: 
The children ~elt they learned many fact~ from this tal~. They 
thought the ~p presentation was good and gave a clear picture of the 
distribution of the parks. They thought the child spoke well and that 
she arranged her display attractively. 
10. Teacher's evaluation: 
The cla~s asked many questi9ns about the strange natural phenomena 
found in the parks. Many of them learned that the National Park near-
est to us is in Maine. They learned of the recent opening of the 
29th National Park in the Virgin Islands. The child did a good job 
of condensing her ta-lk to ff short;: time. Her display was inviting and 
her delivery was clear and easy to follow. 
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Anecdotal Record 
1. Assignment: Songs of World War I 
2. Date assigned: Jan. 18 Date due: Feb. 8 
3, To whom assigned: Sandra 
4. Curriculum correlation: Enrichment for fifth grade history study of 
the early part of the century •. 
5. Specific aids given child: 
a. Teacher- Gave child some song books and song sheets. 
b. Family - Mother helped child learn s0me songs. 
c. Library - Books in the class library. 
1. Compton, F •. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vol. 12. 
Chicago: F. E. ·compton 
2. Lansing, Marion, and Chase, W. Linwood. Makers of the Americas. 
Boston: D. G. Heath-and Co., 1947. 
3. World Almanac. New York: New York World Telegram~ 1956 
d. Otherc - Song books used: 
1. Army Song Book. Compiled by-the Adjut~nt General's 
Office, 1919. 
2. Hits Through the Years. New York': Remick Music Corp., 
1951. 
3. Songs of Liberty. New York: Robbins Music Corp., 1943. 
6. Intelligence level: 95 Stanford E.Q.: 108 (56-3-29) 
7. Research period: The child asked for help in locating biographical 
information about two composers. She decided to rexograph some 
songs and had to be helped to do this. 
8. Presentation by child: 
The child displayed three song books opened to songs of the World 
War I period. She told briefly how music helped the morale of the 
fighting forces and told a little about George M. Cohan and Irving 
229 
----
Berlin. She then passed out to the class sheets on which she had 
rexographed the songs "Over There," "K-K-K-Katy," "Smiles," and 
"There's a Long, Long Trail A-winding." She asked those in the class 
who knew each song to sing along with her as she sang each song once. 
Then she repeated the songs, asking everyone to join in. Some of the 
children asked to sing other songs which had been mentioned and these 
were added. 
9. Children's evaluation: 
The children enjoyed singing the songs. 
child should have had more information and 
a more original a~d interesting display~ 
10. Teacher's evaluation: 
They thought that the 
that she might have made 
The child's presentation was more enjoyable than informative. She 
did not do enough research. She was not too confident in her delivery 
nor did she appear to be very enthusiastic about her presentation. 
She could have used some help in producing a display to accompany her 
talk. 
2JO 
-Anecdotal Record 
1. Assignment: American Painting 
2. Date assigned: Jan. 21 Date due: Feb. 11 
3. To whom assigned: Lorraine 
4. Curriculum correlation: Enrichment for fifth grade geography study of 
the United States. 
5. Specific aids given child: 
a. Teacher - Gave child some pictures from picture collection. 
b. Family- Mother took·child to Fine Arts Museum. 
c. 'Library - Books from the class library and the public library. 
1. Bailey, Carolyn Sherwin. Pioneer Art in America .. New York: 
The Viking Press, 1944. 
2. Flexner, James Thomas. American Painting. New York~ Pocket· 
Books, Inc., 1950. 
3. Holberg, Ruth Langland. Gilbert Stuart. New York: Thomas Y. 
Cr~we11 Co., 1~48. 
4. Schubert, Marie. Famous Paintings. New York: Grosset and Dun-
lap, 1934. 
d. Other - Trip to Museum of Fine Arts, Boston, Mass. 
6. Intelligence level: 120 Stanford E.Q.: 117 (56-3-29) 
7. Research period: The child began gathering pictures and mounting them 
before reading. She waited for her mother to take her to the 
museum, which actually did not occur until the weekend before the 
report was due. 
8. Presentation by child: 
The child arranged colored pictures of American paintings on a 
large bulletin board covered with deep purple paper. These pictures 
included some by unknown artists of the 16th and 17th centuries, 
paintings by West, Sargent~ Copley, Whistler, Cole, Homer, Stuart, 
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Wood, Ryder, Bellows, and Inness. While the student assistant pointed 
to the pictures, the child went over each one briefly. She told a few 
anecdotes about Stuart and told about his unfinished portrait of 
Washington being in the Boston museum. She also told a little of a 
biographical nature about Whistler and Sargent. She showed two books 
containing pictures by American artists and recommended a biography of 
Gilbert Stuart to the class for reading. 
9. Children's evaluation: 
The children liked the picture display and found the story of the 
unfinished Washington portrait especially interesting. They wanted 
to take special note of the paintings that may be found in the Boston 
museum. They thought the display would help them to learn the names 
and artists of some paiatings.which they had seen before bu~ whose 
titles were unknown to them. They thought the child should have 
spoken a bit louder. 
10. Teacher's evaluation: 
~he child did a gc ad job of selecting artists of different t¥pes 
(landscape, portrait , although she did not do much with modern 
American painting. er coverage of early painting in this country 
was better. Her prefentation did not give the desired t~ansitions 
from period to perio< through the years, but was more like a guided 
tour through a museum than an historical account of painting. ~he 
child spoke rather softly and her type of delivery was languid and 
lacking in vivacity. 
Anecdotal Record 
1. Assignment: Printing 
2. Date assigned: Jan. 22 Date due: Feb. 12 
3. To whom assigned: Diana 
4. Curriculum correlation: Sixth grade history study of the Middle Ages 
and preliminary class study for publishing 
a school paper. 
5. Specific aids given child: 
a. 1eacher - Gave child addresses to which to write and also some 
books from the public library. 
b. Library- Books from home, from the class, and public libraries. 
1. Bigg~, John R. An Approach to Type. New York: ~ellegrini and 
Cudahy, 1952. 
2. Compton, F. E. Compton's Encyclopedia. Chicago: F. E. Compton 
and Co., 1951 .. Vol. 2. 
3. Coulomb, Charles A.; McKinley, Albert E .. ; White, Holman. 
What Europe Gave to America. New York: Charles Scribner's Sons, 
1927. 
4. Davenport, Cyril James Humphries. The Book, Its Hist0ry and 
Development. New York:, P. Smith, 1930. 
5. Meyer, J. G.;.Hamer, 0. Stuart; Grisso, Lillian. The Old World 
and Its Gifts. Chicago: Follett Publishing Co., 1947. 
6. Peddie, Robert Alexander. Printing, A Short History of the Art. 
London: Grafton and Co., 1927. 
7. Speer, Robert K.; Lusse~hop, Ray; Smither, Ethel. Living in 
Ancient Times. New York: Hinds, Hayden and Eldredge, Inc., 1946 
c. Other - Wrote for: "The Story of Writing" 
Handwriting Foundation 
1426 G Street, N. W. 
Washington 5, D. C. 
"The Gutenberg Bible'' 
Publications Section of Library of Congress 
Washington 25, D. C. 
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6. Intelligence level: 108 Stanford E.Q.: 114 (56-3-29) 
7. Research period: The child worked by herself and took the books home 
until a few days before her topic was due. She then brought them 
to school and began to make some charts by copying type samples 
fr.om the books. 
8. ~resentation by 9hild: 
The child posted four charts on the front board. One showed some 
hieroglyphic writing, one was an illuminated letter "T" such as the 
monks would write, one was an Old English alphabet, and the fourth was 
a chart showing the first four letters of the alphabet printed in six 
different type styles. On the table in front of the board were dis-
played books opened to pages showing pictures of a page of the origina 
Gutenberg Bible, a page wtitten by a monk, a title page of an old 
English book, and pages showing alphabets of various types. In.her 
talk, the child told of the picture writing of early civilizations, of 
the work in bookmaking done by monks, of the Gutenberg Bible, and of 
later types of print and printing. She used her charts to illustrate 
points in her tal~. 
9. Chilgren's evatuat~o~: 
The children thought the account of the Gutenberg Bible and the 
pict1,1res shown of this first p:l;inting pt:ef?s were very in.teres.ting and. 
informative. They thought that the child should have been able to 
provide a better display, both in quantity and quality. They thought 
the Ghild spoke dearly and distinctly and they found it easy to 
listen and to understand her. 
10. Teacher's evaluation: 
The child was not thorough enough in her research or in her display 
She concentrated on just a few periods and.did not follow through on 
the history of printing. She did little with modern times. She de-
livered her talk well, but her display was inadequate. 
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Anecdotal Record 
1. Assignment: Stories and Legends of the Northwest. 
2. Date assigned: Jan. 16 Date due: Feb. 13 
3. To whom assigned: Elisa 
4. Curriculum correlation: Enrichment for the fifth grade~social. studies 
5. Specific aids given child: 
a. Teacher - Gave the child a map of the United States on which some 
books were plotted according to the section of the 
countr-y with which they deaLt. 
b. Family - Helped with suggestions of books and stories originating 
in the Northwest. 
c. Library - Books from home, the class, and public libraries. 
1. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
:vols. 1, 5, 13. 
Chicago: F. E. Compton 
2. Edmonds, Walter D·. The Matchlock Gun. New York.: Dodd-, Mead .and 
Co., 1941. 
3. Field, Rachel. American Folk and Fairy Tales. New York: 
Charles Scribner's Sons 1 1929. 
4. Flynn~ Harry Eugene. Voices of Verse. Chicago: Lyons and 
Carnahan., 1943. 
5. Foster, Genevieve. Abraham Lincoln's World. New York: Charles 
Scribner's Sons, 1946. 
6. H0we,. Jane Moore. Amelia Earhart, Kansas Girlr Iadianapolis: 
The Bobbs-Merrill Co., 195Q. 
7. Judson, Clara Ingramv Pioneer Girl. New York: Rand McNally and 
Co., 1939. 
8. Longfellow, Henry Wadsworth. Longfellow's Poems. New York: 
Grosset and Dunlap, 1930. 
9. McC0rmick, Dell J. Paul Bunyan Swings His Axe. New York: 
The Caxton Pr-inters; 1942. 
10. O'Hara, Mary. My Friend Flicka. Philadelphia: J. B. Lippin-
cott Co., 1943. 
11. Russell, David H. Wings-tro Adventure. Boston: Ginn and Co., 
1949. 
6. Intelligence level:. No IQ test given as 
new to city in Grade 4 
Stanford E.Q.: 118 
(56-3-29) 
7. Research period: The child first gathered as many books as she 
could and started reading. Some she had read previously. She read 
one book in school and had another at home to read at all times. 
8. Presentation by child: 
The child p~aced a large map of the United States on the front 
board. On the blackboa~d ar0und the. map she wrote the titles· 0£ 
books and stories with lines drawn to the state or section with which 
they dealt. On the table in front of the board were placed copies of 
the books named on the board and books. containing poems and.stories 
which were to be mentioned. These books were those gi¥en here in the 
bibliography with the copies of the encyclopedia opened to pages con-
taining Indian legends and folk tales and the book of Longfgllow's 
poems opened to Hiawatha. The child stood beside the table and told 
first about some Indian legends. She then told about the legends of 
Paul Bunyan. She read a poem by Rachel Field. Then she held up each 
of the r.emaining books. and told a little about each one. 
9. Children's evaluation: 
The children thought the child had done a g~od deal of reading for 
her activity. They thought her account of Ame~ia Earhart was espe-
cially interesting since the latter's mother and sister now live in 
our city. They,suggested that the child could have drawn some pic-
tures to form part of her display. They thought the child spoke too 
softly. 
10, Teacher's evaluation: 
The child aroused a good deal of interest in reading some of the 
stories on which she reported. She hesitated several times to decide 
in what order to proc.eed, as she had not outlined her talk. in advance. 
She ~poke too softly so that some childr.en in the back·of the room 
began to 1ose interest. She had a good selection of different types 
of stories, poems, and legends. 
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Anecdotal Record 
1. Assignment: A Visit to a Local Newspaper 
2. Date assigned: Jan. 25 Date due: Feb. 15 
3. To whom assigned: Sharon and Jean 
4. Curriculum correlation: Introduction to a study of the newspaper 
preparatory to publishing a school paper. 
5. Specific aids given children: 
a. Teacher - Suggested a careful study of the local paper before 
making the visit. Gave each child a notebook in which to 
list questions they wished to ask and notes they wished 
to take. 
b. Library - Books in the class library. 
1. Compton, F. E. 
and Co., 1951. 
Compton's Encyclopedia. 
Vols. 10, 11. 
Chicago: ¥. E. Compton 
2. Martin, Alice. Paper. New York: Whitman Publishing Co., 1940. 
c. Other - A visit to: Malden News 
22 Ferry St. 
Malden, Mass. 
6. Intelligence level: Sharon - 120 
Jean - 107 
Stanford E.Q.: 
(56-3-29) 
Sharon - 118 
Jean - 111 
7. Research period: The girls worked together in phrasing a letter to 
send to the paper asking for an appointment to visit the plant. 
They telephoned to confirm the appointment. They asked the teacher 
to go over with them the questions they hoped to have answered by 
their visit and asked for suggestions as to other things the class 
might like to know. 
8. Presentation by children: 
To the front board the girls taped a copy of the local newspaper 
which they had seen printed. On a table in front ~f the board were 
copies of the Boston Herald, the Boston Globe, the New York Times, the 
Christian Science Monitor, Barron's Financial Paper, and pictures of a 
newspaper office showing the city room, the presses, and trucks. 
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There were also a blank piece of newsprint and an advertiser's type 
cast displayed. The girls told the complete story of their visit to 
the newspaper, telling how they had arranged the visit, the people 
they met, the jobs that each performs for the paper, the way the paper 
is set up and printed, the operation of the presses, and the bundling 
of the papers onto trucks. They divided the telling of the story be-
tween them. 7hen they took another copy of the paper and one opened 
it to the various departments of the paper while the other told what 
each was. They showed the UP news coverage, the local news, the socia 
news from each section of the city, the comics, the household page, 
the local sports column, the classified advertisements, the death 
column, the localtheater ads, the radio and television schedules for 
the day, and advertising by local merchants. They told a litt~e about 
newsprint on which newspapers ar~ printed and about how ads are made 
up to put in the paper. As an added attraction, they pointed to an 
item in the editor's column which gave their names as recent visitors 
to the paper! 
9. Children's evaluation: 
The children enjoyed the personal account type of report. They 
thought that the girls had organized their talk well to divide it be~ 
tween them and to know when each was to speak and what each would 
cover. Both girls spoke well. 
10. Teacher'~ evaluation: 
The girls organized their trip and their report well. The children 
learned about many departments of a newspaper which they seldom had 
noticed before. They were interested in how a paper receives world. 
news and questioned the girls about this. Many children in the class 
asked if the class could visit the paper together and it was decided 
to do this in the spring and to let the two girls make all arrange-
ments for the visit. 
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TABULATED RESULTS OF CURRICULUM-RELATED ACTIVITIES 
IN GRADES FIVE AND SIX 
----~~ ------.-- -- ~-
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Comparison of October and February Social Distance Ratings 
The administration of two social distance scales four months 
apart showed gains in all cases except f~ur. Of these, two scored the 
same on each rating sheet and two scored losses. MOst of the children 
had been together all through school with only four new children added 
to what had been the previous year a fourth and fifth grade combination. 
Of these four, two were those who scored the largest gain over the four-
month period. 
The average gain per child was .14, based on a four-point scale. 
This small increase undoubtedly could be attributed to the fact that the 
children knew each other well and had definite.opinions of each other 
formed through years of close association. Still, the gains, under these 
circumstances, may be considered quite accurate indications of the people 
who worked well. The two boys who showed losses were two boys in the 
class who had had oifficulty i? adjusting to class routines and in cul-
tivating good work habits. They assisted each other when giving their 
presentations and neither gave a thorough or well-organized presentation. 
~ 
-' r 
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TABLE 22 
SOCIAL DISTANCE RATINGS 
Class Gain--.14 
4 3 2 1 
!Weuld like In my group Like to be Would 
him as one but not as with him rather not Totals Gain 
of my best a close once in a work with 
friends friend while, but him 
not often 
Oct. Feb. Oct. Feb. Oct. Feb. Oct, Feb. Oct. Feb. 
~adeline 14 11 8 13 -- 1 3 -- 83 85 .08 
Diana 5 5 9 15 9 3 2 2 67 73 .24 
Albert 10 12 8 9 6 2 1 2 77 81 .16 
Gerald 3 3 6 8 9 9 7 5 55 59 .16 
Betty 10 9 11 14 1 1 3 1 78 81 .12 
Anna 4 4 10 9 7 9 4 3 64 64 .00 
Elvira 7 5 8 16 7 2 3 2 69 74 .20 
Sharon 11 9 9 13 2 2 3 1 78 80 .08 
Winthrop 2 3 8 9 7 8 8 5 54 60 .24 
~ Bette 1 4 13 14 9 4 2 3 63 69 .24 Arthur 5 6 10 9 5 8 5 2 65 69 .16 
William 7 7 6 7 4 7 8 4 62 67 .20 
Dennis 8 10 13 13 3 1 1 1 78 82 .16 
Diane 4 5 9 9 4 5 8 6 59 63 .16 
. Geraldine 7 5 10 14 4 2 4 4 70 70 .00 
Elisa 5 5 12 14 3 2 5 4 67 70 .12 
Lawrence 5 4 4 3 3 5 13 13 51 48 -.12 
Lorraine 10 11 9 10 5 2 1 2 78 80 .08 
Jeanette 7 10 14 13 1 2 3 -- 75 83 .32 
Daniel 1 2 4 8 11 9 9 6 47 56 .36 
Jean 7 7 12 13 3 3 3 2 73 75 .08 
' Sandra 3 3 11 12 5 6 6 4 61 64 .12 
Anthony 2 2 5 6 6 10 12 7 47 49 .08 
-Charlotte 10 9 11 14 2 1 2 1 79 81 .08 
Michael 3 2 6 8 5 5 11 10 51 48 -.12 
Carol 8 6 7 13 6 3 4 3 69 72 .12 
n 
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0 Comparison of Pre-assignment and Post-assignment Interest Inventories 
The interest inventories were given to each grade separately as 
each had a different list of topics, although the entire c.lass listened 
to each presentation. With the exception of one topic, which showed no 
change~ each sixth grade topic gained on the second inventory. The great 
est gain was shown on Cricket, a very well-done presentation. It is in-
teresting to note that only one sixth grader rated one topic "dislike 
very much" on each administration of the inventory. 
In the fifth grade three topics showed losses, and the gains in 
general were not as large as those of the sixth grade. Three topics were 
rated the same on each inventory. The fifth grade, although in the same 
classroom with the sixth grade, did not show as great interest in the 
curriculum-related assignments, nor did they perform as well as the sixth 
grade. The average gain in the sixth grade on the interest in~entorie~ 
was 24.46, as compared with a gain of 6.54 in the fifth grade. 
0 Interests of Boys and Girls Shown for the Topics Used 
The interests of boys and girls have been tabulated from the in-
terest inventories given. It is interesting to note that the change of 
interest on the part of the bo~s and girls in the fifth grade was slight, 
except in the girls' choices of f2Eg and Furniture Making. In the sixth 
grade there was an increase of interest in the two science topics on the 
part of the girls which is worth cultivating. 
r--l u ' 
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TABLE 23 
COMPARISON 0~ PRE-ASSIGNMENT ANQ POqT-ASSIGNMENT INTEREST I~NTORIES 
FOR CURRICULUM-RELATED ACTIVITIES--GRADE V 
1. 2. 3. 4. 5. No. of Per Cent 
Children of Class G 
Topic Like Like Don't Vis like Dislike Checking Checking a 
Very Know Very Much Columns Columrts j. 
Much 1 and 2 1 and 2 n 
Nov. Feb. Nov. Feb. Nov. Feb. Nov. Feb. Nov. Feb. Nov. .Feb. Nov. Feb. 
Visiting a local news-
paper 10 4 1 4 -- 4 1 1 1 -- 11 8 85 62 13 
Electricity in the home 2 2 3 5 5 3 2 3 1 
--
5 7 38 54 16 
Helicopters 2 3 1 
--
2 2 6 5 2 3 3 3 23 23 0 
. 
American painters 4 4 1 2 3 4 5 2 -- 1 5 6 38 .46 8 
Songs of World War I 
-- ~ 6 3 5 5 1 2 1 -- 6 6 46 46 0 
U.S. Immigration 
--
2 5 2 2 3 4 5 2 1 5 4 38 31 -7 
U. S. Possession~ 
--
2 2 1 1 4 9 4 1 2 2 3 15 23 8 
Meat-packing 2 4 1 2 2 1 3 6 5 
--
3 6 23 46 23 
Automobile industry 3 4 2 3 3 5 3 1 2 
-- 5 7 38 54 16 
Corn 2 4 3 4 5 2 2 2 1 1 5 8 38 62 24 
Furniture making 2 2 4 3 3 4 3 4 1 -- 6 5 46 38 -8 
Stotfes and legends from 
the Northwest 2 1 6 6 3 3 2 3 
-- --
8 7 62 54 -8 
National parks 1 7 9 3 
. 
--
3 3 
-- -- --
10 10 77 77 0 
. 
Average Gain--6.54 
N 
+:-
+--
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TABLE 24 
COMPARISON OF PRE-ASSIGNMENT AND POST-ASSIGNMENT INTEREST INVENTORIES 
FOR CURRICULUM-RELATED ACTIVITIES--GRADE VI 
Average gain--24.46 
1. 2. 3. : 4. 5. No. of Per Cent 
Children of Class G 
Topic Like Like Don't Dislike Dislike Checking Checking a 
Very Know Very Much Columns Columns i 
Much 1 and 2 1 and 2 n 
Nov. Feb. Nov. ·Feb. Nov. Feb. Nov. Feb. Nov. Feb. Nov. Feb. Nov. Feb. 
VisiEing a local news-
paper 6 5 3 5 3 2 1 1 
-- --
9 10 69 77 8 
Electricity in the 
community 4 .6 -- 3 5 2 4 2 -- -- 4 9 31 69 38 
Jet airplanes 3 5 5 6 1 1 3 1 1 -- 8 11 62 85 23 
English portrait 
_painters 3 6 1 2 5 3 4 2 -- -- 4 8 31 62 31 
~~glish system of money 2 ~ 3 6 5 4 3 -- -- 5 9 38 69 31 
The British Empire 1 2 4 8 7 2 1 1 -- -- 5 10 38 77 39 
A tour of London 3 3 7 7 2 1 1 1 -- 1 10 10 77 77 0 
Cricket 
-- ~ 4 8 1 1 8 1 -- -- 4 11 31 85 54 
Knighthood 4 7 ~ ~ 3 4 4 -- -- -- 6 9 46 69 23 
Printing . 3 
--
2 7 4 3 4 3 
-- --
5 7 38 54 16 
English vs. American 
words 2 2 3 5 4 1 4 1 -- -- 5 7 38 54 16 
Clans of Scotland 4 6 5 5 3 1 1 1 
-- -- 9 11 69 85 16 
English literature 
for children 3 3 3 6 3 1 4 3 
-- -- 6 9 46 69 23 
N 
~ 
L.n 
-~-.,..,.---- -- -
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TABLE 25 
INTERE.STS OF BOYS .AND GIRLS SHOWN FOR THE TOPICS USED 
Topic 
Visiting a local newspaper 
Electricity in the home 
Helicopters 
American painters 
Songs of World War I 
U. S. Immigration 
U. S. Possessions • 
Meat-packing 
Automobile industry 
Corn 
Furniture making 
Stories and legends from 
the Northwest 
National parks 
Topic 
Visiting a local newspaper 
Electricity in the community 
Jet airplanes 
English portrait painters 
English system of money 
The British Empire 
A tour of London 
Cricket 
Knighthood 
Printing 
English vs. American words 
,Clans of Scotland 
English literature for 
children 
Grade Five 
Choosing "like verv much" and "like" 
Bovs Girls 
Nov. Feb. Nov. Feb. 
4 2 7 5 
2 2 3 5 
3 3 0 0 
0 0 5 ' 6 
1 2 5 4 
2 0 3 4 
1 1 1 2 
2 2 1 4 
3 4 2 3 
2 2 3 6 
0 2 6 3 
3 1 5 5 
3 3 7 7 
-Grade Six 
Choosing "like verv much" and "like" 
Bo.vs Girls 
Nov. Feb. Nov. Feb. 
4 6 5 4 
3 6 1 3 
6 6 2 5 
0 2 4 
' 
6 
2 4 3 5 
3 5 2 5 
3 3 7 6 
2 6 2 5 
4 6 2 3 
2 3 3 4 
1 2 4 5 
5 4 5 7 
1 3 5 6 
0 
Sources of Information Used by the Children 
All of the c'hi:ldren used some books which are all included under 
"Bibliography" and also used the title pages of the books which they con-
sulted as they were asked to draw up their own bibliographies to accom-
pany their presentation. There was little difference between the ·two 
grades in the number Gf different sources used in preparing their topics. 
Each child ~onsulted many sources, with the number ranging from six to 
twelve. 7he number of books used by a child ranged from three to twenty, 
with the latter being used in the preparation of a topic on literature. 
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TABLE 26 
SOURCES OF INFORMATION USED BY THE CHILDREN--GRADE 5 
H -1-1 
>. til 
1-l 1-l 1-l Q) 
Q) ~ ~ !:l til -1-1 ] ~ 0 !:l til bO 0 •.-! 0 
.g !:l -1-1 p.. ,..c: til '1:1 -1-1 •.-! •.-! 1-l til 
C) til 1-l r-1 til til !:l ~ ~ ~ •.-! ~ Q) Q) 1-l 1-l til bO •.-! m 1-l p.. ,..c: til -1-1 ~ bO Q) ~ til 0 z -1-1 k r::: •.-! til Q) 4-1 Pol 
.E:-1 Q) •.-! ~ til ~ r-1 Q) 0 bO r::: -1-1 ctl 4-1 0 C) oM 1-l r-1 r::: •.-! p.. p... 0 Pol ctl ,.0 ;:I til ctl 
oM 0 p.. ~ -1-1 Q) 6 -1-1 . C) . til . . I •.-! '•.-! 
•.-! C) •.-! 1-l bO 00 00 -1-1 0 r::: !:l 1-l •.-! 
Source til Q) r-1 ~ r::: ctl -1-1 1-l 1-l 0 -1-1 Totals •.-! r-1 Q) 0 . . ~ ~ 0 ;:I -1-1 ctl l> r.:r::r lJ:l 00 l:l l:l (.) F-4 00 z 
Bibliography 3 4 5 4 4 7 5 5 6 5 5 14 4 71 
. 
Catalogs X X X X X X X 7 
Charts X X X X X X 6 
Directories X X X X X X 6 
Graphs X X X X 4 
Guides X X X X 4 
0 Indexes X X X X X X X X X X X X X 13 Interviews X X X X X X X X 8 
Letters 
written 3 2 2 1 2 1 11 
Lib. catalog X X X X X X X 7 
Maps X X X X X X X 7 
Pamphlets 6 3 12 3 2 15 41 
Pictures· X X X X X X X X X X 10 
Table of· cont. X X X X X X 6 
Timetables 0 
Tita.e pages X X X X X X X X X X X X X 13 
Totals 7 8 7 9 6 9 9 12 11 12 12 6 8 
(No. of dif- i 
ferent sources 
used) 
" 
n· 
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TABLE 27 
SOURCES OF INFORMATION USED BY THE CHILDREN-•GRADE 6 
co l:l 
!-1 <I) 
!-1 <I) >. co 
.fj <I) +.1 <I) "0 
~ >.. .~ l:l !-1 ,..... .j.J :S 0 "0 •r-1 p., •r-1 til ~ ~ ,.d co ; P-1 0 ~ 4-1 <I) l:l . ,..... co +.1 0 !-1 0 !-1 +J !-1 l:l QJ ..-! •r-1 "0 ] 0 0 C) 0 ~ til m ~ l:l C) 4-1 •r-1 til 0 1-1 0 "0 tl.l p., ,..... +J +.1 f:il J-.:1 0 . 
0 b.O 
.s p., !-1 co 
.8 b.O . 4-1 +J E:-1 
.s !-1 0 >.. ,.d 4-1 +J l:l co 0 •r-1 •r-1 P-1 tl.l co 0 QJ +J ..-! l> J-.:1 
+J . <G ..-! ~ ,.d +J co 
•r-1 C) . . +J !-1 C) b.O 
.s . ~ . Source co <I) +J b.O b.O •r-1 ::I ·r-1 •r-1 b.O b.O Totals •r-1 ,..... <I) l:l ~ !-1 0 k ~ !-1 l:l ,..... l:l :> f:il 
" 
f:il lXl E:-! 0 P-1 f:il 0 f:il 
Bibliography 3 3 4 4 3 6 4 4 7 7 3 7 20 75 
Catalogs X X X X X X X X 7 
Charts X X X X X X 6 
Directories X X X X 4 
0 Graphs X X X 3 
Guides X X X X X X X 7 
Indexes X X X X X X X X X X X X X 13 
Interviews X X X X X X X 7 
Letters written 3 3 2 1 1 2 1 2 2 1 18 
Lib. catalog X X X: X X X X X X 9 
Maps X X X 3 
Pamphlets 9 2 5 15 1 2 3 37 
Pictures X X X X X X X X X X X X 12 
Table of cont. X X X X X X X 7 
Timetables X 1 
Title pages X X X X X X X X X X X X X 13 
Totals 7 12 11 8 1111 11 10 7 9 9 11 6 
(No. 'Of dif-
ferent sources 
used) 
("? . 
I' 
Finished Products Used by the Children 
Each presentation included several finisbed products ranging from 
two to nine. The most popular type of finished product in both grades 
was a picture display. This type of presentation was followed by the use 
of collections in the sixth grade and by the use of booklets and charts 
in the fifth grade. The failure to make use of murals, time lines, and 
only one use of a diorama may be attributed to the time allowed, to the 
nature of the topics, and to the fact that many of the children were un-
familiar with these techniques. 
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TABLE 28 
TABULATION OF FINISHED PRODUCTS USED BY GRADE FIVE 
1-1 H -1-1 
Q) » {J) 
~ 1-1 1-1 Q) ~ {J) til s:: {J) -1-1 ! p.. 1-1 :::: 0 § {J) bO {J) ~ Q) •r-1 ;:I .s -1-1 ~ -1-1 "1:1 -1-1 •r-1 "1:1 l-1 {J) u s:: ...-1 til {J) ~ ~ ~ ~ •r-1 s:: Q) ..-t 1-1 1-1 {J) bO ~ ~ p.. ...c: {J) til 0 bO Q) 
.s 0 til -1-1 1-1 p., :::: -r-1 {J) Q) l!-1 p., E-1 Q) 
m 
{J) ~ ...-! Q) 0 bO s:: -1-1 § l!-1 0 u -r-1 1-1 ...-1 s:: •r-1 g. 0 H p., til ,c ;:I {J) til 
•r-1 u p.. 0 -1-1 Q) s:: 
-1-1 .. u •r-1 {J) . .. I a •r-1 •r-1 0 
•r-1 u •r-1 1-1 bO Cll Cll -1-1 0 s:: s:: 1-1 •r-1 
Product {J) Q) ...-1 ~ s:: til -1-1 1-1 1-1 0 -1-1 Totals -r-1 ...-1 Q) 0 . ~ ~ 0 ;:I -1-1 til ::> J";il p:: Cll p p t.:l ~ Cll z 
Booklets X X X X X X X X 8 
Charts X X X X X X X X 8 
Clay models 0 
Collections exhib. X X X X X X 6 
Demonstrations X X 2 
Dioramas X 1 
0 Dramatizations X 1 Experiments X 1 
Maps X X X X X X X 7 
Miniatures X X X 3 
Murals 0 
Original scripts X 1 
Picture display X X X X X X X X X X X 11 
:Portfolio X X X 3 
Projected 
materials X X 2 
Puppets 0 
Recordings X 1 
Series of diagrams X X X X X X X 7 
Time lines 0 
Working models X 1 
I 
' 
Totals 4 6 5 3 3 4 4 6 8 6 6 3 5 
' 
~ 
~ 
I 
\ 
0 252 TABLE 29 
TABULATION OF "FINISHED PRODUC'l'S USED BY GRADE SIX 
k 
k Q) :>. til Q) 
.1-J Q) "0 I p. :>. 
.s s:: k .-I til .1-J ~ ~ "0 •.-! p. oM til g ..c: til s:: P-1 C) ~ ~ 4-1 Q) s:: . .-I til .1-J 0 k 0 k .1-J k t) z Q) oM •.-! "0 ! 0 0 oM 0 § til s It s:: t) 4-1 p. til C) k Q) 0 "0 tf.l 
0 .-I .1-J .1-J J:;r;1 ...:I 0 . 
8 bO 
.s p. k til 
..8 bO . 4-1 .1-J 
.s k 0 :>. ..c: 4-1 .1-J s:: til 0 •.-! •.-! P-1 tf.l til 0 Q) .1-J oM l> ...:I s:l 
.1-J . < •.-! ,.!<~ ~ .1-J til Q) oM t) . . .1-J k t) s:: . § • k Product til Q) .1-J bO bO •.-! ::I oM •.-! •.-! bO OO'"d Totals oM .-I Q) s:: s:: 1-1 0 k ~ k s:: .-I s:: :> J:;r;1 ...., J:;r;1 J:;r;1 (:Q E-1 C) P-1 J:;r;1 C) rx:l 
Booklets X X X X X 5 
Charts X X X X X X 6 
Clay models X 1 
Collections exhib. X X X X X X X X 8 
Demonstrations X X X X 4 
0 Dioramas 0 Dramatizations X X 2 
Experiments X 1 
Maps X X X 3 
Miniatures X X X 3 
Murals 0 
Original scripts X X X 3 
Picture displays X X X X X X X X X X 10 
Portfolio X 1 
Projected 
materials X X X X X 5 
t .Puppets X 1 
Recordings X X X X 4 
Series of diagrams X X X X 4 
Time lines 0 
Working models X X 2 
Totals 2 6 9 3 4 3 5 5 7 4 4 5 6 
n 
I 
II 
) 
I 
\ 
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The presentation of activities related to the curriculum makes a 
unique contribution to a classroom in which two grades are represented. 
Topics taken from the social studies curriculum had to be separated ac-
cording to grade, while the same science curriculum was shared by the 
entire class. In the case of a social studies topic, the discussion fol-
lowing·a fifth grader's presentation was always more spirited on the part 
of the class because the sixth graders had studied the same material last 
year and were able to contribute information as well as to ask challeng-
ing questions. A sixth grade student assistant might have been able to 
help a fifth grader with his presentation, but in no instance did any 
child choose an assistant from the other grade. The fifth grade, in 
listening to the presentations of the sixth grade, had a preview of their 
next year's studies. Perhaps this will stimulate an increased interest 
in these same studies next year. perhaps these fifth graders will be 
able to contribute more than others when they undertake the same studies 
through recalling information gained from the curriculum-related activi-
ties observed this year. 
In the case of at least one individual in the class 1 curriculum-
related activities have been a direct influence on increased recognition 
from the class. This is a child who is repeating the fifth grade because 
of a long illness last year. He gave an interesting and informative pre-
sentation which so impressed the c·lass that they have been including him 
more often when choosing committees for projects and selecting partners 
with whom to work. 
Many children have come to school with newspaper clippings or 
magazine articles relating to their own topic or a topic given by someone 
\ 
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else, no matter how much time has elapsed since the original presentation 
~hey read or show these to the class and a discussion often follows. 
This continued interest and awareness of a topic long after it has been 
presented certainly indicates an increased enthusiasm for social ~tudies 
subjects which have not been overly popular previously. 
In questioning the children about the actual mechanics of a pro-
gram of curriculum-related activities, the teacher found that most of the 
sixth graders preferred to be assigned a topic alone, while most of the 
fifth graders preferred to work in groups of two or three. None of the 
children felt that they would like a longer time in which to work than thE 
allotted two to four weeks. 
The outstanding result of the completion of a program of 
D curriculum-related activities is, above all, the almost unanimous request 
of the class for another group of assignments. Those children who were 
successful in their first presentation and thoroughly enjoyed its prep-
aration are anxious to s,tart work on another topic. Other children; 
whose presentations were not as successful, are eager to try another 
topic, for they feel now that they could improve upon their first perform 
ance. The class has agreed that they should consult more sources of in-
formation in preparing a second assignment, and they all plan to aim fo~ 
more original ways of p~esenting their findings~ 
r 
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